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RECOMMENCATIONS FOR FURTHER RESEARCH AND FROGRAMING ARE
INCLUCED., THE STUDY IS SUMMARIZED IN VT 004 114. (ET)




~ The E::gfica,cy of a Prevocational Curriculum
amcl Services Designed to Rehabilitate
Slow Learners Who Are 5011001 Drop Out,

| Delinquency, and Unemployment Prone

.

ED01610

i Research and Demonstration Project RD-1075

. Sponsored by

'/
CHAMPAIGN COMMUNITY UNIT -IV- SCHOOLS
CHAMPAIGN, ILLINOIS

and

| VOCATIONAL REHABILITATION ADMINISTRATION
WASHINGTON, D. C.

AUGUST, 1966

VTC04115




\f'LHE EFFICACY OF A PREVOCATIONAL CURRICULUM AND
SERVICES DESIGNED TO REHABILITATE SLOW LEARNERS WHO ARE
SCHOOL DROPOUT, DELINQUENCY, AND UNE#PLOYMENT PRONE

U.5. DEPARTMENT OF HEALTH. EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON GR ORGANIZATION CRIGINATING IT. POINTS OF VIiEW OR OPINIGNS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION
POSITION OR POLICY.

Final Report of Project RD=1075 .
Period Covered: September 1962 — September 1965

Prepared by

Merle B. Karnes, Project Director
Richard R. Zehrbach, Research Psychologist
Guy R. Jenes, Prevocational Coordinator
Neil E. MacGregor, Prevocational Counselor
John M. George, Research Psychologist

3 CHAMPAIGN COMMUNITY UNIT IV SCHOOLS &U ;
703 South New Street, Champaign, Illinois ’ ,

E. H. MELLON, Superintendent of Schools
ROBERT L. COOLEY, Assistant Superintendent for Instruction

Department of Health, Education, and Welfare, Washington, D.C. 20201

X
N,

This investigation was supported, in part, by a research grant, number 1075, from the Vocational Rehabilitation Administration

&



ADMINISTRATIVE:

TEACHERS:

PREVOCATIONAL
COUNSELORS:

SOCIAL WORKERS:

PSYCHOLOGISTS:

SECRETARIES:

* Part of Project Period

* # * ¥ #* =

* #*

*

*

* *

PROJECT STAFF

Merle B. Karnes, Project Director

Richard R, Zehrbach, Research Psychologist
Guy R. Jones, Prevocational Coordinator
Dorothy Rowand, Supervisor of Social Work

Margaret Bustard
Nancy Angerer

Marilyn Frederick
John Heider
Armand LeCrone
Ralph Mayall
Carol Ostrom
Duane Patton
Ruth Sentman

Dwain Speer
Neil MacGregor

Lois Carter

Sonya Clay

Marilyn Flynn
Sandra Carole John
Phocbe Norton
Jack Schacffers

Harvey Clarizio
"Adrian Durant
John George
William Studley
Willis Wright

Hazel Powers
Rosc Marie Ely




TABLE OF CONTENTS

ACKNOWLEDGMENTS e A
FOREWORD ............n.............;.......................o.............
CHAPTER I - THE PROBLEM e R
CHAPTER II ~ REVIEW OF RELATED LITERATURE A

« Characteristics of the Dropout, Delinquent,
and Unemplc’ylnent Prone ......(...............O....................

« Programs Designed to Alleviate School Dropouts,
Delinquency, and Unemp loyment M

° Related Studies ‘qith Mentally Retarded SubjG:CCS ®e00s000000c000000o0
CHAPTER III - THEORETICAL ORIENTATION AND HYPOTHESES *eveeres0secesscsene
CHAPTER IV - THE PROJECT PROGRAM o‘oooooooooo'.oooooooooooocooooooool'oooooo

[ Setting for the ProjeCt osoeoooooooooooooooooooooooooooooooooooooo

- Organization and Management of Clasges .......................}...
. Social Casework Serviées R
. Prevocational Curriculum R
. Progressive Work Ekperience Program R R R I T
CHAPTER V = METHOD «euuueeenutionnunnnnensnsonnnncnsonnncenneonnnnnnn.,
. Overall Approach M R
- Population and Sample ...................;........,...............
CHAPTER VI - RESULTS AND DISCUSSION T
 School Retention and Attendance R R R R

) vocational Adjustmerlt 0..............................0.............

SOCial and Emotional Adjustment ooooocooooooooozooooooooooooooooooo
M

AChievement .......................'.................6.............

Additional Pertinent Findinga 0000000000 crcrcrcrcrcercrrscococncns




CHAPTER VII - CASE STUDIES coooooooooooooooooooo00000000;000000000000000 75

. Summary of Case StUdy Findings ©0000000000000000000000000s00v0000 75

. Case StUdieS 00 000000000000 00000000000CcT00000006000000000000000 00 76

CHAPTER VIII - SUMMARY AND IMPLICATIONS +.eeevonsessececososososncsonces 102
. Problem R I P NP 1V
o Organization of the Study ®teescenseeesessnsesesescsnseenssscsas 102 4
o Methods of Appraisal R R o (0 X |
. Results .....,....o..........................;.;.;.............. 105
o Additional Relevant Findings ®v00s00000000s00000ccssonssccsccsse 105
o Implications ®0000c0c0000c00c0r000000000000000s000s0svsccscccsss 105
- Problems Encountered During the Course of the Study sveeeevese.. 109

. Recommendations for Further Research and Programming .eeeeeeesss 111

S




LIST OF¥ TABLES

TABLE: ' : Page
1 Characteristics of Subjects Selected for the Study ¢eesses 39
11 Distribution of Initial Subjects by Race and SeX sseseeees 39
111 Mean IQ's of Total Groups, Moves, Dropouts seeeseesscsssss 4. I
1v Mean Socio-Economic Status of Total Groups, Moves,

and Dropouts ..‘..C..................).....ﬂ............... 42

Vv Distribution and Percentage of Dropouts From
Initial Sample oooooocooooooo;ooooooooooooooooocoooooooooo 43

VI Characteristics of Final Subject Population eeeecscesecssse 44
VII Distribution of Dropouts Who Returned for Post
Testing and InC1Uded in Statistical Analyges e0e0 00000000 S 44
VIII Number of Days Absent During the Year Before
Entrance Into PrOjeCt 0000000000000 03060000000000000000000 46
14 Number of Days Absent During Last Year of Project .eceeees 46
X Highest Level Job Held by Subjects Prior to Entrance
in PrOject 06O 000000000 000072 0000000000000 00 0000909000000 00° 48
1 Number of Part-time Jobs Held by Subjects Prior to ‘
Entrance i.n PrOjeCt 0009 000000000000 0900029500000 09000009000 48 {
|
A11 Highest Level Part-time Job Held by Subjects During |
PrOjeCt ® 00000 0@ 00000600000 OO0 00000 OO0 OCCO OO OO0 OO OSSO DOINOSNGO PODO 49 11
L
K111 Number of Part-time Jobs Held During PrOJQCt R RN 49 | %
|
- XIV Highest Level Full-time Job Reportedly Held During . \
PrOject .....,.......0...............‘.................... 50 !]
XV Post School Vocational Training Received by Subjects
Who Graduated or Dropped Out of SchoOl eecevvevcencovonscs 51
XVi Academic Training Needed to Attain Vocational Goal eseeees 52 * |
XVII Percent of Subjects' Responses to Question, 'What kind
Qf information has helped you most in BChOOI?" TR EEEEREEE) ‘53
XVIII Mean Raw Scores - Minnesota Hand Tool Te8t seeececcosceess 54 B | l
S ) ﬁ
XIX Mean Raw Scores - Minnesota Clerical Test seessebcossvoes 35 |
XX Mean Raw Scores - Purdue Pegboard TeB8t seceecescccsossccoce 55




%L1 Mean Raw Scores - Digit Symbol Subtest of the
Wechsler-Bellevue (Form II)

..Cv.o.....OQ...........O...... 56

XXII Number of Contacts With Law Enforcement Agencies
Prior to Entrance in Project ec.c.eeececececcscccccocccccee 57
IXIIL Number £ Contécts With Law Enforcement Agencies
During the Project Period ©000050000000000000000000000cces 57
IV Severity of Offenses Prior to Entry in Project e.e.e.eeeee 58
v Severity of Offenses During Project Period ¢cececessescene 39 ;
V1 Mean Raw Scores = Vineland Social Maturity Scale ...ceece. 60
Vil Mean Raw Scores - Perceived Peer Relationship Scale ece..o 60
XAVIII Mean Raw Scores - Taylor Manifest Anxiety 8cale ve.epee... 61
XXIX Hean Raw Scores = ''"Could You Ever" Scale cecccsecsscccscce 02 i
1604 Resﬁlts of Analysis of Differences Between Matched

Pairs of Experimental and Control Subjects on 3 ?
Californie Psychological Inventory Pre Tests and ; k
Pogt=-Pre Tests 000000000000 00000000709000000000000000cesso 63

]

i

IXXI Pre and Post Mean Standard Scores on the SBocializaticn §
(80), Achievement via Conformity (AC) and Flexibility

(Fx) Subtests of the California Psychological Inventory .. 64

XXX11 Perception of Relative Length of Time Required to
Ccmplete Assiments ..................................... 67 é

l

| DXTI1Y Grade Level of Perceived Dislike for School P Y 4 ]
3

t XXX1v Subject Area Chosen as "Best Liked" ceececccccvsesvescscece B8 ;

| i

v Subject Area Selected &8 "Least Liked™ .eeveecevecccccoccces 68
vt Pre and Post Mean Scores on Stanford Achievement Tests .. 70 i

1

‘ 3

| OXVII Results of Stanford Achievement Tests eccvecctreceeteosees 71

; ‘ }

| IXXVIII  Analysis of Dropouts' Initial Scoree on the Stanfoxd

| AChievwent Test 20000¢0000000000000000000000000000000000 72 ;

E oax Reported Physical Abnormalities of S8ubjects in i |

; . the Projccﬁ: 00000000006000000000000000000000000000c00000e 13 g

E ox Comaunity Agencies to Whom Subject or Other Family t

! Members are Knowm ooooooooooooooooooooooooooo;‘ooooooooooo 74 H

E ' }

‘ ‘i

-

) VR




ACKNOWLEDGMENTS

w o succeagful implementatinn of this project was due to the support, coopera-
. and encouragement of many professional personnel on the staffs of the

. s:paign Schools; the local, state, regional, and federal Vocational
.era.tlitation agencies; and the local employment and social agencies.

” -

[ .
. 70y

J:++ .4t the understanding, interest, ana high caliber of cooperation of In-
-.1..,1 work Experience and Community Work Experience employers and supervisors,
¢:1s project would not have materialized,

bacrofation is extended to Mrs. Madeline Ross, Champaign County Department of
v...tc Ald, who so willingly shared information with project staff and jecintly
w.ceed out plans that were helpful to youth in the project.

vneetal thanks is due the parents of the experimental subjects who were
e.!tictrntly interested in the vocational rehabilitation of their youth to
¢ couraye them to participate in the project.

“.ccial recognition is due Dr. E.H. Mellon, Superintendent of Schools, for his
teadership in the development of the project and for his continued gaidance,
c: couragement, and administrative assistance during the course of the project.

wre¢ interest in the project manifested by Dy, Robert L. Cooley, Assistant
L.rerintendent for Instruction is also greatly appreciated,

Losiowledgment is extended to Mr., Clint R. Kelly, Principal of Champaign Senior
a4t School, for his administrative assigtance and interest in the project
wiieh contributed significantly to its development. Also, special mention
etould be made of the assistance provided by Mr. Carl Nelson, Vice-Principal

af the Champaign Senior High School, who spent considerable time with project
e2al!l in achleving the objectives of the project,

!iiewise, thanks is expressed to Dr. A.L. Thomasson, Principal of Edison Junior
iosh Gchooly Mr. John Dobson, Principal of Franklin Junior High School; and

¥:, raul Sparks, Principal of Jefferson Junior High School for their continued
titerest and assistance in the identification of subjects for the project, and

prusoting the progress of the project, and in the utilization of research
fitdings to improve practices,

“oecial appreciation is given to Mr. Emmerson V. Dexter, Illincis Division of
¥ooatfonal Rehabilitation Counselor, for promoting the high level of profes-
#tarel cooperation between the Champaign Schools and his agency. This out=
e:anding working relationship has been not only beneficial to this project
tat ts serving as a medel for other school systems who are interested in

¢eveloping cooperative programs between the schools and Vocational Rehabili~-
tatlon agencies, Mo

Acduowledgment is also given to Mr. Bernard Benoit, Regional Supervisor of the
bivislon of Vocational Rehabilitation, for his cooperation and encouragement,

’




gpecial thanks is also extended to the State of Illinois staff of Vocational
Behabilitation, especially to Mr. Alfred Slicer, Director, Illinois Division
of Vocational Rehabilitation and to his staff members: Mrs. Grace Sirms Moyer,

Assistant Director; and Mr, Vito A, Caleca, Deputy Director. 7heir interest
and counsel were invaluable,

Mention should also be made of the encouragement and support of the project by

Mr, Stanley Hedstrom, Regional Director of Vocational Rehebilitation Adminis-
tration.

Last but not least the most sincere appreciation is extended to all project

staff who diligently provided the pcofessional services essential to carrying
out the intent of the project.

P N e




mhe Champaign Comzunity tnic IV Schools have one of the most comprencusive
programs for exceptional children in the nation. There are programs and
garvices for the memtally handicapped (trainable and educable); for the
physically handicapped (blind end partially seeing, deaf and hard-of-hearing);
for the orthopedically handicapped; for children with learning digabilities;
for the speech defectivey for the multiply handicapped and for thoae with
gocial and emotional problems, While some aspects of the progrem date bac

as early as 1934, the major portion of the program and servicee for the hendi-
capped were initiated in the 194521946 school year. The programs and services
were generally provided first &t the elementsry level end then es the pupils
resched the junior and genlor high schools, progrsms were made evailaeble to
them,

As the programs and services for the handicapped expanded to the secondary
level, there was a real concern as to whether or not the school was preparing
thege youth for subsequent vocational adjustment, A follow-up was conducted
{n 1959 of those handicapped youth who were formerly enrolled in the Champaign
program and who had either dropped out of school or completed the prescribed
program, The results of the survey clearly indicated that a goodly portion of
the subjects were uncmployed and more or legs "vegetating" in thelr homes,

Only a very small percentage were known to the Division of Vocational Rehabili-
tation (DVR).

Thus, it appeared that the weakest link in the educational program for the
handicapped in the Champaign Schools was at the junior and senlor high school
levels, It was at these levels that the schools seemed to be failing to
prepare adequately the handicapped for subzequent vocational adjustment. It
appeared that the initial investment the schools had made in providing young
handicapped children with an educational program was not being protected by
providing youth &t the secondary level with the prevocational curriculum and
prevocational services necessary for them to make a smooth trancition from the
school to full~-time employment in the community. There was little evidence
that the schools had joined forces with such agencies as DVR and employment
agencies in planning the youth's preparation for ultimate job placement,
Unfortunately the agencies in the community were working independently

instezd of cooperatively., Thus, lack of coordination of services resulted

in considerable delay between the time the handicapped youth left school and
was seen by the sppropriate agency. In some instances the youth never found "
his way to an agency who cou’ ' be of gssistance to him.

Concern for safeguarding theilr original investmenf in the handicapped and
insuring the best possible vocational adjustment for the handicapped led the ?
Champeign steff, in the spring of 1960, to submit a proposal to the Illinois 1
State Division of Vocational Rehegbllitation for an Extension and Icprovement
t Grant, under section 3 of the Vocational Act of 1954 (Public Law 565), to
extend and improve the prevocational education of the handicapped in the
Champaign Schools by developing a program to assist the youth to bridge the
gap between the school gnd full-time employment. This plan entailed a close
working relationship between school personnel and the state agency and was
focused on alleviating the weaknesses of the Champaign.program,
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The proposal was approved in September of 1960. The project providzsd for a
prevocational coordinator, a full-time secretary, a social worker, and a
psychologist. It 2lso provided for the development of a system of record
keeping and a resource library. In addition, the plans called for the
organization of a Community Council for Employment of the Handicapped, and
an In-School Council for Employment of the Handicapped. Vocational and
personal counseling by a prevocational counselor and by & social worker on
both an individual and on a group basis was an integral part of the planning
as was work with parents of the handicapped,

The plan likewise included developing pqlicies and procedurzs for insuring a
close working relationship between the school and Vocational Rehabilitation.:

1t was felt that the prevocational staff, working closely with the special
teachers, would bring about an improved prevocational curriculum and would
foster the utilization of community resources to a greater extent.

One of the major aspects . f this extension and improvement project was a
follow-up of clients for a minimum of. five years by the school and by the
Division of Vocational Rehabilitation staff.

The proposed plan was approved and implemented during the 1960-1961 school
year and was continued for the next two years. After one year, however, this
program was so successful in holding handicapped youth in school and in
providing the knowledge, attitudes and skills that are essential for good
vocational adjustment, the superintendent, principals, regular teachers and
parents requested that these services be extended to children who are not as
a rule considered to be subjects for special education, the slow learners.

As key personnel pointed out, "These children are now in more trouble than
the handicapped because they do not have the special program, the progressive
work experiences and services from the Division of Vocational Rehabilitation
to hold them in school and insure their vocational adjustment'. It was
recognized that the slow learners, especially those from homes of low socio-
economic status, are prone to dropout of school, to become delinquent, and to
be unemployed because of marked educational retardation, severe social and

emotional maladjustment, and poor worker traits, all of which constituted a
severe vocational handicap.

With this encouragement from key personnel in the schools, this research and
demonstration project was submitted to the Vocational Rehabilitation Adminis-
tration in January of 1962, and was approved by the Federal Agency in the
spring of the same year. In the fall of 1962 the project was initiated.

After this project designed to rehabilitate slow learners (1Q's 75-90) had
been underway for two and a half years and had been approved for continuation
by the Vocational Rehabilitation Administration for the fourth year, the
secondary school principals discussed with the superintendent of schools and
the project director the possibility of terminating the research. They were
go enthusiastic about the obvious holding power and rehabilitation of experi-
mental subjects that they wished to provide the prevocational curriculum and
gervices to all slow learners in the schoeol system at the junior and senior
high school level who were in need of such a program, A careful study of the

research data revealed that there was adequate but winimal data to evaluate the

effectiveness of the project.
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Although no statistical analysis of the data had been conducted at the time
the decision was made to terminate the research phase of the project, the
merits of the experimental program relative to increasing the holding power |
of the school and the vocational rehabilitation of the subjects seemed obvious
to the school staff, Realizing the risk involved in seeking a premature
decision before the detailed analysis of the data, but conscious of the
expressed concern of the secondary principals for expanding rehabilitative
gervices to larger numbers of slow learners, the project staff agreed to seek
approval from the Vocational Rehabilitation Administrationm for terminating *he
research project. The agency approved the request to terminate the research.

puring the late spring and surmer of 1965, plans were made to provide the
revocational curriculum and services to slow learners in all junior and
senior high schools in the district. A full-time staff member was employed
to implement and supervise this program.

gducators have been severely criticized for the lag that exists between the
findings of research and the incorporation of these findings into practice to
improve educational programs. In this instance there was no delay in actiom.

1t is hoped that the findings of this research project will not only be of
assistance to the Champaign Schools in improving their educational offerings -
to the segment of the school populetion included in this study but will also

be helpful in guiding other school systems in initiating and/or improving
prevocational programs and services to school dropout, delinquency, and
unemployment prone youth through a close working relationship between the
public schocls and Vocational Rehabilitation.
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Chapter I

THE PROBLEM

Dropping out of school, delinquency, and unemployment are crucial problems with
which society is faced., These problems have become a great national concern
because of the general recognition of the fact that the very security of the
nation may well depend upon the full and effective utilizetion, along con-
gtructive lines, o7 human resources. Between 30 to 40 per cent of the school
population from grades 7 through 12 drop out of school. The effects of the
absence of adequate schooling is seen as a threat to an individual's security
ags well as a threat to society., The school dropouts have great difficulty in
getting a job. The possibility of their maintaining continuing employment is
diminishing. Among school dropouts and youth who are unemployed, the incidence
of delinquency is high., A significant number of school dropouts, delinquent,
and unemployed youth are culturally disadvantaged and have intelligence quotients
which fall within the range of the slow learner (IQ's from 75 to 90). These are
the youth who have lower intellectual ability than the normal but are not as
gseverely intellectually limited as the educable mentally retarded (IQ's ranging
| from 50 to 70). '

| There are approximately 80 million children in the United $tates., Of this

E number from 13 to 16 million are slow learners (17 to 20 per cent), By 1970,

| the Bureau of the Census predicts that the number of children under 21 years of
age will be close to 86 million. Thus, we can anticipate that the number of
siow learners will rise proportionately and reach the 14 to 17 million mark by
the above mentioned date, It is imperative that the school and community
agencies provide appropriate educational offeringe and services for these
youth so that they will remain in school and be provided with experiences

that will enable them to earn a living, which is a prerequisite to adulthood,
and bhecome contributing members of scclety.

The slow rate of learning of these youth make it difficult for them to meet the
standards imposed on them by the conventional academic curriculum which is
geared, generally, to the average and above average learner. Especially is
this true at the junior and senior high school levels, Not only do these glow .
learners fail to meet the standards of learning in the school, but they also ;
fail to meet the standards for acceptable behavior. Lack of success experi-

ences in the school literally '"shoves" them out of school and into the community
where they are likely to meet with employment failures and remain among the
unemployed or unemployable.

|
. i
Havighurst and Stiles (196l) in reference to the group of youth described by :
them as "alienated'" state:

The alienated is an appropriate name for this group because it
expresses the fact that they are somewhat alien tc the larger
society in which they live, Such youths have been unsuccessful

in meeting the standards set by society for them -~ standards of
learning in sch.ol, of performance on a job, By the time they
reach adolescence these boys and girls are visible as the misfits
in school, Either they are hostile end unruly, or passive and
apathetic. They have quit learning and have dropped out of school
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aychologically two or three years before they can drop out
physically.

Most alienated youth come from low income homes; most of them
£all in the IQ range 75-903 almost all drop out of school at
age 16 or before; they tend to come from broken homes, or
homes which are inadequate emotionally and culturally.

In testimony given by Abraham Ribicoff (1961), former Secretary of Health,
gducation, and Welfare, before a subcommittee concerned with a pending bill,
he made this statement regarding the relevance of schooling to employment ..nd

gocial adjustment:

The relation between inadequate schooling, difficulty in securing
employment, and delinquency is an important omne. As we have seen,
the peak ages for delinquency come at the years when the young
person is faced with transition between school and work. When
his education is irrelevant and painful and the job market is
retreating, the adolescent male is caught in a crossfire, and

the lack of support in bridging the gap leaves him vulnerable

to antisocial paths of action.

The concentration of unemployment is among the youth who are poorly educated

and do not possess the necessary vocational skills to meet the demands of avail-

able jobs. At one time if a youth dropped out of school prior to graduatiom,
there were job opportunities available to him. Today the chances of obtaining
and maintaining a job are diminishing. With technological changes this situa-
tion is likely to become increasingly acute.

Technological changes are eliminating the use of unskilled labor at a faster
pace than new uses of unskilled labor are being generated. Approximately one
and a half million workers are displaced by automation yearly. Although new
jobs are being created, displaced workers are not usually equipped to handle
these new jobs because of their lack of formal education and training. The
impact of these changes has profound implications for the education of all
youth and especially for the slow learners who are predisposed to be school
dropouts, delinquents, and unemployed since they usually have not acquired
the prevocational knowledge, gkills, attitudes and habits which are prereq-
uisites to good vocational adjustment.

it appears to be crucial that the schools and such agencies as the Division of
Vocational Rehabilitation work together and develop a prevocational curriculum
and gervices which would hold these youth in school and would better prepare
them for full-time employment in the community. Studies of causes of dropping
out of school, delinquency, and unemployment strongly suggest the need for a
different type of educational curriculum and services for this segment of our
aschool population. Such learning activities must be meaningful to the youth
and enable him to experience successes. These experiences must also promote
adequate personal and social adjustment and the acquisition of the knowledge,
gkills, habits, and attitudes which are egsential to becoming a successful
employee., Closely supervised progressive work experience during school
attendance appears to be an important part of a prevocational curriculum,
Helping each youth bridge the gap between the school and placement on a full-
time job in the community also seems to be of paramount importamnce. & follow-
up of youth after they leave school iz likewise essential in such plaaning.
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Chapter II1

REVIEW OF RELATED LITERATURE

There have been numerous studies to determine what the school dropnut, delin-
quent, and unemployed are like but little research has been conducted relative
to how the school can increase its holding power, what the school can do to
reduce delinquency and how the school together with appropriate agencies can
help youth, especially slow learners, bridge the gap between the school and
full-time employment, This review of the relevant literature is presented
under three headings: (1) Characteristics of the Dropout, Delinquent, and
Unemployment Prone, (2) Programs Designed to Alleviate School Dropout, Delin-
quency, and Unemployment, and (3) Related Studies With Mentally Retarded
Subjects.

Characteristics of the Dropout, Delinquent, and Unemployment Prone

"here is clear evidence that early school withdrawal is linked with jobless-
ness and unemployment’, according to Tannebaum (1966). While all school drop-
outs are not unemployed and all unemployed youth are not juvenile delinquents,
there is sufficient evidence to strongly suggest that there is commonality
among the three and that they may be one and the same. The following repre=-
sents related research on the characteristics of school dropouts, deiinquents,
and unemployment prone youth,

Below Average Intelligence

Lower intelligence is more characteristic of the dropouts than of the
graduates. Generally their intelligence quotients fall within the range of
the slow learner (IQ's from 75 to 90) according tc such studies as Bowman and
Matthews (1960), Jacobs (1954), Allen (1956), Ott (1959), Engebretson and

Falk (1955), Dresher (1954), and Snepp (1956). According to Kvaraceus (1945),
Merril (1947), Sheldon and Others (1949), and Healy and Bronmer (1936), the
mean IQ of delinquents is in the high 80's.

Low Socio=economic Status

Approximately 85 per cent of school dropouts come from families of low socio-
-economic status according to such researchers as Bowman and Matthews (1960),
Allen (1956), Jacobs (1954), Sheldon (1958), and Gregg (1950).

Schreiber (1954) reports that about two-thirds of the parents of dropouts are
either hostile or indifferent toward school and more than 70 per cent of these
parents failed to complete grade twelve. These findings are confirmed by
|Allen (1956), Dillon (1949), Oott (1959), and Gregg (1950).

Poor Social and Emotional Adjustment

Dropouts are usually not active in the extra-curricular activities of the
school. They feel ingsecure and lack & feeling of belonging in school. Inter-
views with school dropouts reveal that they are dissatisfied with their social
relationships in aschool and do not have friends. Generally the dropouts, as a
group, are emotionally immature and socially retarded. According to a number
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of studies, teachers describe dropouts as either very aggressive or markedly
withdrawn during their school attendance. [Bowman and Matthews (1960), Allen
(1956)i1McCreary and Kitch (1953), Gregg (1950), Dresher (1954), and Snepp
.(1956) .

Rohrer (1964) after some years of studying psycho=-social development and acting !
out behavior indicates some of the developmental factors that lead to symptoma- !
tic behaviors exhibited by the "school dropout”. His description of these
youth is as follows:

One who has grown to mistrust other individuals; one who has

had no significant adult figure to offer him emotional support:;
one who has been inculcated with the most primitive kinds of
gsocial values; one who has had to turn to peer groups in order
to find someone with whom to relate emotionally; one who has
developed feelings of isolation that lead to sporadic "acting
out" in attempts to obtain those relationships; one who because
of frustration strikes back at the perceived sources of frugtra-
tion ~-=- authority figures who have failed him or peer groups
that have snubbed and enraged him; one who has been forced to
grow overly dependent upon overcontrolling maternal figures who
have not permitted him to develop a sense of self-reliance; and
finally one who most of all is seeking out, albeit in an inade-
quate manner, ways of gratifying his need for affection and

y emotional warmth, This attempt at seeking out emotional warmth _
1s perhaps most vividly portrayed in the large frequency of

drop out due to pregnancy among adolescent girls. 1In the vast
majority of the cases the pregnancy is not the result of sheer

lust but an attempt to get emotional warmth and "closeness"
from a second individual,

Educationally Retarded o

Penty (1956) found that more than three times as many poor readers dropped
out of school before graduation than good readers, She found that the peak
period of the dropouts was during the tenth grade. The interview data she
obtained from her subjects led her to conclude that reading played an
important causal role in the dropout of pupils, especially in conjunction
with other problems such as poor social and emotional ad justment,

| In an interview with dropouts regarding reasons for their leaving school,
| Penty quotes some of her dropouts in her publication. An example is a girl
@ with an intelligence quotient of 89. The reason for her dropping out of
| school wae marriage. The statements made in the follow-up interview were:
"We were always quarreling at home; I wasn't getting along in some subjects
at school, either. I wanted to get married. I think now that marriage isn't
alwvays rosy, It is better for kids to finigh school first, 1 understand
vhat I read if I am interested in it. English and history were hard for ue,
I didn't know gome of the words, so I couldn't understsand vhat I was reading."

| Another example given by Penty is a quote from a girl with an IQ of 78. "I
| didn't like World Problems. It was hard to understand, It was hard for me
to write my thoughts, too. I didn't like to recite, either. I didn't like
to read in school. I don't like to read now. I would get my work better in

QR e R TR T T T AT
|




cchool when the teacher read aloud." The fact that dropouts are usually
retarded in reading as well 2s in other skill areas and are usually overage
for their grade because of retention in one or more grades has been confirmed
vy Allen (1956), Dillon (1949), Layton (1952), McCreary and Kitch (1953),
suepp (1956), Dresher (1954) and Gregg (1950).

4 a general rule, dropouts usually fail several courses the year prior to
their dropping out of school according to the findings of Dillon (1949), Ott
(1959), Engebretson and Falk (1955), Dresher (1954), and Snepp (1955).

zowman and Matthews (1960) in investigating the school adjustment of the drop-
out prone found that their subjects had difficulty in school dating back to
their early school attendance. Their lack of school adjustment was manifested
{5 many ways by the intermediate grades. By the time the dropout prone reached
iunior high they were severely handicapped in reading.

Poor School Attendance

inother of the findings of the Bowman and Matthews research (1960) was that

thi¢ absence rate of the dropout increased as he went up the educational ladder.
ficre was a marked increase in school absence from the junior high to the
genior high level, especially during the last two years of the dropout's
attendance. This finding is similar to those of McCreary and Kitch (1953),
Cregg (1950), Dresher (1954), and Snepp (1956).

More Frequently Boys

Bowman and Matthews (1960) alsc found that the percentage of boys dropping
out of school was higher than girls but the difference was not significant,
Studies indicating that boys dropout of school more frequently than girls

are those of Allen (1956), Jacobs (1954), Sheldon (1958), z.d Gregg (1959).

More Often From Minority Groups

Studies of the makeup of school dropouts reveal that the great majority come

from minority groups. [Jacobs (1954); Sheldon (19%8); ott (1959); and Gregg
1950) /]

Negative Attitude Toward School

The subjects of the Bowman and Matthews (1960) study openly expressed their
dislike of school experiences, especially for junior high school. Dillen

(1946) in his study of 1300 Indiana, Ohio and Michigan youth found that 69

per cent of the reasons secondary youtk dropped out of school were attributed
to factors directly related to the schoel. Likewise, Johnson and Legg (1949)
discovered that the failure of the school to provide a curriculum and emotional
environment with sufficient holding power accounted for 62 per cent of the
teasons for youth leaving school before graduation. The findings of these two
atudies were supported by McCreary and Kitch (1953) where 57 per cent of the

reasons given by California youth for dropping out of school were dissatis-
faction with school. :
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Limited Work Experience

gor many of the same reasons dropouts were unsuccessful in school so are they
unsuccessful in holding part-time jobs while attending school according to
powaan and Matthews (1960). Compared to their controls who stayed in school,
the dropouts obtained poorer jobs, according to this study. Approximately
one-half of the dropouts obtained temporary jobs with no opportunity for
advancement. The work adjustment of the dropout was poorer than his counter-
art's who stayed in school. In summary, Bowman and Matthews state, ''The
dropout obtains & poorer job initially than the non-college control, makes

a poorer work record, holds his job for a shorter pericd of time, and receives

fewer advancements,"

Jacobs (1954), Ott (1959), and Cantoni (1955) also found in their study of
gchool dropouts that these youth had difficulty obtaining and maintaining a

jobe

programg Designed to Alleviate School Dropouts, Delinquency and
Unemployment

To reiterate, we know much more about the characteristics of the dropout prome
than what to do to hold them in school and prevent the subsequent delinquency
and unemployment that will be their lot if they do not acquire salable voca-
tional attitudes, habits, and skills,

powman and Matthews (1960), as a regult of their study on motivations of youth
for leaving school, recomuended that schools give serious congideration to -
grouping children with like abilities for instructional purposes, consider
providing remedial teaching for those who need such gspecial help, and oifer

: group and individual counseling for pupils and parents. They strass making

§ provisions for such early in the child's school attendance. Their recommen-
dations for curricular adjustments include preparation of youth, especially
boys, for vocational success by providing counseling and closely supexrviged
work experience programs. For girls they recommend preparation for marriage
and family living. These researchers particularly criticize the junior high
school for not adequately meeting the needs of dropout prone students. They
feel that the junior high school is not helping the potential dropout make an
adequate transition from the elementary school to the junior high school to

the senior high school.

The proceedings of the 1960 White House Conference made these recommendations
in regard to school dropouts:

. That teachers and counselors in the elementary school be educated
to identify and help potential dropouts at the earliest stage.

. That the school curriculum be made more interesting and meanf-gful
with remedial and supportive services, especially for retarded and
undermotivated youngsters, children of migrant workers, and other
economically and culturally deprived families.

. That guidance services give more attention to potential dropouts
at xzll levels, and that counselors stress the iuportance of education,
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motivate their ambitions, and encourage them to remain in
gchool so that they will be better prepared for work,

. That parents be brought in to participate in educational and
vocational planning with a qualified counselor at the time
their children drop out.

. That school building facilities and personnel be available
day and evening on a twelve-month basis to serve the remedial
or vocational needs of dropouts,

Stebbins (1963) reports a personalized curriculum for potential dropouts in
Flint, Michigan., The objectives of the Basic Curriculum plan are as follows:

. Personal Development: adequate self-image, wholesome attitudes,
social skills,

., Vocational Orientation: preparation for job seeking, learning
the qualities of good workers, job information, occupa-
tional training.

. Basic Citizenship Skills: American heritage, responsibilities
of citizens, process of government, threats to democracy.

. Basic Academic Skills: reading improvement, practical arithmetic
and mathewatics, current science, and communication skills,

While there has not been a formal evaluation of this program, Stebbinsg states,
"Their small but persisvent successes in the core curriculum are elevating
their opinions of themselves; children ingrained with inhibitions are becoming
expressive, Their progress is not meteoric, but they are going forward, not
backward,"

Burchill (1962) presented a case book on work-study programs for alienated
youth which was the outgrowth of a project conducted by Phi Delta Kappa
designed to identify and illustrate outstanding work-study programs aimed at
the prevention of delinquent behavior and at the rehabilitation of alienated
youth, He reviews two of the Flint, Michigan programs -- a rehabilitation
program initiated in 1960 conducted in the junior high schools and a voluntary
work-education project for high school dropouts initiated in 1961l. Because of
shortage of space and difficulty in operating a work-study program during the
day, an after school rehabilitation program was undertaken at the junior high ;
level, After school the participants would report to two cores ares classes: =
reading-English, social studieg-mathematics, sciences-health., These students

reported in the afternoon for school and were enrolled in regular non-academic
classes.

The objective of this program was to foster changed attitudes in the pupils so
that they would eventually be able to reaume full-time attendance in the

regular program. The success of this program was to be evaluated in terms of
growth in achievement as measured by standardized tests and changes in attitudes
and social behavior as indicated by school pzrsonnel., The first test will be

to determine how many are rehabilitated., Thie would entail attending regular
classes and successfully coping with the regular school program,

“
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The program at the senior high level was for school dropouts and involved
gchool-job adjustment training. Classes were conducted on an informal basis

for three hour periods a day. Course work emphasized knowledge and skills
needed for subsequent employment., Students continued their academic training

by enrolling in either senior high school or adult classes. The work experience
aspect of this prog_ em consisted of work in the community for remuneration.

Each job was set up for a span of six weeks, The employer paid the student

a wage. Training was adapted to the needs and capacities of individuals. The
program was a non-credit one, but school personnel continued counseling the
students.

Both programs have indications of accomplishments although at the time of
Burchill's publication (1962) no statistical analyses of data were reported,
No other report was located in the literature relative to these programs.

Another program reported by Burchill is the Mount Diablo, California project
involving a two-phase program to provide high school youth with exploratory
work experiences including in-school and out-of-school work. This program

wag initiated in 1952. While this program did not deal exclusively with the
same type of youth, no doubt many were comparable to those in the Champaign
study. Work experiences were felt to be worthwhile for all students. Results
were reported in terms of case studies. The director of the program, according
to Burchill (1962), had this to say about the program:

Work experiences help in the adjustment of youngsters in an
important developmental stage., They learn to adjust in real
life situations., They achieve some degree of independence in
which they must live with themselves and at the same time get
along with other people,

Santa Barbara, California provides still another example of an outstanding
work-study program (Burchill, 1962)., There six high schools cooperate to
provide their youth with the opportunity to explore the world of work. This
program dates back to 1953 and provides vocational counseling, job placement,
and work experiences for youth. The exploratory work is done during the day
and supervised by school personnel., They receive school credit but no pay.
The vocational work-experience program phase is set up to provide experience
for the ycuth that is directly related to the occupation they want to enter
after they terminate their formal education. The program has been evaluated
with funds provided by the Rosenberg Foundation to the Citizen's Advisory
Committee, The research included a questionnaire evaluation of the program
and gub-study involving differences between students in the program and those
who had not participated in the program., More than 1500 students had partici-
pated in the program at the time of the evaluation. The overall evaluation
indicated that the work experience program was & successful one according to
responses on the questionnaire., Parents, teachers, employers, and students
served as respcendents, One interesting finding is that almost fifty per cent
of the teachers said the work-experience programs had "no effect™ on their
courses, TYorty-five per cent stated that they noted "scme" effect guch as
they provided topics or problems for diszcussion, they provided motivation for
additional interest in courses, and provided a bagis. for more utilization of
community resources. There seemed to be superiority‘of the male participants
in the program over non-participants centering eround such factors as satis-
faction with present job, weekly salaries, agreement of high school interest,
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javentory scores with fields of occupation chosen, etc. No differences,
however, reached statistical significance. One finding between the two groups
of females was that the non-participants had a higher incidence cof marriage
sithin three or four years after graduation from high school. There was a
higher incidence of students who entered college among the non-participants.

thig study differs from the Champaign study in many respects, one being that
a wide range of intelligence was found among the students in the experimental
program. The supervision of the program was not comparable, Another limita-
tion was lack of close coordination between school and work experiences.
Famployers recommended that course work he more related to job experience and
suggested that special classes be organized for the work experience program.
parents recommended that only employers be selected who had a sincere interest
{n the pupils.

Burchill (1962) also includes the Champaign Prevocational Services for the
Handicapped as among the nine outstanding work experience programs in the country.
Here, again, this extension and improvement program for the handicapped was not
get up on a research basis although case histories point up forcibly the worth

of the program in helping handicapped youth (mentally retarded, physically, and

gocially and emotionally handicapped) make a smooth transition from the school
to full-time employment, :

The Rochester, New York school-work program for slow learners was also included
in the case book of outstanding work-study programs by Burchill (1962). The
program includes slow learners (IQ's 76 - 89) and has many similarities to
Champaign’s prevocational program for the handicapped. One difference is that
the teacher alsoc serves as work supervisor., Only subjective evaluation has
been made to date, but the staff feels that this program has increased the

gschool’s holding power. No mention was made of a working i1-~lationship with the
Division of Vocational Rehabilitation.

Jew York City's work experience program was likewise cited by Burchill (1962).
rhis program wac initiated in 1955 and was designed to prevent juvenile delin-
uency at the senior high level. The overall design of the program is a
‘unctional curriculum with emphasis on job orientation and the basic fundamental
kille of communication, reading and arithmetic necessary for job adjustment,

n addition to attending the core program of the project, youth were also
mrolled in physicel educstion classes of the regular program., They usually
ittended one regular class outside of work education., The coordinators of this
yrogram also act as classroom teachers. Cuxricular materials and units of work

1ave been developed by the staff, Case study material indicates that this pro-
gram is worthwhile,

The ninth case reviewed by Burchill (1962) is that of Kensas City, Missouri.
This program was started in 1961 with supporting funds from the Ford Foundation,
Junior high level alienated youth were included in this program. They continue
school on a half-day basis and work one-half day on a paid basis. When they
reach geventeen they work full-time on regular community jobs, and receive
supervision from the school. The project is scheduled to run to 1969. The
major evaluation of this study will involve regularity of attendance, conditions
aggociated with school dropout, achievement, personal a&nd social adjustment,
attitudes toward school, self-concepts and vocational aspiration, job adjust-
ment, and work competence at the close of the experiment.
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4 research project which had some similarities to that of the Pregent investi-
pation is that of Longstreth, Stanley, and Rice (1964). The problem of this
:tudy’was to determine if the following characteristics would increage the
holding power of the school: (1) a curriculum designed to appeal to the
potential dropout, (2) a stable pupil-teacher relationship, (3) a counselor
vho was lmmediately available, and (4) afternoon jobs for pay and school

Subjects were selected for inclusion in the program based on achool records of
excessive truancy and tardiness, retardation in basic academic skills, and
poor academic grades, Candidates were classified as either aggressive or
passive in an attempt to form homogeneous groups. All candidates but four had
finished the ninth grade., All students were within the normal range ot intel-
ligence as determined by the California Test of Mental Maturity,

Following their classification as passive or aggressive they were further sub-
divided in terms of last school attended (there were only two schools), Within
the subgroups they were rank-ordered in terms of age. The first student on
each list was then assigned to either the experimental or control group and

the second student to the other group, and so on until all students vere
assigned. Following this, pairs of experimental and control subjects were
matched on the basis of 1Q, age, last school attended, and aggressive-passive
classification,

Two experimental classes of approximately 15 students each were formed. Each
class consisted of about one-third aggressive and two-thirds passive students,
Teachers were selected on the basis of reputation for being a good teacher, an

A dropout was defined as any student who dropped out of school before graduation
inless another school requested his cumulative record, Contacts were made to
ichools requesting cumulative records. If the student failed to enroll, he was
onsidered a dropout,

.nterviews with both experimental and control students were conducted in a
'before'" and "after" fashion regarding the school year just completed. The

. Almost exactly the proportion of experimental students dropped
from school (57%) as control students (60%).

« A greater Proportion of the aggressive students in both the
experimental and control groups dropped from school (68%) than
Passive students (52%), although this difference isg not quite
statistically significant,

- Experimental students significantly improved in attitudes about

school, however, not sufficiently enough to remain in school,
Also, the experimental aggressive students had the poorest
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jnitial attitudes about school, but showed the most increase

in irproved attitudes, A slight decline in attitudes about
school was found with the experimental passive group., Declines
for both aggressive and passive controls were noted.

There wes no slgnificant reduction in the number of police
contacts by the experimental group, Both exrerimental and
control aggressive students had more such contact than the
passive students in both groups,

~«1{s study differs from the Champaign study in several ways, First, the intel-
ligence range differed, The Champaign study concentrated on slow learners only.,
The work experience program was supplementary to the classroom experiences
rather thaa a focel point of the curriculum, There was not a highly developed
and sequentially orgenized work experience program, No mention was made of a
close working relationship with Vocational Rehabilitation, possibly because
these youth might not have been eligible for DVR services,

In 1963 a Curriculum Demonstration Program was initiated by Southern Illinois
University in cooperation with the Quincy public schools and the U.S, Office

of Education with Dr. Frank D, Sorenson as project coordinator and Charles
Matthews as the administrative director, This .roject is8 more similar to the
research study being reported in this publicatica: than any other study known to
the researchers, The objectives of the Quincy project (1964) are as follows:

e To meet the needs of the unsuccessful slew learner fqr
vocational preparedness,

o« To retain the slow learning, socialiy alienated students in
the school program through the twelfth year,

o To provide opportunity for, and guidance toward, adequate
personal and emotional development for the failure-prone
student,

o« To articulate and facilitate the transition of the slow learning
student between the elementary school, junior high school, senior
high school, the world of work, responsible citizenship and
family living,

e To gain parent understanding, cooperation and support in
attempting to provide the most meaningful curriculum program
for the student.

While the project hag not been reported in the literature, a status report
gubmitted to the U,S, Office of Education gives some tentative findings, At

the closing of the 1963-1964 school year, after one year of treatment, seventh
grade students made significant increases in mathcmatical skills as measured

by the California Achievement Test., An interesting finding was that the slowest
or least able students exhibited the grestost gains, The experimental subjects
gained 1.74 years as compared to .38 years for the control subjects. It was
found that reading achievement was more resistant to change, The researchers
expressed the feeling that change might be noted over a longer period of time.
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Although no gtatistical analysis was made of the holding power of the schecol,
it was felt by school authorities that the experimental program had prevented
a substantial per cent of dropouts,

Ag is true of the Champaign study, the Quincy subjects are provided with
pzogressive work experiences and a special curriculum., 7In addition there is

a school training center (service station) which 18 used to promote various
skills and to facilitaie the vocational adjustment of students. An interesting
aspect of the project is the home visitations under the direction and coordina-
tion of & parent=-school coordinator, The goal of parent vigitations is to
improve parental understanding of the child and school program and their
attitudes toward them, This project will be continued until June of 1968,

Like the Cnampaign project, the Quincy project has a working relationship with
the Division of Vocational Rehabilitation, In this instance, partial support
for the trainees enrolled in this prevocational training laboratory is obtained
from DVR. No information is available to date regarding the effectiveness of
the progressive work program in promoting improved vecational adjustment amnong
the subjects involved, -

Related Studies With Mentally Retarded Subijects

while the slow learner is more capable intellectually than the mentally retarded,
he is confronted with many of the same problems in securing a job, especially if
he has not completed his schooling. For this reason selected studies on retard-
ates will be reviewed.

A few studies have attempted to compare the retardate with the normal to deter-
mine differences in social and occupational adjustment. The ones most frequently
cited are Fairbanks (1933), Baller (1936), and Kennedy (1948). As would be
anticipated, the results of these studies differed in some respects because

of verying economic conditions. The findings of the three studies are in agree-
ment on the following: (1) The majority of educable mentally handicapped youth
can make an acceptable social and occupational adjustment in their communities.
(2) The economic conditions and job opportunities in a given community determine
the extent to which the mentally handicapped are employed. When there is a
depression, they are pronme to lose their jobs more frequently than during normal
times. (3) The mentally retarded obtain jobs that can be classified as unskilled
or semi~gkilled, (4) There seems to be a relationship between the mores of a
community and the adjustment of the mentally retarded. (5) Social-economic
status of the family seems to play an important role in the adjustment of the
nentally retarded child,

A more recent study comwparing mental retardates who were former special class
students with normal subjects of comparable age was conducted by Peterson and
Smith (1960). The mean IQ of the mentally retarded was 65 end the mean IQ of
the normal was 103, The major findings of this study were that the mentally
retarded left school earlier, held jobs rcquiring less gkill, more frequently
changed jobe, were paid lower wagee, had inferior housing and less frequently
cvned thelr own homes, were more frequently involved with law enforcing
officers and for more serious offenses, and had a higher rate of divorce,
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Kolstoe (1961) studied the differences between 41 mentally handicapped subjects
who were employed and 41 subjects who were unsmployed., All subjzccs had bo:oa
ciients of an emplovument evaluatiow aud (valuniug prodent, He found (hee cheye
vas & significant difference among the employed group in those characterfistics
associated with personality, social adjustment, work characteristics, and
physical factors, Ogden (1951) also found that personal factors were more

frequently causes of dismissal than intelligence ox ability to meat the
standards of work,

Peckham (1951) conducted a study to deterwuine why the mentally returded qutt
their jobs., Ridicule and teasing seemed to be predominantly the reasons given,
He also reported that the retarded tend to be lacking in social skills and
certain job expectancy habits which were manifested in not adhering to certain
rules, dressing inappropriately, exhibiting immature behavior and failing to
be punctual, These studies indicate that lack of acceptance by co-workers is
the prime reason for job changing by the retarded.

Neff (1959) found that the degree of support in the home influenced the mentally
handicapped client's employment, The acceptance, understanding and support of
the family are important factors which influence the adjustment of the handi-
capped youth, Deno (1965) reporting on a project supported by the Vocational
Rehabilitation Administration on the rehabilitation needs of school age

retarded youth stated that the findings of the Minneapolis study suggested

that vocational preparation needs to include provisions for personal-social-
adjustment training,

The present study differs from other research studies reported in the litera-
ture in the following respects:

o A matched pair research design is used to evaluate the effective-
ness of the prevocational curriculum and services,

» The teachers have a vocational education background and have
also taken work in special education.

o« The curriculum is tailor-made for each subject based on a
complete psycho-educational, social and vocational study.

o Individual and group social casework is provided for the
subjects and for their parents,

o A prevecational counselor is available for the In-School Work
Experience phase of the program and one is also available for
the Community Work-Experience program., A prevocational
coordinatoxr is responsible for supervisging and coordinating
the program and worke closely with the Division of Vocational
Rehabilitation.

. Specially designed physical facllities were provided for the
project,
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Chapter III

THEORETICAL ORIENTATION AND HYPOTHESES

This study is based on the premise that behavior is learned and thus can be
moéified by appropriate training. Furthermore, it is beliaved that when a
youth experiences success at a given task, he will approach similar tasks
with greater confidence and anticipation of success., On the other hand, when
a youth fails at a task, he will anticipate failure and will avoid attempting

gimilar tasks,

Youth of low socio-economic status come from an environment that is quite
unlile that of the middle class acadeinically oriented school. One result

of this discrepancy is that they frequently cannot understand axpectations
established by the school, PFailure and resistance to school are unfortunate
outcomes,

It was assumed that there is a range of basic capacities to learn inherent
in disadvantaged youth, as 1s true of youth from any socig=-=conomic level,
It was acknowledged, however, that culturally disadvanteged youth, as a
group, have learrning deficits resulting from their culturgl deprivation,

In addition to the problems associated with social digsonamcs and learning
deficits resulting from lack of intellectual stimulation, it was further
assumed that since the youth selected for thig project were functioning at

a "dull" intellectual level, they would have additional deficits in their
ability to process information. Consequently, enrollment in a regular educa-
tional program would result in inevitable failure. Youth who fail frequently
in school for any reason become alienated and are often prone to neek releane
from this punishing environment by dropping out of school.

It wasg believed that if these youth were specifically taught to process infor-
mation more effectively through an educational program which is vocationally
oriented and meaningful to them, yet within the limitg of their ability, then
the youth would be successful and develop positive approach attitudes toward
learning. Such a change in attitude should result in a change of behavior
from one of leaving school without future plans, to one of staying in school
<oupled with a positive attitude toward entrance into an appropriate occupa-
tion, which might involve post high school trade training.

Since the basic goal for these youth is vocational rehabilitation and since a
high school education is an important step toward vocational rehabilitation,
it wag felt to be imperative to reduce strongly negativistic attitudes toward
8chool and to replace such attitudes with more positive attitudes toward
school. Thus, it was decided to attempt to modify behavior by placing the
experimental youth in a vocationally oriented program where the focal point
is a progressive work experience program in which success was frequent and
where support and coungeling were available when failure occurred,

Such a treatment program was expected to increase the school's holding power,

prevent juvenile delinquency and other types of maladjustive behavior,
and to promote the acquigition of attitudes, skiils, 'and knowledge conducive
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to the youth taking their place in the world of work as contributing members
of the adult society.

gpecifically, it was hypothesized that experimental subjects who were provided
with a carefully designed vocationally oriented educational program and with
the services of a prevocational counselor and counselor of the Divieion of
Vocational Rehabilitation would be significantly superior to their counter-
parts who served asg controls and were enrolled in a regular educational
program without such benefits, in the following respects:

School retention and attendanee as determined by school
records and data obtained from follow-up interviews,

Vocational adjustment as determined by progressive work
axperience while in school, and post school training and
employment records after leaving school,

Social and emotional adjustment as assessed by an Appropriate
Tasks Scale, an Inappropriate Tasks Scale, the Vineland Social
Maturity Scale, a Perceived Peer Acceptance Scale, the Taylor
Manifest Anxiety Scale, the California Psychological Inven-
tory, law enforcement records, and a structured interview
designed to obtain information on attitudes toward school,
teachers, classmates, leisure time,

Academic achievement as measured by the Stanford-Achievement .
Test,

Eye-hand coordination as measured by the Purdue Peg Board,
Mirnesota Hand Tool Dexterity Tests, Minnesota Clerical
Test, and the Digit Symbol subtest of the Wechsler-Bellevue

Scale, Form II.

In addition to testing the above hypotheses, other pertinent and relevant
data are reported,
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Chapter 1V

THE PROJECT PROGRAM

cetting For The Project

The City of Champaign is located in east central Illinois approximately 125
miles south of Chicago and 40 miles from the Illinois-Indiana state line,
Champaign (population 50,000) 1is the business center for a metropolitan srea
of 100,000 people which includes the twin city of Urbana (population 25,000).

Champaign 18 a cultural center having the state land grant college, the Univer-
gity of Illinois, serving as a stimulus to the community, The University of
Illinois is the largest employer in the area, currently employing approximately
9,000 persons serving 28,000 students, In addition, Chanute Air Force Base,
the largest air force technical training base in the world, is locatad 15 miles
north of Champaign.

The Champaign Community Unit District IV 8chools is a unit district offering
programs from K-12 in addition to a developing adult education program. Unit
IV Schools serve the City of Champaign and approximately 83 square miles of
rural territory. Current enrollment is more than 12,000 puplls.

The pupil population in Champaign 1s bi-modal, characterized by a large number
of very bright and above average pupils and a corresponding significant anumber
of non-academically oriented, culturally deprived children. Many of the

latter pupils have newly arrived in Champaign from various southern states
vhere they did not receive an education geared to their abilitv and needs,
Consequently, many of these slow learning pupils are also academically hostile,

Further complicating the educational picture of these pupils is the economic
necessity for early employment to assist in supporting themselves and contri-
buting to the support of their family., In additien, the parents of these
pupils are characterized by limited or no educational skills which result in
their obtaining unskilled jobs and facing frequent layoffs. Thus, it is
necessary for the economic livelihood of the femily for the youngsters to seek
employment at an early age., Each day the youth must make a decision between
long term vocational objectives or a full stomach.

Before the initiation of this project, slow learning, dropout prone youth were
expected to enroll in regular academic and vocaticnal classes in competition
with the other extreme of the bi-modal pupil population--the above average
pupil, Limited vocational counseling services were available to these youth,
The opportunity for inclusion in a work-study program was remote and then

available only in the junior and senior year om an academically competitive
basis,

The Champaign Scheols were acutely awsre of this untensble situation for slow
learning youth and committed themselves to smeliorate the situation. Staff of
the Champaign Schools who were research oriented, program comscious and voca-
tionally trained joined forces to develop a logical 30Lgtion to the proble=,
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{t was readily apparent that these slow learning, delinquent prone youth were

in need of the rehabilitative services provided by the Illinois Division of
yocational Rehabilitation as much &s were the mentally and physically handi-
capped pupils with whom the Champaign Schools and Illinois Division of Voca-
tional Rehabilitation had been working cooperatively for two years. Explor-
atory meetings were held with the local DVR Counselor, Mr. Emmerson V, Dexter,
His personal and professional enthusiasm inspired school personnel to enlist

the assistance of staff members of the state and regional office of Vocational
Rehabilitation., Several planning sessions were held in Champaign, Springfield,
and Chicago with Mr, Stanley Hedstrom, Mr., Alfred Slicer, Mrs., Grace Sims Moyer,
Mr. Vito Caleca, Mr. Harry Troop, and Mr, Bernard Benoit, who were respectively:
Pegion V Representative, VRA; Director, IDVR; Assistant Director, IDVR; Deputy
Director, Program and Staff Development, IDVR; Deputy Director, Client Services
and Special Programs, IDVR; Regional Supervisor, IDVR., The professional manner
in which cooperation, procedures, and responsibilities were delineated was
impressive,

Dr. E.H. Mellon, Superintendent of Schonls, and the Board of Education were
kept aware of the developing project plans and enthusiastically supported this
cooperative merger of the two agencies dedicated to the total rehabilitation
of all vocationally handicapped youth,

To explain the project to the eligible pupils and their parents, to school
personnel, agency personnel, and to the lay public, the project was referred
to as the YOUTH Project which is an abbreviation for Your Occupation, Under-
standing, Training, and Habilitation,

Physical Facilities

Since no existing classrooms were suitable to carry out the intent of this
project, it was necessary to renovate space that could be made available,.
Remodeling consisted of painting and installing partitions, accoustical
ceilings, tile floors, heating equipment and new lighting fixtures., S8pecially
designed facilities for this project included occupational arts laboratories
which provided for a family living area closely approximating the facilities
of a home and an industrial arts laboratory designed to enable the youth to
develop and mass produce small projects in wood, metal, clay, and leather.

The educational needs of the youth and the type of instruction to be carried
out in the classrooms were taken into consideration in purchasing furniture
and equipment., For example, classrooms were equipped with trapezoidal tables
and individual chairs which could be arranged in many variations to best suit
irstructional needs.

Stimulation for learning was enhanced by the use of audio-visual aids., Such
equipment as a 16 mm sound projector, opaque projector, tape recorders, record
player, and slide and film strip projectors were purchased, Typewriters were
purchased for use by the remedial teacher to foster the acquisition of skills
in which youth were deficient and to help some youth acquire these specific
vocational skills., Adding machines, a book stitchlier, cash register, mimeograph
machine, and spirit duplicator were purchased to teach :youth the operation of
these machines prior to their placement on In -School and Community Work Expe=-
rience jobs requiring such skills,

-18~

s S

D N

S e evsovem




r~aisct Teachers

Teschers of the special classes were carefully chosen with consideration being
given to both their professional training and personal characteristics. As a
part of their formal training teachers had course work in a vocational area-~
agriculture, home eccnomics, industrial education, and buginess education. In
addition, they were required to take course work in special education with
emphagis on mental retardation,

One outcome of this project was the belief that personality characteristics of
the teacher were even more important than formal training, To be sguccessful
in working with these youth, the teacher has to regpect them and perceive them
as being capable of growth, He must be interested in learning as much as
possible about his pupils so that he can gain a better undergtanding of theilr
strengthe as well as their apparent weakness. Past experience with comparable
youth led staff to the conviction that teachers will not be successful if they
try to impose their middle class standards on these youth, '

The teachers of these children must be flexible and creative in developing and
trying new approaches to get through to these youth since traditienal approaches
have failed., It takes a stable individual to be able to accept these youth and
not interpret their hostility as being directed against them personally,

Niemeyer (1966), discussing the Bank Street experiment with disadvantaged chil-
dren, makes this statement:

Our hypothesis is that the chief cause of the low achievement
of the children of alienated groups is the fact that far toc
many teachers and principals honestly believe that these chil-
dren are educable only to an extremely limited extent. And
when teachers have & low expectation level for their children's
learning, the children seldom exceed that expectation, which is
a gelf-fulfilling prophecy. A logical concomitant to this
hypothesls is the conclusion that the problems of these schools
will not be solved simply through "more services" or "'changing
family background" but through a functional, and probably g
structural, reorganization of the schools themselvesg. »

N ek e . S et v e A o

In addition, successful teachers of dropout prone are those who really like to
work with these youth, Neimeyer (1966) says that the teacher must get persgon-
ally involved. ".... lack of involvement is a problem of our whole society at
presgent, there is no better place to initiate pergonal involvement than in

educating those students with whom the schools have so far been unsuccessful,"

Organization and Management of Classes

The majority of the classes in which the subjects were enrolled were taught by
Project teachers, Nevertheless, each pupil's scheduling was carafully planned
80 that if he were interested in and capable of successfully coping with the
curriculum of a particular regular class, scheduling in this class could be
accomplished, For example, a youth might be particularly tslented in art and
request that he be enrolled in a crafts class., This was poasible within the
framework of the experimental progrem. In certain ingtances, youth were
insistent upon being enrolled in a regular class even though schocl personnel
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. a-rioned their ability to succeed in this class, Trial placement was then
:‘Jngcd after careful interpretation to the youth of difficulties he might

.. -,unter. The youth undergtood that the placement was on a trial basis and

.4t {f he were unsuccessful he could be rescheduled into an appropriate

< 1-ce these youth came from family backgrounds where disorganization and dis-
. :der are the rule, it is of little wonder that they were so difficult to
~ssrrol in the school setting. Thus, the teacher-pupil ratio in the project
iacses of approximately one to twenty was necessary because these youth

. ended more individualized instruction and attention than was possible in
.arger classes.

unutines were kept constant and the classroom environment was highly structured.
r was important for these youth to have a consistent school milieu in which
vi,ey clearly understood the rules, regulations, and procedures which they were

rzpected to follow,

These youth generally did not have adequate inner controls., They could not
handle too much freedom and thus, responded best to firm, consistent handling
Ly a mature, accepting and supporting individual. They tended to constantly
test the limits and needed to know that an adult was strong enough to help
them do what was expected of themn,

Social workers were available to project staff on a consultative basis to help
them better understand the dynamics of an individual's maladjustive behavior.
In addition, social workers worked with individual and groups of subjects and
their parents on social and emotional problems that were interfering with the
ad justment of the youth in the classroom.

Social Casework Services

jocial workers worked with individual youth and with groups of youth enrolled
.n the experimental program., The major emphasis of the casework service
rentered around amelioration of social and emotional maladjustive behavior,
his was felt to be important since the major goal of the project was ultimate
jocational adjustment and since research has shown that social and emotional
problems interfere with job adjustment more than low intelligence or inability
to perform the job.

The social workers assigned to the project had masters degrees and were grad-
uates of approved schools of social work. Their pravious experiences with
similar youth in settlement houses, mental hospitals, and juvenile detention
facilities enabled them to contribute immeasurably to the achievement of the
#o0als of the program. The problems of the youth were manifested in four
general settings: in the school, the home, the community, and on the job.

The social workers worked closely with other project staff members, with

parents, and with community agency personmnel to facilitate the best possible
ad fustment of these youth, :

ALY

In the school getting the major reasons for referral to the srocial worker
centered around acting out behavior in the classroom, defiance of authority
and disregard for school rules, tardiness and absence without justifiable
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cause, peor motivation, peer rejection and conflict, sexusl problems, stealing
end the like. The social casework methods and techniques used varied in
gccordance with the problem and its severity. The casework was coerdinated
with the efforts of cther project team members to insure coordination of
gervices and safeguard against unnecessary duplication or lack of congisgtency,

Problems that came to the attention of the soé¢ial workers which presented
themselves in the home were sibling rivalry, lack ef parental control, lack
of understanding of the youth, poer attitudes toward education, lack of know-
ledge of how to help their child, and similar problems.

All parents of experimental subjects were seen by a social worker before the
youth was admitted to the project. At this time a social history was obtained.
Observations of the physical environment and emotional climate of the home was
made, In addition, pertinent information was cbtained from social agencies,
records in the cumulative folders, and information from the social workers
files, Social casework was provided for parents on an individual basis when
requested by parents, recommended by project staff, or felt to be vital by the
tcclal workers,

Groups of parents of experimental subjects met with a social worker on a
regularly scheduled basis to discuss prcoblems of concern to them relative to
their child., A social worker specifically trained in group work was responsi-
ble for this aspect of social work.

Problems that manifested themselves in the community were oftentimes reazons
for referral to the social workers, These project gtaff members maintained
cloge contact with law enforcement personnel and social agencies, Problems

of concern to seocial workers regarding adjustment of subjects in the community
included acts of delinquency, unwise use of leisure time, and membership in a

gang.

Of particular concern were social and emotionul problems affecting adjustment
on the job., The prevocatienal counselor referred such cases to the social
worker and close communication was maintained between these two staff members
to ingsure a coordinated effort and the ultimate adjustment of the youth on the
job. In many cases the DVR counselor was directly involved and in all cases
he was kept informed.

Prevocational Curriculum

The subjects in this research program had long histories of school failure and
retention. Their attitudes toward learning us well as their attitudes toward
teachers and authority figures in the school were negative, They especially
manifested a dislike of text books, had peor work habits, poor powers of
concentration, inaderuate communication skills, lack of sustained interest in
and persistence at & task until completion, end poor command of the fundamental
skills of reading, grammar, spelling, and mathematics. Their frustration level
was low and they were easily discouraged.

Since one if not the mejor problem of these youth is motiva lonal, it was

apparent to project staff that a radically different.epproach would be esgen-
tial to hold these youth in school and to promote their desire to learn. Thus,




L

on the basis of what was knoun about these youth, the following principles
sarved ag guides in the development of the curriculum for these slow learners
who were scheol drepout, delinquency, and unemployment prone:

The curriculum must be meaningful to thess youth to gain
and hold their interest

The aspiring mechanic whose immediate desire is to own 2 motor scecoter is more
receptive to reading material on gas engines than he 18 to read literature
guch as Macbeth, Likewise, a gasoline station helper ‘n the Community Work-
Experience phase of the program wao is having difficu.ty determining how to
compute the state excise tax is more amenable to academic drill relative to
golving his concrete mathematical problems than he is to the completion of a
workbook sheet of isolated problems which has little meaning to him,

The readiness of the individuval to successfully engage in the
learning activities is an important consideration

Expectations which disregard the experlential background and level of skills

of the individual result in frustration and failure. The curriculum must take
into consideration the youth's readiness to engage in a given learning activity,
For example, it would be inappropriate for a teacher to assign a written
treatise on a subject such as "A Comparison of the Cultures of Ancient Greece
and Rome'", for three obvicus reasons: (1) the youth would not have acquirad

the necessary concepts; (2) his reading level would not allow him to make the
depth study necessary to make comparisons; and (3) he would not have the

comnuni .ation skills necessary to express himself well enough to attack this
problem, In fact, these youth have difficulty writing even the simple sentences
necessary to express elementary concepts,

« The curriculum must provide youth with success experiences
which result in a sense of accomplishment

Since these youth have had a preponderance of failures, it is important for them
to experience success, Thege successes must be not only recognizable by the
learner but by his peers and significant adults. Teachers who work with dropout
prone youth must plan activities carefully, especially in the initial stages of
the program, where success is imperative., The old adage that '"nething succeeds
like success' cannot be over~emphasized when working with slow learning youth,
As confidence ig built up, the teacher can gradually increase the difficulty of
the task to the extent that ii is challenging but not unattainable, To set
realistic goals for himself, & youth must experience success, If all tasks

lead to failure, then a youth is not able to determine what he can succeed in

dOingo

o« Promotion of the youth's understanding -f himsgelf and an
acceycance of his strengths and weaknessces is an ieportant
aspect of & prevocational curriculum

To set realistic vocatienal goals, one has te have a realistic concept of one's
gelf which includes a recognition and acceptance of one's strengths as well &»
his weaknesses, A slow learner wheo aspires to be & madical doctor sbvicusly
does not understand himself in relatien to his vocational potential, On the
other hand, such a youth who feels that all he cen do is to be a dishwasher may

be equally unrealistic in evaluating himself &nd his vocatiemal potential,
22
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. The curriculum must promote improved mental health which is
asgociated with positive attitudes toward school and society

A functional curriculum geared to the ability level of the youth and focused on
needs engenders feelings of adequacy and promotes favorable attitudes toward
gelf and others. Positive gschool experiences tend to generalize to the larger
goclety.

. Emphasis 8n real life needs to insure that the youth's school

experiences are closely related to his immediate work experience
is a crucial curricular comsideration

7/
o

The school has a unique opportunity to provide these youth -:ith meaningful work
experiences and classroom learning experiences which are mutually reinfrrcing,

Yor example, a youth learns in the classroom what is expected of a good employee . :

at the time he is seeking employment in the initial phase of the In-~School Wo' k
Experience program, Part-time employment in the work exverience pProgram presents ,
him with the opportunity to put into practice the knowledge gained in the clags- !
room and to identify areas where he is deficient so that he can obtain further

help in acquiring additional academic and/or personal social skills., '

« The curriculum cannot be dictated by commercially prepared
instructional materials

There ig a paucity of appropriate commercially prepared instructional materials
for slow learners., Teachers must select, adapt, and prepare instructional

materials geared to the needs of the learners and compatible with the goals of
the program,

. Provisions should be made for mastery of materials before
new learnings are introduced

The amount of material covered is not nearly as important as thoroughly learn-
ing some carefully selected fundamental knowledge or processes that can be
readily and immediately applied. Too many new ideas or processes introduced
without sufficient overlearning are disintegrative rather than integrative,

For example, while it is important for a youth to be able to complete an appli-
cation form, to open a bank account, and to budget his money, to introduce all

such concepts and processes gimultaneously would not be conducive to the magtery
and retention of any one of them. )

« Provision for structure to insure systematic and sequential
leaxning is essential in curriculum building

The progressive work experience program provides experiences within a struce
tured framework which progresses from closely supervised in-school work
experiences, to part-time work in the comzunity, to full-time employment,

« The curriculum must provide for a physical or motoric approach
to insure learning

Such a youth seems to learn more readily vhen he iz physically involved in the

learning process. For example, a youth learns how to make change wore readily
with real woney than by paper and pencil experiences.
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The focus of the curriculum must be first on the learner and
his experiences and then related to the appropriate knowledge,
actitudes, and habits to be taught

¢

. - each youth the curriculum has to be tailor made to fit his unique needs
_.iner than trying to fit the youth to & ready made curriculum,

The curriculum must provide for immediate feedback to
the youth

= . ezployer's evaluation of the youth’s progress on the job, for example, is
%/ . .riant to that youth's immediate vocational adjustment in that he can, if
| . rcessary, alleviate any weaknesses that are restricting or interfering with
. L{s progress on the job.

1z s felt the above principles, while applicable to curriculum development i
for pupils in general, are especially essential in designing a curriculum for }
the youth who served as subjects for this project, i

- 7ne progressive work experience program served as the major focel point of the
curriculum, The curriculum of the special classes was developed to provide
the pupil with the academic skills and knowledges essential for him to realize
his vocational potential,

fhe two major areas of classroom instruction based upon the needs of the youth

in the work experience program were: instruction in basic skills (communication !
ind computation); and vocations. In addition, youth were provided with course- !
tork in social living, civics, American history, and electives in regular ’
lagses on an individual basis such as art, music, and driver training, |

11 youth were enrolled in the English and Practical Math c.urses. In English

he basic communication gkills included reading, speaking, writing,k and spelling.
1 the mathematics courses those skills that were vocationally necessary were
jught, Individual and small group remedial instruction was provided for those it
luth who were more geverely educationally retarded and/or who had specific !
tarning disabilities, ’

n the Industrial Arts Laboratory the emphasis was on industrial processes and
ractices, Mass production articles were designed and produced in the labora-
ory. The technique of mnss production allowed each pupil to understand the
rocess from beginning to end and to work as a member of a team, A variety of
and and machine operations provided success experiences for each pupil commen- §
trate with his aebility. Field trips were taken to industrial plants in the
trnediate area to investigate first hand how the mass productiorn concepts
¢ earned in the classroom were utilized by industry,

n the Homemaking Arts Laboratory the emphasis wes on enhancing the vocational S
otential of girls through fostering improved grooming and acquisition of

bcial skills, Actual practice was given in purchasing and preparing quantity
boking, serving paying customers, and detexmining mergin of profit. Course
ontent alse included marrioge and family, m2ss production of clothing and

vod, home decoration and maintenance, budgeting, consumer buying, job oppor- j

snities for women, restyling used clothing as well as msking gorments from ;
v material,
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.. +'¢ yocations classes, trips were taken to pertinent business establighments
oLl tout the community and the state to familiarize the youth with job

.. srrunities, Youth studied various aspects of employment which were compat~
'/{ncd:h their level of participation in the work experience program, Field

- were also taken to various agencies in the community that had services
¢fer these youth such as the Illinois Division of Vocational Rehabilitation
,

FERBYERS )
e 4wy,

e T1llinois State Employment Service,

JR A
. uregsive Work Experience Program

.
A ra—

-+ c(emands on employees are greater today than ever before. Euployers are
~ect by the threat of automation, war, draft, and the general urrest one
w...¢ expect in today's world. Consequently, each employer is seeking a
cu)liye graduate, non-draftable, pillar of middle class traditiomns. Unfor-
reestely, dropout prone, slow learning youth are very often the opposite of

¢’.{¢ composite,

T..¢ Prevocational Department of the Champaign Schools was conceived to provide
vocationally handicapped pupils with services which would enable them to

ircote self-supporting members of society. The most important vocational asset
ti.c public school can provide these youth is a high school education. Although
yot rcalized by the dropout prone pupil, possession or lack of a high school
diploma will weigh heavily on his future vocational success, Also of great
importarce is the acquisition of positive worker traits, a basic knowledge of
the world of work, specific vocational information, management of money ard

the development of long range vocational plans,

The prevocational program, by design, initiates experiences and krowledge at
the time they are of immediate concern to the pupil., For example, the pre-
vocational curriculum provides the pupil with informatior about ewmployment
irterviewing, labor laws and worker trait requirements at tlie time he is seekinyg
1is first employment, DBudgetirg of money, social security, labor unions, pay-
roll ceductions; etc,, are studied at the time the pupil is {irst employed ir
:he Community Work Experience program and is likely to become intimately
fnvolved in these areas, Likewise, as the youth approaches graduation the
co.tent of the prevocational curriculum focuses on those vocatioral aspects
Lelptul in preparing youth for post school training and employment, The
prevocational adiustment cuunselor assists the classroom teacher in the dis-
setavation of prevocational material by actual participation in the classroom
«..¢ through his individual counseling interviews with the pupil.

«. fritial phase of the progressive work experience program is generally made
cavarlable to the pupil at the junior high school level. At this age level many
“tepout prone youth are making definite plans to terminate their educational
#rocran, It is imperavive that corrective procedures be developed to change

“.eth perspective,

cack pupil enters the program he is made aware of the scope and impact of
=ervices offered by the Illinois Division of Vocational Rehabilitation (IDVR).
¢ 15 referred to the IDVR counselor by the prevocational counselor and receives
* wvieral medical examination, If indications of specific physical abnormal-
ties are noted on the general medical report, special examinations are
v ducted to identify the severity of the abnormality. Corrective procedures

st¢ tuitiated if warranted. This intensive physical examination at an early
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age enables the project staff to become aware of any physical limitations
of the pupil prioxr to his inclusion in the progressive work experience pro-

grﬂ.mo

The first two phases of the progressive work experience program, In-School
Work Experience Laboratory and In-School Cooperative Work Program, consists
of closely supervised, semi-sheltered employment in physically familiar
gurroundings. For most pupils this is their initiation into the world of
work., The skills, habits and attitudez cultivated at this time will have a
marked effect on their vocational future, Also, educational values learned
in relation to their individual vocational objectives will be formulated
during this period. Whether or not the youth accepts education as a worth-
while path to employment and seeks a high school education is a crucial
decision at this point since legally he can dropout of school.

The third phase of the progressive work experience program, Community Work
Experience, is offered to each pupil upcn hig demonstration of the acquisition
of the basic work traits required for employment in a competitive gituation,
The Community Work Experience phase of the prevocational program allows the
pupil to attend school for one-half the school day and to work at a job out-
side the school setting for one-half the school day., The pupil experiences

a work environment that is less closely supervised but more demanding competi=~
tively than that which he experienced in the In-School Work phase of the program,
At the same time he continues to maintain strong ties with the school through
his half-day attendance and the counseling relationship with the prevocational
adjustment counselor. The Community Work Experience placement enables the .
pupil to put into practice the skills, habits and attitudes previously learned
and provides the prevocational staff with an opportunity to evaluate the
vocational abilities and interests of the pupil.

The prevocational adjustment counselors are the key to the success of the
prevocational program and have been selected accordingly. Each prevocational
counselor has academic training in industrial and/or vocational education, has
advanced training in guidance, counseling, and special education, has had at
least four years of successful teaching experience, has had a broad industrial
vork experience, is extremely insightful and perceptive, and has the maturity
eggential for working with this type of pupil,

Reality counseling best describes the type of counseling services provided to
dropout prone youth by the prevocational counselcrs. Reality counseling can
only be accomplished by a counselor uniquely aware of tha individual pupil's
strengths and weaknesses, his family and social desires and his feelings

toward self and society, In effect, the prevocational counselor must be
cognizant of the pupil and his immedjiate environmental pressures, while st

the same time perceive the patn to the ultimate goal of the program--vocational
rehabilitation., The prevocational counselor must have well developed perceptual
abilities in addition to the more common characteristics of an educational
counselor,

The team approach utilized in the project enazbles the attention of varicus
professional disciplines to be focused on pupils experiencing difficulties
that are detrimental to their total vocational development, The classroom
teacher, psychologist, social worker, prevocational counselor, and IDVR
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practices and procedures utilized by business and industry. Time cards,
niece work rates, mass prodaction, asgembly line operation, and quality
control become a part of the pupil's daily work experience, The puplls
receive no pay for thelr efforts but do receive school credit and grades,

The prevocational counselor, in supervising, observing and evaluating the
work of the pupil, consistently adjusts each pupil’s work agsignment to meet
hig individual needs and to assure his success with the tasgks assigned, The
youth remains in the work experience laboratory for at least one year, After
one year of successful work experience and after the pupil indicates he has
developed adequate social skills and desirable work habits, provisions are
made for his advancement into the next stage of the progressgive work experience :
progtam.

The flow of jobs through the workroom must be orderly and at an even pace,

When several school offices are sending jobs to be completed, it can result in

days when the number of jobs appears vo be insurmountable and daye when there ?
is nothing to do. Proper scineduling of work is essential, Regular routine :
tasks, such as preparing weekly memos to teachers, monthly reports of standing i
comnittees, and routine mailings are schaduled on the calendar at appropriate ;
times, Procedures for handling high priority orders are established so as not ;
to upset the orderly flow of work, One time jobs, such as the preparation of

teaching units, curriculum guides, school registration bulletins and office

forms are used to £ill the calendar and insure that something is available for

the pupils to do each day. Jobs that can be worked on once and put away to be

completed days or even weeks later are used tc make certain that each youth ;
has a task to do each day,

Office staff may be reluctant to send some of their routine tasks to the work-
room for fear the quality of work may be poor. One job sloppily done or too
late to meet deadlines results in embarrassment to all and the loss of confi-
dence and cooperation of the clerical staff. To maintain the high degree of

confidence required, the prevocational counselor must always stress quality
control in the workroom,

In~School. Cooperative Work Program

The gecond phase, In-School Cooperative Work Program, was designed primarily
for ninth and tenth grade pupils., It is planned so that pupils who enter this
phase are 15 or 16 years of age and fairly well along the road toward develop-
ing appropriate vocational attitudes and habits. In this phase the pupils

work for a teacher or & non-academic employee of the school system, Pupils

who work in the school offices, lunch rooms, or for custodians during school
hours receive a grade and school credit but no pay for their efforts., Pupils
exployed after school hours are reimbursed for their work at a rate appropriate

for their experience and for the responsibility they assume on the job but not
exceeding a rate of one dollar an hour.

Each work station is supervised by an adult employee of the school system who
gives direction to the pupil and checks te see that the assigned tasks have ’
been accurately carried out., The Inr-School Cooperative Work supervisor keeps
attendance records and submits to the prevocational counselor a monthly evalu-
ation of the pupil's work progress, As the pupil progresses on the job and is
2ble to accept more responsibility, the In-School Cooperative Work supervisor
gradually lessens his controls and allows the pupil more freedom of choice in
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~ounselor shere expsriences and knowledge in the search for methods of fogterw
igg the pupil's vocational growth.

The prevocational counselor is employed on a twelve month basis to insure
close and continued identification of the youth with the school. During the
aurmer months the prevocational counselor helps the youth obtain full-time
employment and maintains his counseling relationship with the youth. Each
pupil, his parents, and his employer are encouraged to call the prevocational
counselor &t any time, including nights and weekends, should the need arige.

A prevocational file on each youth located in the prevocational department

office ig maintained by the prevecational counselor. Included in the prevo-

cational file is all material pertinent to the vocational growth of the youth,
Prevocational files include a picture of the pupil, educational history and

progress reports, psychological reports, staffing summaries, prevocational

counseling summaries (including teacher, family and employer contacts), In-

School and Community Work Experience evaluations, vocational test results,

copies of Division of Vocational Rehabilitation application, medical and
rehabilitation plans, newspaper publicity, correspondence concerning the youth .
social casework summaries and anecdotal records. ;

The need for systematically organizing such data becomes apparent when consider-
ing the amount of information a prevocational counselor must draw upon to work
effectively with individual youth. When the prevocational counselor's case
load becomes large, it is impossible to provide effective individual service

to pupils unless all pertinent information is readily available to him.

It is important to note that considerable "desk time' is needed by a prevoca-
tional counselor to insure the proper recording of his contacts with the youth
and his employer. Also important is the availability of adequate secretarial
help to assist in the record keeping process. ;

In-Schoel Work Ex} :rience Program

The first two phases of the progressive work experience program - In-School
Work Experience Laboratory and In-School Cooperative Work Program - are provided ;
within the school environment. These experiences were considered to be crucial
for the subjects in the experimental program of the YOUTH Project. Each phasge
of the program is designed to cover two years. The youth moves through the
various steps of the program on the bssis of their years in school, age,
maturity, and acquisition of desirable work habits and skills.

[In-School Work Experience Lsboratery

Each junior high schoel youth in the experimental group was enrclled in a :
section or class in the In~Scheol Work Experience Laboratory. The number of i
pupils in each section was limited to ten or fewer. The laboratory is under §
the supervision of a prevocational adjustment counselor who supervises the
work experiences, provides individual and group counseling, and teaches lessons :
related to vocations. A variety of jebs, usgually of & clerical nature, filing, |
typing, ditto reproducing, and mimeographing obtained from school offices

provides the medium for the work experiences., The prevocational counselor

sets the climete in the laboratory, duplicating as accurately as possible the
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his actions on the job, The prevocational counselor makes routine vigits to
observe the pupil on the job and to discuss his progress and future plans with
the In-School Cooperative Work supervigor, Soon after each visit to the work ;
station, the prevocational counselor holds g conference with the pupil to
review his work evaluation reports and discuss problems originating on the job,
Pupils remain in this phase of the program until they reach the age of sixteen,
They are expected to have a successful work experience of at least one semester
duration before being considered for work outgide tae school getting, Success-
ful work experience is determined by the cooperative evaluation of the pupil's
work traits by the In-School Cooperative Work supervisor and prevocational
counselor., Initiative, punctuality, dependability, ability to get along with
supervisor and fellow workers, and ability to follow directions are some of

the traits considered. 1Inasmuch as the average pupil is in this phase of the

program for two years, he has the opportunity to explore several types of work
and to have several successful work experiences,

The operation of the in-school prosram may appear simple at first glance, but !
the problems affecting its success are many and varied., Total acceptance of ’
the program by all school personnel ig esgential, In many cases the old
established ways of doing jobs around the school must be changed, When asking
for these traditional methods to be broken, resistance is often met,

An awareness of the types of jobs performed by the non-academic staff and the
capabilities of his pupils is essential for the effective functioning of the
prevocational counselor., With these facts in mind, the prevocational counselor's
job becomes one of "selling" the services of his pupils to the school staff,

An important congideration to insure the successful operation of the In-School :
Ccoperative Work phase of the progressive work experience program isg the
selection of supervisory personnel for the work stations, Most persons when
first approached express an interest in the program and are willing to cooperate,
A few look upon this request to help and to assist as an administrative device

to increase their already crowded work loads. The prevocational counselor must
be prepared to answer all objections and to be able to assure the supervisgors
that the pupils placed with them will not be a hindrance to their work or an
added burden, Generally only one youth is assigned to a selected work station,
to insure that the full energies of the work supervisor is focused on the youth,
After a placement has been made, the prevocational counselor must make periodic
visits to further establish his willingness to assist the In-School Cooperative
Work supervisor in any problems that arige with the youth,
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The consultant service provided by the prevocational counselor to the In-School
Cooperative Work supervisor is extremely important, As a rule, the non-academic ,
supervigsor lacks training in child development and fails to understand the needs ‘
of the slow learning or deprived youth, He needs help in determining successful
ways of dealing with the pupils. The role of the prevocational counselor, there-
fore, becomes one of talking over problems, listening to how the In-School Work ;
supervigor handled them, and making suggestions for future actions. Careful ?
attention must be paid to the attitudes and feelings of the In-School Work

supervisor and at the first sign of dieguet or bias toward a pupil, the pre-
vocational counselor must work with the supervisor and pupil to attempt to ‘
clarify the problem and develop a solution. If continued problems arise with 3
one supervigor it is felt to be wise to re-evalusate his true feelings toward

the pupils, Occasionally, it is best for all concernmed to seek placement with
other supervigors,

. ——— -
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i r and the prevocational counselor. Many work
ons that are thought to be acceptable to the Prevocational coungelor do

: seet the approval of the pupil, If the work expected 18 too hard or too
erss for the pupil, he will be unhappy. Often by working in one place or at

2 ;;rticular station the youth 1s made Vulnerable to teasing from hisg peers,

s 2 again he may quit the job, To many male pupils, clerical tasks are

.-=nly and totally unacceptable while other male pupilg derive great gatig-
¢y:rion and gelf-egsteem from running a mimeograph machine, The pPrevocational
-,..5elor must be aware of thege problems when making his placements, Careful

r.reening of the pupils and their work stations will help to eliminate possible
{,rure difficulties,

4fter placement has been made, one can look for all the poor work habits of
¢he pupil to appear. If the youth ig expected to accept the responsibility
t0 70 from one building to another, he will probably be habitually tardy
unless slightly more time than is physically needed to get there is allowed,
the pupil may occasionally skip his job unless he knows the prevocational
counselor is sincerely concerned and 1s making regular attendance checks,

The prevocational counselor and the In-School Cooperative Work supervisgor
sugst carefully spell out exact limits with each Pupil., These limitg must be
strictly enforced to prevent the youth from taking advantage :f his new free-
dom and the relaxed format afforded by the work station, Inability to undej-
stand or follow directions, sloppy work, and poor relationships with the In-
fchool Cooperative Work supervisor and fellow workers become the joint concern
of both the prevocational counselor and the work supervisor, Solutions to
these inappropriate work habits, attitudes and traits can be worked out in
routine counseling sessions, The most important considerations and possibly
the most difficult problems are to help the youth feel he 1s important to the
ichool, that he ig providing a valuable service, and that »a ig successful in
s endeavors, The above are possible through the warm anc accepting, yet

usinesglike attitude of the prevocational counselor working in a carefully
tructured situation,

Community Work Experience Program

ipped youth, It provides the pupil with an Opportunity to test his abilities
n a real world as opposed to the somewhat unreal or simulated atmosphere of
he school, He begins to learn how to function as an adult, in an adult world,
'{thout the ever present company of his peers. To some, this transition is

hreatening and difficult, to others it 1s challenging and exciting, but for
i1 it {g necessary,

thetr endeavors without the opportunity to properly orijent themselves, When
fealing with dropout prone youth who are subject to making mistakes, less percep-
lve to fecessary change and more gensitive about the inadequacies they bring to
the job, it 1g esgential that the semi-gheltercd environment of the school remain
beailable during the transition period,
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hspects of Program
., Eligibility

;. z:pil becomes eligible to participate in the Community Work Experience progran
ﬂfasethree) upoa reaching the age of 16 and after having succesgfully completed
.gﬁaphases one and two of the progressive work experience program,

v.x Community Work Experience program affords
;m school for a portion of each school day,
;;ﬂdn the community. The pupil accimulates
school as well as pay from hisg employer,

opportunity for the pupil to leave
usually cne-half, to work at a job
credit toward graduation from high

. Job Placement

e prevocational counselor either locates or helps the pupil locate an appro-

sriate job and assists the pupil in the completion of all pre-employment arrange-
sents such as release from school, job application, etc.

. Job Follow-Up

Jollowing placement, the pupil usually requires the
prevocational counselor both at school and at his
pupil contacts take on different dimens
iis role as an employee, but the need f

| tletely, The employer also needs vario
| irevocational counselor. The

continued service of the
place of employment. Counselor-
ions as the pupil feels more secure in

or such contact rarely diminishes com-

us kinds and amounts of contact with the
lmportance of such contact will be discussed later.

. Job Mobility

lthough the pupil may remain at & gpe

ime, he 18 encouraged to consider various factors associated with his job in

he light of his future commitment to this area of work. If he discoveres too
Iny unacceptable factors associated with his particular job, he is encouraged
i investigate other areas of employment., On the other hand, the youth's
1lity to advance to a neyw position ig evaluated in the game manner. A youth
encouraged to seek advancement, either within the original place of employ-

nt or at asnother work station depending upon his level of training, job
quirements, hours he can work, etc,

o Evaluation

8 reactions to those gpecific personal-gocial
id worker traits felt to be lmportant to the pattern of the pupil'’s growth

'ofile. Information thus g8ined is extremely valuable to the prevocational
lunselor as he works with the pupil,

\¢.
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. Post-School Options

- cozpletion of all required course work and after the accumulation of
irictent high school credits, the pupil graduates from high scheol. Upon
':;::a:ion he can exercise one of scveral options regarding his vocational
?.'rc. He may elect to remain on his job on a full-time basig, he may secure
Lf;; ezployment, or, 1f qualified; he may sursue specific job training either
;f«;;ﬂ:an on-the-job training arrangement or by attending an appropriate trade
;:;:of through the auspices of DVR,

Justification of the Community Work Experience Program

4t & pupil enters the Community Work Experience program he ghould have gained

-, siderable insight concerning his abilities to work effectively, To insure
;;;:che pupil experiences the full impact of his new status ag g work=-sgtudy
serticipant, a number of pre-job conditioning steps are initisted, He parti-
¢tvztes in the job'selection process, he generally has to compete with at least
¢:.e other pupil in order to secure the job, and he has to agree to observe the
various conditions surrounding his release from school to participate in the
C»xz:nity Work Experience program. Significant here is the fact that he has to
te7est gomething of himself, some energy in securing the job. This is important
£ecause, hopefully, he will not give up easily or fail to try to succeed on the
'o’, when he has had to expend considerable effort to obtain it. Contrast this
uith a situation where he has nothing invested, where he is merely assigned to

} ‘ob, possibly with an artificial interview staged, supposedly, for his benefit,
l¢ can quit such a job blaming everyone else but himself for his difficulties,

.t {8 expected that the pupil will experience some difficulties adjusting to

he job situation, It is one of his first attempts to "break into" the adult
orld, No longer does he have the security of being surrounded by his peers,
¢rtain modes of behavior, patterns of speech, and style of dress are no longer
cceptable, He may find that they are quite inappropriate and unless he hag
pue appropriate substitute or possibly certain outstanding strengths such as

sod work habits, a warm and friendly personality, etc., he may be unaccepted
} his new environment,

en recognition is given to the adjustment problems pupils have in making the
ansition into the world of work, it is possible to build in controlling

ctors that will aid the pupil during his time of need, The fact that the

pil hag the gheltering environment of the school to which he can return for
islstance is important. Hopefully, the school, with its staff of adults, many

[ whom have been trying to prepare him for the difficulties he is now experi-
sc¢ing, suddenly becomes a more desirsble place to him. The pupil must be able

» 4pproach someone who understands his problem, To ingure that this ig possible,
t is of extreme importance that the prevocational counselor be available for
puaultation at all times, It 1s equally important that the prevocational
durselor {8 perceived by the pupil 2s a source of information, an interested
8.plul person, and a willing and fair-minded adult rather than as an aggressive,
ts:iplining, disinterested and domineering staff member. Pupils who have not
s¢n eble to establish satisfactory relatienships with the school stsff or with
“.its {n general are extremely sensitive sbout the approachability of adults,

‘4 factor cannot be over-emphasized when dealing with dropout prone pupils,
¢iticularly when the pupil is at the stage of lesving the security of school
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.i¢ peers for the unsure and perhaps misunderstanding «dult world of work.
‘e of the willingness of the prevocational counselor to gsupport the youth
.. fails on the job, the focus of prevocational coungeling igs always on the

\ ;,_;c end on prevention of the establishment of a dependency relationship,

.
-

.
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su.iowing job placement, and gs the pupil-employer relationship is gtabilizing,
.- » srevocational counselor has an opportunity 'to serve ag a catalyst in the
(a-{lizing process., Frequent vigitations to the employer to discuss the status
.¢ the youth, observe the youth on the job and give or relay pertinent infor-
ration gerve to promote better understandings by the parties involved. Such
y'sications diminish in number as the employer-employee relationship matures.
v reed for contact between pupil-counselor and employer-counselor rarely
:reappears, but may take on more the dimensionsg of friendly visitation rather
¢+ an need-related discussion, It is interesting to note that many employers
;eslre such continued contact from the Prevocational counselor in order to
“.rag" about the progress the youth 's indking on the job,

.z is anticipated that the youth will have an opportunity to sample geveral
ftfferent work situations while participating in the Community Work Experience
;e7zram, As he becomes a more proficient worker, the youth has a need to
;articipate in an expanded environment. He needs to experience the feeling of
ti.e progress and growth of which he is capable., The contribution of the prevo-
<azional counselor during the transitionsal period must again be emphasgized,
t>ze youth fail to recognize the need for a job change. They may have become
niite comfortable and satisfied as a result of the success experienced on their
{irst job and display a reluctance to leave, Others show no regard for caution
t:.d leap at a promise of more money without considering possible less desirable
{ratures about the job in question. The prevocational counselor must be acutely
luare of the individual youth's capacity for growth. He must be able to
orrectly assess the various aspects of an employment gituation and weigh the
«0i8ible various advantages and disadvantages to the youth, The final decision
ejarding a job change should be the decision of the youth but arrived at in
ongultation with the prevocational counselor, In no instance should a job
hange be allowed without a thorough joint exploration of the proposed change

! the prevocational counselor and the youth,

¢ need for continuous evaluation of the individual youth's progress becomes
'ldent when one considers the various facets of the prevocational counselor's
tle. He must always be aware of the many significant cues that point to change
\ the youth's growth pattern. He must convey his interest in the youth's job

{tustion and be able to discuss any of the many positive or negative concerns
he youth wighes to discuss.,

L¢ youth who participates in the Community Work Experience program finds him-
el approaching graduation from high school with much the same anxiety as most
o.th.  Although he usually has several degirable options available to him,

hete 13 a need for decision making that many college bound youth can delay for
t leagt another year, This decision involves the choice of whether to remain
t his present job, obtain other employment, or train for a specific job

*iuiring additional skills, Here again the need for a vast amount of infor-
wilon regarding the individual's strengths and weaknesses as well ag knowledge
* current and future trends in families of jobs must be available to the prevo-

4:l{onal coungelor and the Pupil so that the best possible decision can be made,
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Post School Planning

measures of abilities, Some of the instrumeats used are the Purdue Pegboard

and Hinnesota Hand-Tool Dexterity Tests and the WISC Performance Scale, The
Kuder Vocational Preference Scale can be ugaed to identify gross areas of
vocational interest., The psychologist from the Illinois Divigion of Vocational
Rehabilitation administers vocational tests to all youth during their senior
year which provides a measure of the youth's vocational competencies in gpecific
areas,

Less definitive, but of equal importatrce in the Post school vocational planning
process, is an evaluation of the youthl’s work skills. The team compoged of the
prevocational coordinator, the IDVR counselor, prevocational counselor, psycho-

logist and social worker share a wealth of information gleaned from the youth's
previous school and work experiences.

Considered in the total Planning process is the youth's academic record,
attendance record, educational counseling sumnaries, in-school work experience
evaluation, community work experience evaluation, prevocational counseling
evaluatien, and the expressed vocational interest of the youth, Too frequently
the vocational future of a youth is determined by the immediate financial and
social plans of the youth. Large car payments or early marriage many times
thwart the best laid Plans for post schoel vocational training,

During the youth's last yeéar in school he msakes a tentative vocational choice
baged on the real or assumed knowledge he has gained, He is encouraged to

learn all he can about the pParticular vocational choice through guidance manualsg,
films, interviews with persons presently employed in the vocational area, field
trips to industry or business, actual employment in a closely related job, and
eventually a trip to a trade schoel having training facilities in this area,
Through this concentrated study he develops s more objective and insight ful
criteria for retaining or rejecting his tentative vocational choice, TIf be
rejects it, the DVR counselor and prevocational counselor sssist him to survey
other vocations that may be competible with hig abilities and desires., The

game learning process is thenp followed for his new vocational choice,

Inherent in ideal Planning is the inclusion of the youth's parents throughout
the entire process. Early ia the Flepning process individusl and group weetings

meetings during the yeuth's last year of attendance were generally better
Attended and most fruitful., The full impact of the youth's termination from
his long associatien with the school is now realized by the parents. 1In nany
instances they freely relate their apprehengion associated with this school
termination coupled with their lack of knovledge concerning the transition

from Pupil to employee. In these meetings parents have been able to develop

1 better understanding of their youth in ways of helping them in the vocational
2rea, The parent ia kept informed of and involved in all aspects of planning,
Each year pizents are encouraged to attend a weeting where-a DVR psychologist
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uss trade school training opportunities,
itations to trade schools,

Upon final selection of a vocation, the major responsibility for pest schoel
training and/or placement rests with the DVR counselor and with the prevoca-
tional counselor working with him. If the vocational objactive of the youth
entails trade school training, the DVR counselor completes the necesgary
arrangements allowing the youth to make a smooth transition from schoe] to
trade school. If his vocatienal objective does not require hisg attending a
trade school, the DVR counselor and prevocational counselor assist him in
obtaining employment compatible with his ability and vocational choice,

Initially some problems weare encountered by the project staff due to the
inability of some youth to take advantage of post school trade training oppor-
tunities becausgse of family financial responsibilities, 1In mogt cageg the
families in question were receiving aid through the Champaign County Department
of Public Aid, Conferences between the project staff and the County Department

Trade school attendance and initial job placement does not releage the prevo-
cational staff from its commitment to the youth., Youth who have graduated to
productive citizenry provide a valuable resource for program evaluastion and
curriculum change, Each youth attending trade school is required to write to
the DVR counselor at least once a month, The general rule ig for the prevoca-
tional staff of the Champaign Schools and the DVR counselor to receive frequent
letters from former youth receiving trade training. Many contact project gtaff
during their vacation periods,

Former youth on jobs within the local ccmmunity are followed up at least twice

2 year by the project gtaff, Incidentai contact ig usually made on & much more
frequent basis, :
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Chapter V

METHOD

overall Approach

The experimental design of this study involves pre and post testing of youth
placed either in an experimental or in a control group where the experimental
variable is a specially designed program involving a vocationally oriented
prevocational curriculum and services, Briefly, slow learners (IQ 75-90)
ranging in age from 13 to 21 who were considered to be school dropout, delin-
quency,and unemployment prone were referred as possible candidates for the
project, Following referral, the subjects were administered a battery of
tests, and if eligible for the project were then matched and randomly placed

in either & prevocational treatment program (experimental subjects) or allowed
to continue in the regular school program (control subjects). At the end of
the treatment phase of the project, all available subjects were re-administered
the battery of tests and the gains made by both sets of subjects were sublected
to statistical analysis., Only those findings that could occur by chance less
than five times in one-hundred were considered to be significant,

Population and Sample

General Description of Population

At the s".art of the project in 1962, the Champaign Community Unit IV Schools
had an enrollment of approximately 10,000 pupils, Of these, 2100 were located
in the three junior high schools and 1650 in the genior high school, All
pupils in the school system who met the objective gselection criteria were
congsidered to be eligible for the project. R

Generalization of the findings can be made to appropriate sub populations of
comnunities similar to Champaign, since the total school population was con-
sidered in the study and appropriate statistical procedures were used to
evaluate the project,

Identification Procedures

Project staff conducted group meetings with guidance personnel and other school
staff members to interpret the characteristics of the subjects for whom the
project was designed in order for them to make appropriate referrale,

The following criteria derived from factors known to be associated with early
school leaving, delinquency, and unemployment were used to screen and identify
the subjects: : ‘

o School Marks. Youth who had predouminately failing grades
were referred for the project,

o BSchool Achlievement. Any youth achieving two years or more
below grad: level in reading and/or arithmetic was referred
for screening. ‘
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» Social and Emotional Adjustment, Youth who manifested poor

social and emotional adjustment were considered for further
evaluation,

o Socio-Economic Status (SES). Ratings were made of the zocio-

t  economic status of potential subjects by applying the Warners
Scale (1949) to the father's occupation, area of residence
and condition of housing. Yinal socio-economic status was
determined by multiplying the father's occupation score by
four (4) and the housing score by three(3) and summing the
results. Scores of 35 to 49% were required for admission
to the project with the exception that during the second year
of the project several youth who, according to the rating scale
attained slightly higher scores, were admitted on the basis of
a soclal worker's evaluation of the home which indicated that
the dwelling approximated that of subjects in the project. The
exceptions occurred because straight lines (which ignored minor

local variances) were used to establish the original boundry
lines for the project,

« Intelligence, Information in the cumulative folders was used
to identify youth who scored in the slow learning range on
group intelligence tests, These subjects were then adminis-
tered the Stanford-Binet Intelligence Scale, Form L-M. Sub-
jects eligible for final incluegion in the study had to attain
a Stanford-Binet intelligence quotient (IQ) between 75 and 90,

Description of the Final Sample

A total of 537 pupils, referred through the screening procedures as potential
subjects, were administered the Stanford-Binet Intelligence Scale, Form L-M,
the results of which was the final determinant of eligibility. Of these
potential subjects, 286 or 53.3%, attained IQ's between 75-90; 215, or 40%,
attained IQ's above 90; 36, or 6.7%, attained IQ's below 75. Thus, only 286
pupils mat the final criterion for sligibility (IQ 75-90). Not all of these
youth, however, were included as possible subjects due to the following cir-
cumstances occuring prior to placement in the project:

N %
« Dropped out of school 21 7.3
. Moved 17 5.9

« Soclal worker investigation indi-
cated homes had SES above

criterion 11 3.8

o Placed in juvenile institution 1 1.6
. Pregnancy 1 1.6
51 20,2

* The higher the score the lower the socio-econocmic status
N
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\ All youth who met the criteria for eligibility and were available as gsub jects
_at the time the program was to be initiated, constituted the final population.
' From this sample population youth were matched for placement in either the
.experimental or control group according to the following criteria;

1 . Sex
' . Race
« I.Q¢ (within 8 points)
. SES (within 5 points)
. C.A. (within 1) months = usually less)

After pairs of subjects had been established, one member of the pair was
selected randomly for inclusion in the experimental group and the other was
assigned to the control group.

Following selection for placement in the experimental group, parents and youth
were contacted by prevocational counselors who interpreted the purpose of the
project. Any experimental youth who refused to enter the project wezs excluded
from placement in either the experimental or control group.

Forty-four eligible candidates refused to cooperate (either refused placement
in the experimental program or refused to take additional tests) and were
eliminated from the project. In addition, 9 were not included because they
could not be matched. Subjects originally assigned to the control group who
refused to cooperate in the pre testing were also eliminated from the project,

After all contingencier had been accounted for, a total of 182 subjects (91
experimental and 91 control) were matched and placed in the project during the
Fall of the 1962-1963 school year and 1963-1964 school year. Additional youth
were admitted to the project in the Fall of the 1964-1965 school year but data
on these subjects were not included in the statistical analysis because the
treatment period was not sufficient to adequately test the hypotheses, (See
foreword for an explanation of the early termination of this project.,)

Statistical evaluation of possible differences between the experimental and
control groups on the criterion variables reported in Table I indicates that
the groups did not differ significantly on the basis of socio-economic status,
chronological age, or Stanford-Binet 1Q,

The distribution of subjects by race and sex is indicated in Table II. Since
a matched pair design was used, controlling for these variables, both groups
are, of course, comparable in these respects,
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Table I

Characteristics of Subjects Selected
For The Study

Experimental Control
Mean CA of subjects entering
project in 1962 15-7 15-7
Mean CA of subjects entering
project in 1963 14-3 14-5
Total Mean CA% 15-0 15-1
Mean I.Q.D 83.2 83.7
Mean S.E.S% 40.27 39.38
I No significant difference: a (67 =.12) b (t, = .57) < (t; = 1.01)

Table II

Distribution of Initial Subjects
By Race and Sex

Male Female
Caucasian - 32 18
Negro 23 18

Description of Instruments

The instrunents administered on a pre and post basis to each subject in the
Project were as follows:

« The 1960 Stanford-Binet Intelligence Scale, Form L-M, was &dministered
to determine intellectual eligibilily and to facilitate identification
of strengthg and weaknesses,

. The Stanford Achievement Tests provided 1nformation concerning academic

achievement in Paragreph Mesning, Word Meaning, Spelling, Arithmetic
Reagoning, and Arithmetic Computation,
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Four tests of eye-hand coordination were administered: The Digit
Symbol Subtest of the Wechsler-Bellevue Scale, Form II, the Purdue
Pegboard Test, the Minnesota Hand=-Tool Dexterity Test, and the
Minnesota Clerical Test was used to assess speed and accuracy in
performing tasks relating to clerical work,

A measure of perceived peer acceptance was obtained using 50
items selected from the California Test of Personality. After
appropriate modifications and changes to guard against response
set, these 50 items were arranged to provide a perceived peer
relationship scale, (See appendix)

A measure of the subjects perception of appropriateness and !
inappropriateness of tasks was. used to asgsess realism of goals,

The Vineland Social Maturity Scale provided scores that were §
related to '"Social Age" and '"Social Maturity",

The Taylor Manifest Anxiety Scale provided one measure of 1
behavior related to emotional adjustment, P

The California Psychological Inventory, a 480 statement instru-
ment devised to be answered either '"like me" or '"not like me", N
yielded a total of eighteen scores for each subject which '
theoretically measure the following characteristics: dominance, ,
capacity for status, sociability, social presence, self-acceptance, f
sengse of well-being, responsibility, socialization, self-control, :
tolerance, good impression, commonality, achievement via confor-

mance, achievement via independence, intellectual efficiency,

psychological mindedness, flexibility, and masculinity-feminity,

Qualitative clinical data were obtained from each subject through the use of a
| sentence completion test, guidance questionnaire, and structured interview. All
data were utilized in preparing each case study. (See appendix for instruments.)

A separate interview form devised by the social workers and prevocational coun-

selors was used when interviewing those youth who had either graduated or
dropped out of school,

. Method of Analysis of Data

In ean attempt to present a description of slow learners from low SES homes who
are school dropout, delinquency, and unemployment prone, the analysis of the
data obtained from .his study are presented in two ways: (1) statistical analy-
sis of the data, and (2) incorporation of the data in a discussion by means of
& cage study approach,

Appropriate statistical techniques were used to analyze the data including
analysis of Variance, Chi Square, and t tests. Basic references for the pro-
cedures are Lindquist (1953), and Walker and Lev (1953). Statistical signi-
ficance was set at the .05 level of confidence.
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Chapter VI

RESULTS AND DISCUSSION

In a study where significant numbers of subjects are lost to the project for

one reason or the other, it behooves the researchers to agcertain whether or

not the obtained results could or should be attributed to factors other than

those considereu in the experimental treatment, After a thorough review, it ;
is believed that the overall findings of this study were not affected by \
biasing factors associated with membership in either the experimental or the '
control group. Data to support this belief are herewith presented, Following ;
the presentation of this special information, the chapter is organized into 3
the following five sections:

o« School Retention and Attendance
o Vocational Adjustment
o 8oucial and Emotional Adjustment

e e memw s

Achievement / ,
Additioral Pertinent Findings '

Follow up data was impossible to obtain from some of the subjects for any of !
a variety of reasons: incarceration, service in the Armed Forces, move with-

i out leaving a forwarding address, refusal to cooperate in post testing. .Since
| gome of the pupils moved to other communities and thus were unavailable for ,
follow-up studies, consideration was given as to whether or not more pupils :
dropped out of one group than the other due to mobility, '

The findings indicate that 9 youth moved from the experimental group and 7 youth
moved from the control group, From these findings, it is apparent that the move-
ment of youth to other communities was not related to placement in either the
exper.mental or control group.

In evaluating the study, it became necessary to ascertain whether or not there
was a difference between "dropping out" or "staying in school" that was asso-
clated with IQ. Data on the IQ's of both groups are presented in Table III.

Teble IIT i

Mean IQ's of Total Groups, Moves, Dropouts

Experimental Control t
Total Group (N = 182) 83.2 83.7 | -.77 | |
Those Who Moved (N = 16) 83.3 83.7 -.19 !
Those Who Dropped Out (N = 43) 82,6 83.3 =46 '
No significant difference W é
g




The mean IQ of the youth in ‘the total experimental group (N = 91 matched
pairs) was 83.2 and in the total control group was 83.7. When these scores
were analyzed statistically there was no significant difference between the
1Q's of the subjects in the experimental and control groups, Experimental
youth who moved from the community had a mean IQ of 83.3, while control youth
who moved from the commumity had a mean IQ of 83.7. Experimental youth who
dropped out of schoul had a mean IQ of 82,6, while control youth who dropped
out of 8chool had a mean IQ of 83.3. I% can be seen that there were no gsigni~
ficant differences between subjects in the experimental and control groups
that could be related to either a differential moving from the community or
dropping out of school that was associated with intelligence. Although this
firding might appear to be soriewhat contradictory to the findings of other
studies, Bowman and Matthews, 1960; Jacobs, 1954; Allen, 1956; Ott, 1959;
Drescher, 1954; and Snepp, 1956, which indicate that youth who dropout of
schcol tend to have lower ability, it should be remembered that the youth in
this study were initially selected because of limited intellectual ability,
hence are more homogeneous in this regard., Thus, dropping out of school in

this study seemed to be associated with factors other than limited intellectual
ability.

A statistical analysis, Table IV, indicated that there was no difference between
the socio-econcmic status of the total initial group, the "dropout" group, or of
the "move" group. There was a difference (p €.05), however, between the socilg-
economic status of the youth who dropped from the experimental group as compared
with the socio-economic status of the youth who dropped from the control group.
Thus, it would appear that the subjects who dropped from the experimental

group tended to come from homes classified as being of slightly lower socio-
economic status than did those who dropped from the control group. It must be
remembered that all subjects were from low SES levels, although, even then,
there was a range within the group,

Table IV

Mean Socio-Economic Status of Total Groups,
Moves and Dropouts

Experimental Control t
Total Group 40.3 46.0 .38
Those Who Moved 42,1 40.6 .667 a
Those Who Dropped Out 42.5 38.5 2.55 *
PNo significant difference
*Significant at .05 level
'




when the sex of the subjects was congidered, it can be seen from Table V that
there was a differential dropping out in that more males dropped out of the
control group (23) than dropped out of the experimental group (6). These
findings were significant beyond the .05 level of confidence. For females,
on the other hand, there was no differential rate of dropout from the two
groups (N = 7 for both groups). Thus, it would appear that the experimental
program had a considerably stronger holding power for males than for females.
This finding with respect to the control group is consistent with those of
Allen, 1956; Jacobs, 1954; Sheldon, 1958; and Gregg 1950,

Table V

Distribution and Percentage of Dropouts From Initial Sample

Initial Pairs Experimental Control
Male Female Male i Female Msle Female
| N % | N % N % | N
Caucasian 32 18 4 12,51 3 16.7 116 50.0! 4 22,2
Negro 23 18 2 . 8.7 4 22.2 7 33.3] 3 16,7
Significanﬁ beyond the .05 levela(-x? = 16133)
|

Evaluation of the data contained in Table V also suggests that there was no
difference in tkhe holding power between Caucasian and Negro males in that
about four times as many males of each race dropped out of the control as
compared with the experimental group. This finding 1is contrary to that of
Jacobs, 1954; Sheldon, 1958; Ott, 1959, Gregg, 1950; who reported that the
great majority of t.e school dropouts come from minority groups.

In summary, there was no difference between the total initial group and the
"moves and 'dropouts" in terms of IQ, but there was a difference when sex
and socic-economic status were considered., More control males dropped out
of school than did experimental males., The experimental dropouts tended to
come from the lower SES level, Since differences among the independent var-
ible appeared to be either minor or associated us expected with the exper=-
imental varible it was assumed that subsequent results could be accepted
with only minimal reservation.

In view of the foregoing it was decided to simply delete all data for a pair
vhen the data for one member of the pair was unavailable., After all necessgary
deletions of matched pairs had been made, the final sub ject population was
composed of 61 matched pairs of whom 29 were Caucasian (21 maleg and 8 females)
and 32 were Negro (20 male and 12 females), The wean IQ of the final exper-
imental group was 83.9 and of the control group was 83.44. The difference
between these two groups was not statistically significant, These data are
presented in Table VI.
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Characteristics of Final Subject Population

Table VI

1.Q. g Caucaszian Negro
B ' Male Female Male Ferale
E. erimental | 83,9 ! 21 8 20 12
Contrel 83.44 21 8 20 12
No significant difference (t = .g67)
i ! i

Throush vigorous follow-up activity it was posaible to obtain follow-up data
on 5 of the 13 dropouts in the experimental group and 14 of the 30 dropouts
from the control group., The distribution of dropouts for whom follow-up test
data were obtained ie indicated in Table VII. Approximately the seme propor-
tion of dropouts from each group was available for follow-up testing and
interviewing with the exception of Caucasien males., Of the 4 Caucasien male
dropouts in the experimental group, researchers were unable to obtain any
follow-up data. On the other hand, of the 16 Caucasian male dropouts in the
contrel group, 7 returned for follow-up testing and interviewing,

Tablae VII

Distribution of Dropouts Wno Returned for Post
Testing and Included in Statistical Anslyses

4

{ Experimental Control
fﬁ Male Female ! Male | remale
N % H % N % N %
a A A a
Caucasian 0 0 1 33 7 61 1 25
Hegro 1 50 3 75 4 571 2 66
2 = Z of total dropouts

It ghould be notcd that the date on the dropsuts included in the study were
obtained froa those fornor youth (4 = 19) vwio had reorined in the coz=unity

and vho agreed to be tested in return for tea dullers compensation for one
day's testing time, N
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peelas the course of the projeet 5 of the Ecamale euperlmcental gubjects beecame
presacnt and Intervupted thelr schooling, Your of tiacce 5 eontinucd thelr

Pl rfr‘a'wf'w

coueatden ofter the bivth of the ehild cnd conscquently are not included as
Ceopouts fn Table Vil. %Two of the fZemale control cubjects are lmeum to have
hod a child after drogping out of school but neither of these gubjects cone
tinucd theilr cducation following the birth of the child,

School Petenticn and Attendonce

As has beon dogeribed nrevious cectionsg, followln~ selcction for the ctudy,

the subjects were placed in one of two programs (exicrimental or comczel) fov
a period of two to three yewrs. Duving Chis trectment profram, as mlght be
expected cmong puplls with the probleuc wonlfested by those youth, wany of the
subjeets were lost to the projects (Bee Teble V). Tor exauple, of che origlaal
xperimental group, 13 of the youth dyopped out o7 cchool and did not re-cnter.
In cocparison, 30 of the subjects drophed oul of the contwol group. This
difference 1s significant avr the ,0L level, Thus, 2,3 tiwmes ac wany youth
dropped out of the control group as dropped out of the ewperlmental griup,
Stated in another way, 33 per cent of the control cubjectc ropped out

of cchool while only 14 per ceat of the cxperimental subjecte dropped cut of
gchoo” ., Vhen males only are considered, 3,3 times as many control gubjects
dropp.J out of school as ccapored to euperincatal g bjects. Forty=tuwo per

cent of the control males dropped out of gschootl waile only L1 per cent of the
experimental males dropped out of school. Im comtzasot to the wales, the nuwber
of fermales dronping out of school was escentially the ccme for each group.
Bovzan and Motthews (1960) who also conducted a study of dropouts found more
boys dropping out of school than girlc but the difference was act gtatistically
significant, The f£iandings of this study, however, are in ajreement with those
of Allen (1956), Jacobs (1954), Shelden (1958), and CGregg (1950). This finding
stronzly supports the hypothesis that the experimental progrem would have
greater holding power tham the regular cchool progcam. '

1

3

It was believed chat if the prosrom resulied in Increased school nolding power,
then the experimental cubjects would be aboent fewer days than the control
subjects. Tho ratioaale for this belief is that youth who are Interested

and succescful in school will wake every effort to be in school while, con-
verzely, youth who are unhappy and uncuccessful in school will withdraw from
school whenever the slightest excuse presents itself, WFrom Table VIII 1t can
be scen that there was ao differcnce between the two groups at the beglaning

of the project. That iz, the subjects im %he experimental group did wnot differ
significantly from the gubjects in the coutrol group with regavd to previous

ey

schcol absences during the year iunediately preceding the start of the project,

From the data obtained ot the completion of the project (see Table IX), it was
apparent that the project had a bemeficicl cffect on the experimental group im
that cubjects from the experimental group were absent significantly fewer timas
than were cubjects of the woatrol group. Im fact, 146 of the contwel group were
chsent SO o more days during thelr last year im the project, whereas only 4 of
the exserimental group was absent 50 or wore diyc. Uaen one coaslders abseaces
of 9 days or less for the school year, it cam be notad that the experimental
gzoup had 22 youth vho were absent 9 days or less, whereas the control group
had 16 youth who werc abseat 9 days or lecc. This findirg seemad to De con-
sistent with: the findings of other researcherc. Dowmam and Hatlihews {(1960) for
example, found that the absence rate of the dropout increased as he went up

b 5=
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thie educaticnal ladder. Their findings are siwilar to those of McCreary and
~itch (1953), Gregg (1950), Drescher (1954), cnd Snepp (1956). Thus, the
intervention provided the experimental subjects seems to have changed benefi-
cally the pattern of school attendance for youth w4+ were dropout prone,

Table VIII

Number of Days Absent During the Year
Be ' 2 Entrance ¥nto Project

| DAYS ABSENT
0-9 | 10-19 20-29 30+ Total
Experimental 21 22 12 4 59 a
Control 27 13 9 10 39 a
Total 48 35 21 14 118

No significant difference (ﬁxg = 5,82)
a Two pupils moved into the school and were not present

an entire year
]

Table IX

Number of Days Absent During Last
Year of Project

DAYS ABSENT

0-5 | 10-19] 20-29] 30-39 [ 40-49 | 50+ | Total
Experimental 22 13 12 4 6 46 ! 61
Cortrol 16 | 16 | 8 3 . 3 | 14 61
Total 38 29 | 20 7 9 18 122

Significant at .05 level (x? = 14.107)
i | | a | { [

»

From an examination of the table, one might draw the concluvion that as many
as 14 control youth, those who had missed 50 or mire days out of a poszible
178 school days, as compared with only 4 experiment. 1 sul ":tno, were on the
verge of dropping out shortly after the con-lusiom of i; . prwject and before
the next school year, If such did occur, them it would provide strong addi-

tional support for the success of the scudy.
b=

"y w4 ¢ o4

¥ Ry SN W 3T A




B G 7 BN T AP O STAN BRI N s NGl A BV Sy T 20 M o . st 2 A

in summary, the findings in regard to school retention and attendance are:

o The experimental program had a greater holding power than
the conventional program in that:

~ More control subjects dropped out of school than
did experimental subjects

- The experimental subjects were absent gignificantly
fewer days than the control subjects

Vocational Adjustment

1t was hypothesized that youth in the experimental program would attain quali-
tatively better and more remunerative positions than would youth in the control
group. In order to determine the qualitative level of the positions, a rating
gcale based on the Dictionary of Occupational Titles, but revised for specific
use with this project, was used to classify all the vocational attaimments of
the subjects. Briefly, the scale consists of the following categories;

o Incidental

o Unskilled

e Service

e Semi-sgkilled

o Skilled

« Managerial

o Pre=-professional

The above scale was used by the project staff to rate the jobs the youth
reported that they had held prior to entering the project and the jobs the
youth reported that they had held following entry into the project., The
highest position attained was used to determine the youth's rating, It was
necessary to use self-report rather than make frequent contacts with control
subjects, their parents, and employers during the course of the project because
it was goon learned in the initial stages of the project that the continucus
type of follow-up of subjects was seemingly causing the control dropovts to
re-enter school and might be contributing to the holding power of the school
for those who were on the verge of dropping out,

Since project staff recognized that a variable (accuracy of self-report) was
being introduced that might confound findings the self-reports of controls
vere compared with the selfe-reports of exverimental subjects.

An evaluation of the experimental subjects self-report data with the data found
in the subject's prevocational file indicates that the correlation is ,82. This
torrelation indicateés that there is a significant relationship between self-report
data from the subject and data obtained from employers. In view of this finding

the data from the self-report forms is considered to accurately reflect actual
behavior,

table X presents data regarding highest level of job held by subjects prior to
entry into the project. From this table it ecan be seen that, with one exception
the highest level job attained by any youth prior to entering the project was a
lob classified at the unskilled level. Many of the youth, of course, reported

b7 =
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that they had never worked at all, An evaluation of this data indicates that

there are no statistically significant initial differences batween the exper- ;;
imental and control groups in terms of highest level of job held prior to 4
entrance in the project, ' 5

Table X

Prior to Entrance in Project

¥
:
Highest Level Job Held By Subjects f
[
!

None Incidental Unskilled | Service | Semi~Skilled

Experimental 35 4 2 0 0

1~ ———

Control 36 11 0 0 1

No significant difference ("x..2 = 1.35)
d i j

Table XI shows the number of part-time jobs reported held by the subjects prior
to entry into the project,

VN NGR men v e a4 B b . - s

Table XI

Number of Part-time Jobs Held By
Subjects Prior to Entrance in Project

i
i
0 1 2 g‘
Experimental 36 3 1 . f
. |
Control 46 1 0 | ]
! ;

No significant difference (ﬁx? = 2,6}
Iwenty~one of the experimental subjects and fourteen of the
control subjects did not provide this information.

11 o oy

Statistical analysis of these results indicate that there was no simmificant
difference between the groups at the beginning of the project in terms of the )
number of jobs held, L
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m o - o— e

Table XII presents data regarding the highest level part-time job held by sub-
Jects during the project period.
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Table XIY

, Highest Level Part-~time Job Held
By Subjects During Project

None Incidental Unskilled Service and Semi~Skilled

Experimental | 16 6 11 (6) 8 (2)

Control 17 10 17 (1) 1 (1)

i
'
|

No significant difference (xZ = 5.64)
Twenty of the experimental subjects and fifteen of the control

subjects did not provide this information,
]

Due to the small number of subjects that attained semi-skilled posgitions, the

/ semi-skilled and skilled positions were combined in order to make an appropri~
ate statistical test, 8Statistical analysis of possible differences between
the two groups in terms of highest level job attained during the project indi-
cates that there was no significant difference between the two groups on this
variable, Although there was no significant difference between these two
groups ac ording to the statistical results, one wonders if the slight trend
might eventually prove to be significant if the study were continued until all
youth had had an opportunity to complete their schooling and obtain employment,

Support for the beliaf that the experimental program had a beneficial effect on
the vocational adjustment of the youth can be obtained by studying ..aue differ-
: ences between the two groups as reported in Table XIII., This table presents
) i data on the number of part-time jobs held during the Project as reported by
f i the subject.

Table XIII

: { Number of Part-time Jobs Held During Project

e d————

0 1 2 3 4 {1
Experimental 29 9 1 2 0 i
[

Control 36 3 5 1 2 §

-

Significant at the ,05 level ('xg = 6,84)

Twenty exverimental ana fourteen control subjects did not provide
this 1r.4rmatio?. ; i
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In this analysis, youth who held only one position were compared with those

who held two or more positions during the project., An evaluation of these
findings indicates that the experimental subjects held significantly fewer jobs
than did the controls. The possibility exists that the experimental sub jects
vere more selective in terms of matching job requirements and potential with
persocnal attributes when deciding whether cr not to apply for or to accept a
particular position., Further, once they had decided to apply for a job in a
particular area, they were able to obtain the job, hold the job, and develop
their knowledge and skills in one position rather than to hop from one job to
another. The experimental subjects had the advantage of intensive and exten-
sive vocational counseling by the prevocational counselor employed by the
gchool and by the counselor of the Illinois Division of Vocational Rehabilita-
tion. Consequently, the experimental subjects were better able to assess their
vocational assets and liabilities in the selection of a job, Furthermore, this
intensive counseling prior to and during his employment seemed to enable the’
youth to understand and ameliorate problems interfering with good vocational
adjustment,

In an attempt to gain further information regarding the youth's vocational
history, full-time jobs held by experimental and control subjects were classi-
fied according to the previously described scale. Results of this classifica-
tion are reported in Table XIV. Since only relatively few of the youth had
reached graduation age and thus were eligible for full-time jobs, these findings
need to be interpreted with caution. It can be seen that the median job, based
only on N = 7, held by the experimental group was at the service level whereas
the median job held by the control group was at the unskilled level, Although
thexe is no significant difference between the two groups at this time, the

data cause one to wonder if in the future, evidence might become available to
indicate that the experimental subjects do eventually attain higher level jobs.
Support for this contention comes from the fact that most of the control youth
geem to have attained jobs only at the unskilled level (N = 11), Also, many of
the control subjects in this category were school dropouts and thus it can be
anticipated they will probably remain at or very close to this vocational level
in the future. Furthes, this table does not contain information on those exper=-
imental subjects who are continuing their education in trade school and who

upon. completion of thei~ post school training will attain semi-skilled or skilled

jobs. These findings suggest that a follow-up study after all the subjects hawve
had a chance to complete trade school and obtain a job, might provide extremely
interesting and significant findings.

Table XIV
, Highest Level Full-Time Job Reportedly Held During Project

None Incidental Unskilled Service Semi-Skilled

Experimental 34 1 2 2 2

Control 32 2 : 11 1 1

\

A

No significant difference ( x2 = 2.0)

Twency experimental and fourteen control subjects did not provide
this information,

Incidental and Unskilled columns were collapsed to provide statis=
tical evaluat%on ags were Service and Semi-Skilled
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It was hypothesized that the subjects who had been in the experimental phase

of the project would continue their training in trade schools or other appro-
priate training institutions to a greater extent than the subjects in the
control group., Inspection of the table clearly indicates that the experimental
subjects were superior to the control subjects in this respect, One control
subject possessing outstanding athletic ability attended a junior college for
one semester and had to dropout because of failure, while 8 experimental sub-
jects attended a trade school to receive further vocational training to enhance
their job opportunities, These data are reported in Table XV.

Table XV

Post Sczhool Vocatiomal Training Received
By Subjects Who Graduated or Droppcd Out of School
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Experimental 1 0 4 8 8
Control 2 7 7 2 la
a This subject had an athletic scholarship to a junior
college but did not return for the second semester,

It can be noted from this table that 8 experimental subjects entered an appren-
ticeship program provided by the employer which would lead to a semi-skilled

or skilled trade while only 2 control subjects were employed under gimilar
conditions,

It was hypothesized that the experimental subjects would develop improved self-
concepts during the course of the study. A more realistic educational expec=
tancy as related to vocational requirements was anticipated to reflect this
lmproved self-concept. At the completion of the project the subjects were
asked to delineate thefir vocational choices. Vocations were rated in terms

of the level of educational attainment necessary for entry into a chosen
vocation., Results are shown in Table XVI. As can be noted, 24 experimental
subjects chose vocational objectives requiring trade school training, while
only 17 control subjects selected this level of vocational objective, Three
¢xperimental gsubjects indicated a vocational objective requiring college train-
ing ag a pPrerequisite, while 8 control subjects gelected similar vocational
objectives, In addition, 2 control subjects, as contrasted with no experimen-
tal subjects, selected vocational objectives requiring a graduate level college
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education. Six individualg from both the experimental and control group

selectad vocational objectives requiring no additional training beyond high
school, One control subject, as contrasted with no experimental subjects

selected a vocational objective requiring only a Juaior high school education.
Table XVI

Academic Training Needed to Attain
Vocational Goal

Jr. High| High School| Trade College | Graduate X g2
M.A. Ph.D.
(Rating) i 2 3 4 5 6
Experimental 0 6 24 3 0 0 2.91a] ,273%%
Control 1 6 17 8 1 1 3.15a] ,917%%

a No significant difference (t = 1,28)

*k Significaqt beyond 101 level (F'ﬂ 3.36)

objectives requiring trade school and some college cducation, 4 comparigson of
the differences between the two was not statistically significant, Thus, there
was no difference between the two groups in-so-far ag mean level of educatiomal
training required to attain the vocational goal of their choice. It should be
noted, however, that when one is choosing a goal, it is just ag inappropriate
to establish a goal that 1s too high as one that ig too low, Consequently, it
vag decided to determine wvhether or not there was any difference in terms of
the variability of choices, It wasg considered desirable to determine whether

‘or not the control subjects sought positions that required academic training

that was too far beyond their ability or on the other hand, below their ability,
When varisnces were computed, it was found that the variance of the experimental
subjects was ,273 while that of the control subjects was ,917., A tast of the
slgnificance of the difference between thege two variances yielded an F = 3.36
which ig significantly beyond the .01 level. Thus, it can be said that there
¥a8 a gignificant difference between the experimental and the control subjects
with regard to the variability of their vocational choice, ‘Consequently, at

the end of the pProject period, the control subjects were less realistic in
' their vocational choices than were the experimental subjects,
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A somewhat different type of analysis 1s provided in Table XVII which shows the
results of the responses to the question, "What kind of information has helped
you most in school?" When interpreting these results one should note that none

ubjects had participated in the In~School Work Experience program, and 20

lof the control subjects had in-school work experience while 21 experimental
8

jexperimental subjects had commmnity work-study experience.

Table XVYI.

Percent of Subjects' Responses to Question,
"What kind of information has helped you mést in scheool?”

I . 3 - . 8 ' )
8 8 5 g‘ 8 =i 5)‘ ~ Y
o i o L) Q P J
i 2 | B] ak S - g £ |84
H1l w3 o 5 2 3] 3 |0 e v
4 o o 4 o o o O {6 M%0O g.z 7
Sl2a| 2|85z | & |25 |LE8g|E%s
- loa N | Az [ 5 A2 |HZAOE -
Experimental 29% 37% 20% 202  39% 157 177 N=21  N=20
Contrel 36% 407 157 179 30% 13% 47, N=0 N=0
(N =47) b 0 0
a Twenty of the experimental subjects did not provide this infor-
mation,
b Fourteen of the control subjects did not provide this informa-
tion.

% Percentage of respondents who had had experience and reported
that it helped them most in school.

Evaluation of Table XVII indicates that 62 per cent of the experimental subjects
vho had the experience felt that In-School Work Experience helped them most in
school, Of those who had Community Work Experience, 80 per cent felt that this
experience was the most helpful, Thus, these findings strongly suggesgt that

the experimental subjects found the progressive work experiences, which included
coungseling by the prevocational staff of the school and the DVR counselor, as
contributing most to their understanding of the requirements of the world of
work and their subsequent vocational ad justment,

An evaluation of possible differences between the two groups was made through
analysis of the sub areas. Analysis of the differences of the two groups
concerning the responses regarding "discussion with parents'" {ndicates that

the youth in the experimental group do report that they obtain much by talking
with their parents. That is, the difference between the experimental and con-
trol grougs on this particular variable is gstatistically significant at the .05
level (=x4
coungeling provided these youth and their parents might account for improved

communication between parents and subjects,
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The Minnesota Hand Tool Dexterity Test was administered in an effort to gain a
measure of the youth's proficiency in the use of ordinary mechanic tools. This \
test attempts to measure manipulative skill independent of intellectual factors.

Data concerning the performance of the youth on this instrumeat can be found in

Table XVIII. The hypothesis that the experimental subjects would make greater

gains in their ability to use ordinary mechanic's tools as measured by the

Minnesota Hand Tool Dexterity Test was, not substantiated., This finding is

difficult to interpret since experience, according to the manual, plays a

prominent role in performance on tne test and since experimental subjects were
provided with learning tasks of a similar nature in an occupational arts lab=
oratory. It could be possible that the experimental subjects were so oriented

to a program where specific needs for learning were so well defined that they i
did not put forth their best efforts in completing tasks which were comparatively
meaningless, such as the series of tasks required for these tests of hand tool
dexterity., On the other hand, the experimental program may not have provided ‘
sufficient practice to promote significant gain, g

Table XVIIIX

Mean Raw Scores
Minnesota Hand Tool Test

The Minnesota Clerical Test, a test of speed and accuracy in performing tasks

relating to clerical work, vields scores in two areas, Number Checking and

; Name Checking., The results of these responses of the youth to this test is

| reported in Table XIX, Although the results were not statistically significant
there was a trend in the hypothesized direction, The experimental youth did do

i _ better on this type of vocationally oriented task, especially in Number Checking

| (p <.10 level). Thus, it would appear that the work experience provided the

[ ; experimental subjects tended to improve their speed and accuracy in performirg

‘ : tasks essential in clerical work. These data are presented in Table XIX.

Pre-test Post-test . %

. Difference ;

! ; Mcan Mean ;

- a
B Experimental 9 min, 30 sec. 7 min. 45 sec. 1 min, 45 sec, ‘
S Control 9 min., 36 sec. 8 min, 05 sec. 1 min, 31 sec. %
- | |
| i
. |
o tp -.13 -.88 .20 |
) ]

| No significant difference . |
E L | 2
| |
. i
l .

& ’ The Purdue Peg Board Test was administered in an effort to gain a measure of
v the youth's manipulative skill. Data concerning the performance of the youth

E : on this instrument can be found in Table XX. Although che\gesults of the gain

» ' scores of three of the four portions of this test, work with right hand, work

with left hand and assembly, were not significant at the .05 level of confidence

- 54a




-----quuuu--ll::::::::

The Minnesota Hand Tool Dexterit
measure of the youth's prorficienc

y Test was administered in an effort to gain a
Yy in the use of ordinary mechanic tools., This

Table XVIII. The hypothesgis that the experimental subjects would make greater
gains in their ability to use ordinary mechanic's tools as measured by the

. Minnesota Hand Tool Dexgerity Test wag not substantiated. This finding is

; difficult to interpret since experience, according to the manual, plays z

; prominent role ir - »rformance on the test and since experimental subjects were

; provided with learning tasks of a similar nature in an occupational arts lab-

i oratory. It could be possible that the experimental subjects were so oriented

' to a program where specific needs for learning were so well defined that they
did not put forth their best efforts in completing tasks which were comparatively
meaningless, such as the series of tasks required for these tests of hand tool
dexterity, On the other hand, the experimental program may not have provided

sufficient practice to promozz significant gain,
Table XVIII

, - Mean Raw Scores
’ Minnesota Hand Tool Test

: Pre-test Post~test .
Difference
! Mecan Mean

- Experimental 9 min. 30 sec. 7 min, 45 sec, 1l min, 45 sec,
Control 9 min., 36 sec. 8 min. 05 sec,. 1 min, 31 sec.
tp -.13 -.88 .20
No significant difference

|

The Minnesota Clerical Test, a test of s:zed and accuracy
relating to clerical wo:k, vields scores in two areas, Number Checking ard

Name Checking., The results of these responses of the youthk to this test is
reported in Table XIX. Although the results were not statistically significant
there was a trend in the hypothesized direction, The experimental youth did do
hetter on this type of vocationally oriented task, especially in Number Checking
(p <.10 level)., Thus, it would appear that the work experience provided the
experimental subiects tended to improve their speed and accuracy in performing
tasks essential in clerical work. These data are presented in Table XIX.

in performing tasks

, The Purdue Peg Board Test was administered in an effort to gain a measure of
| the youth's manipulative skill. Data concerning the performance of the youth
on this instrument can be found in Table XX. Although the results of the gain !
. Scores of three of the four portions of this test, work with right hand, work
‘ with left hand and assembly, were not significant at the .05 level of confidence
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sn one requiring work with both hands, the
at a statistically sigmficantly higher level
in the experimental grou
neasured by this ins

Table XIX

Mean Raw Scores
Minnesota Clerical Test

youth in the control group scored

- The hypothesis that the youth

P would achicve at a higher level on the gkills
trument was not supported.

~JMBER CHECKING NAME CHECKING
Pre-test | Post-test | Differ~ | Pre-test| Post-test| DIiffer-
Mearn Mean ence Mean Mean ence
Experimental 47 7745 '30.5 49.9 68.1 18.2
Control 49,9 75.1 25,2 53.1 62,2 2ol
L___T___.
tD . -1.20 .95 1.08 -.83 1.35 1.41
No silgnificant difference
g i
Table XX
Mean Raw Scores
Purdue Pegboard Test
Right Hand |Differ-| Left Hand Differj Both Handlniffer- Asgembly |[Dif£,
Mean ence Mean ence Mean ' ence Mean enci
Pre Post Pre Post Pre Post Pre Post
Experimental] 17 18 1 15 17| 2 |13 13 0 |36 36| 2
Control 16 18 2 15 16 1 12 14 2 133 36| 3
tD 1.81 -,00 ¢ 57 95 .72 27 1.09 -1.25 <-1,97} .89 =.27 -.1!
No significant differeﬁce 1
]

The Digit Symbol subtest of the Wechsler-
in &n effo-t to

ate unfamiliar symbols with familier numerail
Table XXI contains the results of the
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Bellevue Scale, Form II, was administered
determine the rapidity with which the youth could learn to associ-

8 under the pressure of time limitg.
responses to this test.

A statistical
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svaluation of the gain scores earncd by the youth reveal no significent differ-
ence. between the experimental and the contrel group,

Table XXI

Mean Raw Scores
Digit Symbol Subtest of the Wechsler-Bellevue Scale, Porm II

Pre~test Post~-test Difference
Mean Mean
Experimental 50 57 7
Control 51 58 7
t 0,19 -,04 2
D 0 ° .3
No significant difference
H |
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. The data suggest that the experiv.ntal subjects did less
"jeb hopping' than the controis,

o The experimental subjects received more post-school training
than the control subjects,

. A significantly greater number of experimental subjects were
ezployed on semi-gkllled and skilled jobs where on-the-job

treining was provided by the employer than was true of control
gubjects,

. The experimental subjects were more realistic in establishing

vocational goals compatible with their ability than wes true
of the control subjects,

o 7The experimental subjects who had participeted in the In-Schoel
and Comxunity Work Experience programs reperted these to be the

wost helpful learning sctivities provided for them during their
echool attendance,

o It appeared that experimentsl subjects established better comzuni-
cation with their parents which seaningly can be sttributed to

social case work services, prevocatcional counseling, and counseling
by personnel of DVR,

Jutiaent Ladilsane supar iy

9 PR

———_ -




T R

e Gt Vom g e s o

Social and Emotional Adjustment

One of the basic hypotheses of this study was that the experimental treatment
program would have a beneficial effect on the social and emotional adjustment
of the experimental subjects. To test this hypothesis several areas of adjust-
ment were evaluated, One urea investigated was the difference between the

experimental and the control group in terms of the number of encounters with
law enforcement agencies.

The number of encounters with such authorities prior to entry into the project
is shown in Table XXII. An analysis ofvthe data indicates that there was no
significant difference between the two groups in terms of quantity of encounters
with law enforcement agencies prior to entrance in the project,

Table XXII

Number of Contacts With Law Enforcement Agencies
Prior to Entrance in Project

Number 0 | 1 2 3
Experimental 49 7 3 2
Control 51 5 3 2

No significant differences (‘xg = ,38)
1 l 1

From this table it can be seen that a total of 100 of the 122 subjects in the
project or approximately 80 per cent of the youth had never been officially

known to law enforcement agencies regarding violations of the law prior to
admission in the project,

Results of a survey of the records on the subjects during the project period
are reported in Table XXIII.

Table XXIII

Number of Contacts With Law Enforcement
Agencies During the Project Period

Number 0 1 2 3 4 5

Experimental 45 6 5 0 2 3

Control 46 i1 2 0 0 1

No eignificanﬁ diff%renc%i(’ﬁz ='4r06)

wS57=
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Evaluatic ) of these results indicate that there was no significant post
differences between the experimental and the control groups in terms of

numbers of encounters with law enforcement agencies,

Thus, the hypothesis

that the experimental program eignificantly reduced the number of encounters
with law enforcement agencies can not be accepted,

A further attempt to assess the relationship 6f the subjects with law enforcing

agencies was made by considering the severity of offenses.

In crder to deter-~

mine the severity of offense in terms of social and emotional adjustment, a
study was conducted in which five social workers were asked to rank the descrip=-

tion of the offense with regard to severity,

The responses of the social

workers were then rank ordered and grouped as seemed to be appropriate to

empirically determine cutting scores,

The following classificatory system

was developed with (1) being the least severe and (5) the most severes

1.
2.
3.
4,

Se

Investigative interview

Curfew or traffic violations
Digsorderly conduct, truancy, runaway,
incorrigible, drinking

Shop-1ifting, malicious destruction
of property

“heft, assault, sex offenses,

robbery and burglary

The preceding rating scale was utilized to evaluate the severitv of the offenses

of the youth,

Information regarding legal offenses was obtained from duly con-

stituted authorities through a review of court and other appropriate records in

the cities of Champaign and Urbana and in the County of Champaign.

No effort

was made to obtain information from surrounding towns or from other states since
it was felt that most of the offenses would be encountered in the immediate

vicinity.
they occur outside the local area.

Likewise, records of minors are reported to the local agencies when
These data are réported in Table XXIV.

Table XXIV

Severity of Offenses Prior to Entry in Project

! ] ! -
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Experimental 49 0 0 3 3 6
Control 51 1 0 4 2 3
o= -
No significant difference (-x2 = 1.06) "
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Evaluation of data found in this table suggests that although a few of the
subjects had some involvement of a rather severe nature with law enforcement
agencies, the majority of the subjects had no such encounters, No zignifi-
cant differences between experimental and control subjects with regard to
severity of offense prior to entry in the project were noted,

The results of the gtudy of the severity of reported contacts with law enforce-
ent egencies during the project period are indicated in Table Xv.

Table XXV

Severity of Offenses During Project Period

§ 1 ) -
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Experimental | 45 0 2 8 2 4
Control 45 1 3 5 4 3
No significant differences (-x.‘?. = 1,66)
] | i |

- t3ain, evaluation of the severity of encounters with law enforcement agencies

. tring the project period indicates no significant differences between the
; *perimental and control subjects,

% summary, it can be said that, although it was hypothesized that the exper-

:tental program provided for thesge youth would result in fewer encounters with
- enforcement agencies, this hypothesis could not be sccepted in light of
"¢ fact that there was no statistically significant difference between the

- v groups on the post measures of the number or severity of the cases.
. --t8e findings are compatible with those of Longstreth, Stanley, and Rice

1964 ,

‘" vas hypothesized that the subjects in the experimental group would attain
ieater gocial maturity than did those in the control group as a result of

¢ appropriate learning experiences during the treatment phase of the project,
' the initiation of the Project the mean Vineland Social Quotients for the
vierimental subjects was 102.4 and for the control subjects was 101.4 A
~warigon of the differences of these scores indicated no significant dif-
“7ence between the two groups at the start of the project in terms of social

“writy as measured by the Vineland Social Maturity Scale, These data are
#0d in Table XXVI,
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Table YXVI

Mean Raw Scores =~ Vineland
Social Maturity Scale

Pre Post Difference
Experimental 102.4 102.5 o1
Contxol 101.4 101.8 ob
t 1,22 - .56 - .58
No significant difference
i

At the completion of the project a comparison of the gaiu scores on the Vine-
land Social Maturity Scale indicates there was no significant difference
between the experimental and control groups that could be attributed to the
project, ~Thus, the hypothesis that there would be a differential growth in

the social maturity of the subjects that could be attributable to the treat-
nent program was not supported.

An instrument designed to measure the youth's emotional growth in terms of his
perceived peer acceptance was administered to each member of the experimental
and control groups. Analysis of the initial data indicates that there was no
significant difference between the subjects in the experimental and control
sroup insofar as perceived group acceptance was concerned, A comparison of

the gain scores made by the experimental subjects as compared with the control
subjects indicates that, after the treatment phase of the project was completed,
there was no significant difference in the perceived peer acceptance of the
esperimental subjects as compared with that of the control subjects. Thus, it
¢an be seen that there was no change in perception of acceptance by peers that
could be attributed to the experimental treatment program measured by the

scale used in this project. These data are found in Table XXVII.

Table XXVIX

Mean Raw 8cores - Perceived
Peer Relationship Scale

Pre Post Difference
Experimental 110.0 109.0 -1 =
Control 110.4 108.4 -2
t .00 . o15 14
No significan} difference

A — e
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It was anticipated that, since youth in the

. frustration while participating in school activities, they would reflect this
i frustration to some extent by reporting gymptoms of manifest anxiety, A com-
parison of the Taylor Manifest Anxiety scores attained by subjects in both the
! experimental and control groups was made at the initiation of the project, At
that time, there was no significant difference between the experimental and
control subjects on the Taylor Manifest Anxiety Scale, At the completion of
the project analysis was made utilizing gain scores, Analysis of these scores
indicated that there was still no significant difference between the exper=
. imental and the control subjects following treatment, Thus, the hypothesis

that experimental subjects would manifest less anxiety is refuted. These
data are presented in Table XXVIII,

Project were frequently facec with

Table XXVIII

Mean Raw Scores = Taylor
Manifest Anxiety Scale

Lt e EpmeMe . 2 e =

;é Pre Post Difference
[! Experimental 18.8 15.9 -2.,9

| Control 18,2 15.6 -2.6

i

= tp .89 .21 - .27

| ; No significant difference

§ i

If an individual is to function adequately in the world today, it would seem
| that he would need to be aware of his assets and limitations and to be able
1 to determine readily whether or not he was capable of attacking and success-
. fully completing a task or, in a similar manner, to detect those tasks that
 were too difficult, beyond his capabilities, and then determine ways to avoid
i ! engaging in those activities that would lead only to frustration. In an attempt
to measure this ability to anticipate success or failure, the "Could You Ever"
- test was administered. (Unpublished test by McCoy. See appendix.) In this
| task, the youth was asked to determine whether or not he felt he could ever
" engage successfully in such activities as learning to "ride a bike" or

"become
: & opera singer". Two scores were obtained from this scale,

The first score,
. talled the Appropriate Task score, indicated whether or not the youth said

i

:

|

! * "es" to those items which he could be appropriately expected to accomplish,

E: The second score, the Inappropriate Task score, indicated whether or not the

| Jouth responded "No'" to those items he could not be expected to accomplish,

- : Por example, a "Yes" to the question, '"Could you ever learn to ride a bicycle?"

- wuld earn one point on the appropriateness scale, Similarly, a "No" to the

Question, '"Could you ever become a famous opera singer?" would earn one point
8 being a correct responge to tasks that were considered inappropriate or

. beyond the capabilities of the subject. At the initiation of the project,

i - there was no significant difference between the two groups of subjects in the

-6l-
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appropriatencss or the inappropriateness area. See Table XXIX. Gain scores

in terms of change that would indicate increased ability to perceive the °
appropriateness of an activity were determined and evaluated. The results

of the analysis indicated there was no significant difference between the two .
groups in terms of their ability to determine their capabilities accurately or |
to determine appropriately their inability to attain goals that were beyond 4

their scope. These data are included in Table XXIX. |

Table XXIX

Mean Raw Scores = ""Could
You Ever" Scale

A P

I
| i
Pre Post Post-Pre ]
Appropriate Task Score ;
Fxperimental 41,6 40,0 - 1.6 £
Control 41.9 42,0 ol
» -
% tD - 048 - 1.75 - 1051 l
% Inappropriate Task Score
E
| Experimental 22.9 22.3 - .6
| Control 25.0 23.3 - 1.7
| ) -1.63 - .64 .68
No significant difference

S e ————

In summary, then, measures of the subjects' social maturity, perccption of

peer acceptance, perceived anxiety, and ability to determine the appropriateness

or the inappropriateness of certain activities or goals were administered. No J
significant differences were obtained betwcen the experimental and control ‘
groups at the completion of the treatment phase of the project on any of the
above measures. Thus, the hypothesis that the experimental subjects would be
significantly superior to the control subjects attributable to the experimental
treatment program must be rejected,

f One other mcasure of social and emotional adjustment, the California Psycholo-
| gical Inventory, was administered to the subjects. Results of a "t" test of
i the differences of the 18 sub scales on the California Psychological Inventory
are reported in Table XXX. As can be scen, no initial differences were noted
between the two groups except on the flexibility scale which was significant
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at the .05 level of confidence, In view of the fact that some 18 scales were
used in this area, and only one, which would be cxpected by chance, was sipni-
ficant, it appeared that there was no significant difference between the two

groups on the pre test measure.

Table XXX

Results of Analysis of Differences Between Matched
Pairs of Experimental and Control Subjects on
California Psychological Inventory
Pre Tests and Pyst-Pre Tests

Pre Tests Post-Pre Tests
€ t
Do .32 - .03
Cs = .84 .94
Sy - 1,53 ~1.44
Sp «55 .04
Sa : 1.43 .28 3
Wb - .30 - .88
Re -1.52 - .9
So .16 -2,12%
Sc -1.71 -1.36
To -1.16 .78
Gi = .35 -1.02 ‘
Cm 1.23 =1.47
Ac .66 =2,01*%
Al - .05 .06
Te | -1.05 .88
Py -1.29 o715
Fxk 2,16 -2 .64%
Fe - 31 .71
* Significant at .05 level
|

An analysis was made of the subjects' gain scores on the.California Psycholo-
gical Inventory. Only three of the 18 scores attained significance, The
significant changes indicated that the experimental subjects were more flexible
(Px) (p <.05), while the control subjects were more gocialized (So) (p <.05)
and more concerned with achievement through conformity (Ac) (p (105). When
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interpreting these scores, one should keep in mind that the Lnitia} Bypothesis
was that the youth ‘n the experimental program would manifest signifjgscant
improvement in the social maturity area, hence, the findinge contrary to the
hypothesis must be interpreted with caution.

If it can be assumed that the findings did, in fact, ocecur beyond the level of ’
probability, then the following interpretation might be made. According to !
the California Psychelogical Inventory manual, individuals who score high on |
the socialization (So) scale might be considered to be serious, honest,

industrious, modest, obliging, sincere, and steady; as being conscientious

and responsible; and as being self-denying and conforming. Similerly, indivi-

duals high in achievement by conformance' (Ac) are described as capable,

cooperative, efficient, organized, responsible, stable, and sincere; as being
persistent and industrious; as valuing an intellectusal activity and intel-
lectual achievement. On the other hangd, individuals who are high in flexibility
(Fx) are described as insightful, informal, adventurous, confident, humorous,
rebellious, idealistic, assertive, and égotistic; ag being sarcastic; cynlcal;
and as being highly concerned with personal pleagsure and diversion.

Since apparent differences were found in three areas (So, Ac, Fx), it seems

necessary to attempt to ascertain some of the reasons for the differences. It

may be that the experimental group, moved from one position on the scale to

another as a result of treatment, or the control group could have moved from '
one position on the scale to another while the treatment group remained in '
the same position, or both groups might have changed positions on the scale.

Any one of the preceding combinations, therefore, could result in the finding

of a statistically significant difference between the two groups. The post-pre

test gain scores are reported in Table XXXI. '

Table XXXI

Pre and Post Mean Standard Scores on the Socialization (S0),
Achievement via Conformance(Ac) and Flexibility (Fx)
Subtests of the California Psychological Inventory

So Ac Fx
Pre Post Pre Post Pre Post

Experimental X | 40.74 37.31 | 30.44  30.11 | 43.46  47.23

s2| 12.95 12.65 9.58  10.62 10.70 9.07

PR Sy g

. Control £ 39.52 41,67 28.28 33.00 { 46.87 45,38

871 11.96 12.57 12.42 12.41 10.22 10.94

N
T g R . o

High School —
Average X 49.5 39.9 50.0 |
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From this table it would appear that or the So Scale, the experimental group

- probably made some movement in the direction of becoming. slightly more rebel-
lious and given to excess, exhibitlon and ostentation in their behavior, whereas
the control group moved slightly toward becoming more serious, industrious,

and conscientious., The cross current of movement led to the finding of a
significant difference between the two groups.

On the Achievement via Conformance Scale, there appeared to be no difference
between the pre and post test scores of the experimental group while the
control group seemed to have moved slightly toward becoming more cooperative,
efficient, persistent, &nd industrious, and as valuing intellectual achieve-
ment,

On the Flexibility Scale there appeared to have been change in the experimental
group in that they became more informal, adventurcas, humorous, rebellious, and
agsertive, while the control group became somewhat more deliberate, cautious,
worrying, guarded, and mannerly. Although differences on the three scales wuere
noted, and some information has been considered regarding the direction of
change by one or both groups, consideraticn also needs to be given to the
relationship between the mean score of the subjects in this project and the
normative scores for individuals around the country. According to the Cali-
fornia Psychological Inventory manual, the mean standard sub scale scores for
high school pupils range between 40 and 50 with a tend ~:cy for the mean score
to be near 40,

On the Socialization Scale (So), the mean for high school pupils in generzl is
listed as 49,5, The control group had & mean score of {1.6 while the experi-

mental group had a mean score of 37.3. Thus, it can be seen that both groups

of subjects were below the mean with the control subjects slightly higher

than the experimental subjects,

On the Achievement vis Conformance Scale (Ac), the mean for high school youth
was 39,9 whereas the mean for the experimental group was 30,11 and the mean
for the control group was 33.00., Again, both of the groups in this study
were below the mean for all high school youth with the experimental group
being slightly less conforming.

On the Flexibility Scale (Fx), the mean score of high school youth was 50.0
while the control group was 45.38 and the experimental group was 47.23. 1In
this Instance, the experimental group seemed to have become more flexible
almost to the mean of the high school group.

In summary, it appears that the experimental group may have improved in a
crucial area, Flexibility, one which may lead to an increased ability to be
somewhat more assertive and to lesgsen time off between jobs once a youth has
left school. On the other hand, the experimental subjects still need to
improve in many areas, one being to become more serious and wmodest. It should
be further noted that the control group apparently made some growth in the
achievement via conformity area during the course of the project while the
experimental group remsined at app-oximately the same level as when they
entered the project. An evaluation of 3ll of these changes suggest that

the control group has become somewhat more serious, consclientious, conforming,
stable, deliberate, cautious, gusrded, methodical, and rigid. Also, when it
i8 taken into account that the intellectual efficiency of these subjects is
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low, it can be seen that the control subjects might become tense and anxious
when placed in situations such as a regular classroom in which they felt them~
selves likely to fai', On the other hand, the experimental subjects can be
seen as becoming somewhat more defensive, demanding, spirited, rebellious,
and assertive, This finding receives some additional support in that they
&re below the national high school norms in the areas of Well-Being and
Responsibility which suggests that they will have some self-doubts gnd will
tend to be defensive as well as digbelieving and changeable, To an extent,
then, it would appear that the control group might more closely approximate
the desired school norm in that they will become somewhat more conforming and
adhering to teachers demands, realistic or not, insofar as their intellectual
ability will permit, On the other hand, as teacher demands increase and the
disparity between the teacher demands and the subjects’ intellectual ability
increase, these youth will likely begin to feel increasingly pressured to
become more rigid and conforming and, in a sense, less likely to Le able to
cope with the more flexible demandg, changing needs, and the different expec-
tations they will face in a work situation. In contrast, it may be that the
more assertive, adventurous actions of the experimentals way enable them to
change from task to task as the job expectations are altered in our ever
changing world of work and thus they will be, to an extent, more vocationally
oriented. This belief receives some support in the finding that all of the
experimental subjects had jobs whether they were dropouts of the experimental
program or graduates of the experimental program, while 24 per cent of the
dropouts or graduates of the control group were unemployed six months after
termiration of school., It must be remembered, however, that all of these
gcores are relative in that, in general, all of the subjects continued to
have a lower than average gocial and emotional score on this instrument when
compared with the total population.

In addition to the areas assessed by the previously dezcribed scalesg, it was
believed that the social ard emotional adjustment of youth would be reflected
in their attitudes toward and behavior in various aspects of the educational
program. The remainder of this section is devoted to consideration of some
of the findings from responses to a questionnaire which was devised to obtain
information related to the efficacy of the project.

One question asked the youth to evaluate the extent to which it tock them
"more", "less", or the "same" amount of time to complete their work as com-
pared with other pupils, The findings which can be seen in Table XXXII
indicate that there was a significant difference between the two groups.

From the table it can F seen that the youth in the experimental group reported
that it took them less .me to prepare their lessons in class than did the
controls. Conversely, che controls reported that it took them gignificantly
longer to prepare their lessons than other pupils., It may be that the exper=-
imental youths' perception of the time taken to complete tasks reflects s
realistic alteration of the curriculum in that the assignments made to the
experimental subjec '8 were more appropriate to their ability level and thus
required less time to complete and were easier to accomplith., Also, when
Pupils engage in activities that they like and can achieve a messure of
success, then perception of the passage of time will lessen.

In either event, since the youth in the experimental program felt that they
were able to complete their work in less time, it might be expected that they
would be better satisfied with schooi because they faced, fewer frustrations
in the classroom, 66
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Table X¥XXIY

Perception of Relative Length of Time Required
to Complete Assignments

Tokes About Same Takes Lessg Total
Longer Time Time , -oka
| Experimental 16 | 11 13 44,
Control 24 8 3 47
Total 40 19 16 91
Significant at .05 level (=2 = 12,23)
| I f

During the evaluation of the Project, the sub

approximate temporal origin of their dislike
the youth indicated a

16 pupils from both
school, There were

jects were agked to report the

for school, Although most of
dislike for school, 1t should be noted that a total of

groups gave no answer while 23 denied ever digliking

Table XXXI11
Grade Level of Perceived Dislike for School

_Gave No | Always Prior to | Prior to Present Never
Answer Heve 7th 10th Situation Have
Digliked Grade Grade Digliked
Experimental 5 7 8 5 8 12
Control 11 4 3 7 11 11
Total 16 11 11 12 19 23
No significant differences (‘xg = 5,95)
i 1 i

The youth were asked to indicate the subject they liked best.

(29.9 per cent) of the subjects reporting indicated that they liked vocational
subjects best, Seventeen (19,5 per cent) of the subjects indicated that math
and science courses wore their best liked subjects, while 18 (20.7 per cent)
liked the social studies best, Somewhat eurprisingly, the least often chosen
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&8s “est sublect vas physical education where only 5 (5,7 per cent) selecced
this as their best _iked subject., This is possibly related to the inappro-
priatress of the regular program in which they were integrated which tends

to stress group competitive situations where tliese youth make a poor showing.
These data are found in Table XXXIV.

Table XXXIV

Subject Area Chosen as "Best Liked"

Language Social Math and Fine Voca~ Physical
Arts Studies Science Arts | tional Ed.

Experimental 4 8 11 4 13 3
Control 7 10 6 6 13 2
Total 11 18 17 10 26 5
Percentage 12.6 20,7 19.5 11,5 29.9 5.7

(N = 87)

No significant differences (“xg = 2,71)

| I [

Thirty youth (35.7 per cent) chose language arts as their least liked subject
while 27 youth (32,1 per cent) chose math and science as their least liked
subject, Vocational activities and physical education were selected ag least
liked approximately 10 per cent of the time, hence ranked among the lowest as
being least liked, These data are presented in Table XXXV.

Table XXXV

Subject Area Selected as "Least Liked"

Language Social | Math and Fine Voca- Physical
Arts Studies Science Arts tional Ed.
Experimental 13 7 11 1 4 5
Control 17 3 16 0 S 2
Total 30 10 27 1 9 7
A
Percentage 35.7 1109 3201 102 1007 800
(N = 87) '
No 8ignific?nt differegfes (1x_2 1 5.41)

=58-
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The positive regard for vocational subjects held by the experimental group is

not unexpected and provides strong support for the belief that vocationally
oriented courses, appropriately taught, are of conniderable benefit to dis-
advantaged youth who are functioning at a dull ability level, If one i{s to
build upon the interests and desires of pupils when developing curriculum,
continued emphasis on the vocational area seems thoroughly warranted.

In summary, the findings with regard to soclal and emotional adjustment are:

The experimental program did not reduce the number of encounters
with law enforcing agencies as hypothesized,

There was no significant difference between the number of
encounters with law enforcement agencies between the experimental
subjects and the control subjects during the project period,

There was no significant difference between the severity of
offenses of experimental and control subjects during the
project period.

There was no significant difference between the experimental
anu control groups on measures of social maturity.

No statistically significant differences between the experimental
and ccntrol groups were found with regard to change of perception
of acceptance by peers as a result of the treatment program.

There was no significent difference between the experimental and
control subjects following treatment on measures of manifest
anxiety,

There was no significant difference between the two groups in
terms of their ability to determine inappropriateness or appro-
priateness of tasks,

The only significant differences on social and emotional variables
between the two groups were obtained on the California ¢sychological
Inventory., Of the 18 scores, only three attained statistical signi-
ficance. The experimental subjects attained higher scores on the
Flexibility Scale, while the control subjects attained higher scores
on the Socialiization and Achievement through Conformance Scales.
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Achievement

; One of the basic hypotheses of this study was chat the experimental sub jects
8 would attain higher scores on achievement tests at the conclusion of the study
than would the control subjects. As seen in Table XXXVI there were no signi-
ficant differences betwren the two groups on pre test measures of achievement,

f Differences in achievement gain scores were calculated by determining the

’ difference between the pre test score and the post test score for each subject,
!; A comparison of these gain scores for dach pair ¢’ sabjects was then made by
! using a t test of the differences ag described in Walker and Lev (p. 152f, 1953).
The results of this analysis are reported in Table XXXVI.

Table XXXVI

Pre and Post Mean Scores on. Stanford Achievement Tests

Paragraph | Word |} . ... | Arithmetic Arithmetic
Meaning | Meaning P & Reasoning Computation

Pre
‘ Experimental

5.5 29 6.1 6.1 6.0

Pre

} Pre t_ .74 .26 .74 . 60 1.08

Post
Experimental

wn
*
(%)

7.0 7.0 6.5 6.2

POSt 507 6c7 607 604 601
Control '

Post t - .30 00 | - .72 .59 .34

POBt"PZ‘e t.r) - 082 - 028 - 2004 - 0001 - 093

No significant differences

| |

As can be seen from the foregoing table, no differences were found in the
achievement test gain scores attained by the experimental group as compared
with the control group. Thus, the hypothesis that the experimental subjects
would make greater academic progress than the control subjects during the treat-
ment phase of the project was not substantiated, Contrary to these findings,
Sorenson and Matthews (1964) reported some academic geins of slow learners

after a year of treatment in & special program. All of their subjects, however,
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were seventh graders, Subjecta in this study, on the other hand, include both

junior and senior high level youth who would be expected to be more resistive
to change.

in an attempt to understand these findings, the question was posed, "If the
experimental subjects made no greater academic gains than the control subjects,
might not all of the subjects, in fact, be achieving at or near expectancy?"
Utilizing the mean mental ages of the experimental and control subjects at

the time they entered the project, it was found that they should be expected

to achieve at approximately a 7.1 grade level. These data are presented in
Table XXXVII.

Table XXXVII

Results of Stanford Achievement Tests
(Pairs = 61)

Paragraph Word Spelling | Arithmetic | Arithmetic
Meaning Meaning Reasoning |Computation
S.D. 1.36 1.59 1,66 1.56 .51
Final X 5.65 6.84 6.85 6.45 6.18
S.D. 1,52 1.69 A LA | o2
Achievement
Expectancy
Based on 7.1 7.1 7.1 7.1 7.1
Mental Age

From this table it can be seen that the subjects were approximately one to
one and a half years behind expected attainments in the areas tested, Thus,
they were not working at a level commensurate with mental age expectancy.
Since there is a significant discrepancy between M.,A. and achievement, it
may well be that youth of the type enrolled in this project have, in fact,
reached their academic peaks in the school subjects by the time they reach
the late junior and senior high levels., 1If 80, then one wonders about the
efficacy of continued emphasis upon enhancing the achievement in the tool
subjects of these individuals on a vertical basis., It may be that their
gkills will be sufficient to help them attain those vocatlongl goals of
which they are capable; if so, the emphasis should be placed on helping
these youth put their skills to use in vocationally oriented situations,

On the other hand, it could be that research studies are needed to determine

1f the academic achievement of comparable youth can be enhanced through some
other innovative approach,

"
In a continued effort to determine whether or not there were significant
differences between those youth who had dropped out of the experimental




group and those who dropped out of the control group, an analysis of variance
was conducted on the initial Stanford Achievement Test scoreg of all dropouts,
The results of the analysis of variance are reported in Table XXXVIII,

S e——— e —— e -

Table XXXVIII ?

Analysis of Dropouts' Initial Scores ‘
. On the Stanford Achievement Test

!
df Sum of 8quare ms F ;
{
Between Subjects 28 | 383.19 :
Exp. vs Control 1 9.45 9.45 94 {
error (b) 37 373.74 10.10 !
Within Subjects 156 135.41
Achmt Tests 4 33.16 8.29 13, 66%*
AB 4 1.48 037 ¢
error {(w) 148 100,77 «68
Total 194 218.60
*¥* Significant at .01 level L
i :

From this table it can be seen that there were no significant differences . ;
between the scores earned by the dropouts of the experimental as compared
with the dropouts of the groups on their initial Stanford Achievement Test
gscores. Thus, there appeared to be no differential dropping out of school
related to achievement,

In summary, the findings in regard to school achievement are:
+ The experimental subjects made no greater academic progress
as a result of the treatment program than did the control
subjects who were provided with the conventional instructional
program, ’

o Dropping out of school in this homogeneous group was not
agsgociated with lowered achievement,

Additional Pertinent Findings

In an endeavor to more thoroughly understand the needs and problems of the
youth, the following data were obtained and evaluated (see Table XXXIX),
Only one of the 122 subjects were found to have a mild orthopedic handicap,
Three of the 122 in the study were reported to have epilepsy, Eight of the
122 were reported to have had chronic medical problems of one general type
or another, Prevocational counselors and/or social workers reported that
12 of the subjects had some other type of medical defect, As a result of
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the medical evaluations obtained by the DVR counselor on sll exnerimental
subjects, 7 additional experirental subjects were foumd to have a physical
defect. 8ocial workers, during the compilation of case histories on sll
control youth, identified 5 additional subjects who had a physical defect,

Table XXXIX

Reported Physical Abnormalities of Subjects in the Project

EXCEPTIONALITY
Visual | Hearing | Orthopedic ! Epilepsy Chronic | Other
# Diff, | Impair, Impair, Medical | Physical
' Problem | Defects

Ly
—
N

Experimental 17 3 7

Control 12 0 0 1 5 5

Among the characteristics of the subjects in this study, both experimental and
control, 23.7 per cent were reported to have visual defects, It is interesting
to note that there was no significant difference between the two groups as to
the repsrted number of visual defects (see Table XXXIX), It may well be that
since these defects tend to be rather obvious to teachers and others and since
there is a competent vision screening program within the school system, addi-
tional medical evaluations of these youth revealed few hidden or heretofore
unknown visual problems, In view of the fact that almost one-quarter cf the
youth did have visual defects, it is apparent that serious consideration should
be given to this problem when similar programs are undertaken by other school
systems,

In contrast to the large number of visual defects, only 3 (4.9 per cent) of the
experimental group were noted to have hearing defects., All of these defects
vere classified as mild with preferential seating indicated in only one instsance,
Insofar as the control subjects were concerned, none were reported to have mani-
fested a significent hearing loss., Evaluation of the pecssible difference between
the two groupe yielded no statistically significant difference.

An evaluation of the data pertinent to the subjects' involvement with various
cormunity agencies during the treatment program indicates a significant dif-
ference in the areas of health services and financial assistance of the
individuals in the experimental and in the control groups. Data are presented
in Teble XXXX,

As can be seen in this table, the experimental group obtained more service
"than did the control group from health and financial sssistance agencies,
Apparently the need for these services wos identified and the youth and their
parents helped to gain these services through the funetioning of the project,
This suggests that additional demand for these services will be made in
those communities where a program similar to this experimental program is
instituted, :
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Table XXXX

Community Agencies to Whom Subject or

When frequency of use of the mental heal
were no statistically significant differ

Other Family Members Are Known

Child Court | Health Family | Mental | Public
Welfare | Service| Service 8ervice | Health Assist,
Experimental 10 15 10% 7 4 22%
Control 9 13 2 6 6 10
* Significant beyond éﬁe .05 level

control subjects,

It may be that since

th type agency is considered, there
ences between the experimental and

to agencles are often made by social workers and since the sc
workers who are trained to offer many of
the services available in a mental health agency, the needs of pupils were

met in the school setting, Thus, the lack of a differentiation between the
experimental and control youth can be understood,

)
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Chapter VI
CASE STUDIES

Summary of Case Study Findings

An analysis of the detailed case study material on each subject has yielded
additional information about the overall adjustment of these youth. This
analysis mainly utilized qualitative data, although quantitative data in the
ferm of scores on various tests were used to help evaluste the qualitative
information. Ps; :hological reports, mecical reporte obtained through the
Division of Vocational Rehabilitation and from cumulative folders, social
histories and reports of social case work services, vocational datu obtained
from prevocational counselors, parent interview material, progress reports by

teachers, and anecdotal records were séurces of information about each sub ject
in the project.

The main manifestations of the problems of these youth were as follows: (1)
Lack of respect for authority figures which manifested itself in refusal to

adhere to szchool rules and regulations, cpen defiance of teachers, disrespect-
ful attitudes toward parents, and negative attiiudes toward law enforcement
officials. (2) Feelings of inadequacy as revealed by reluctance to attempt
school-like tasks because of fear of failure, excessive bidding for attentiom
and reassurance, and a facade of well-being and confidence. (3) Poor attitudes
toward school xssociated with a history of schoel fasilure and retention, Almost

without exception these youth had been retained at least once during the primary
grades due to their inability to cope with the expectations of the school. The
great majority had been retained at least two years by the time they entered

the junior high school. Retardation in reading based on mental age expectancy
was generally the case. While the subjects were also retarded in arithmetic
computation, this retardation was less marked than in reading. As these youth
crippled up the educational ladder, the cumulative effect of their retardation
wag reflected in declining grade patterns and achievement test scores. (&)

Social immaturity as indicated by lew frustration tolerance, frequent outbursts
of temper, lack of inner controls, inability to accept constructive criticism,
physical approach to solving social problems, and unwillingness to accept the
respongibility for their own behavior. Generally these youth were considered
to be the most severs behavior problems in the catire school system., Their
hogtility and resentment was generally overt, They displayed & high level of
anxiety. (5) Immediate gratificatien took precedent over long range goals,
therefore it was difficult for such yeuth to apply themselves to & task which
did not result in tangible and immediate rewards. (6) Unrealistic goals and
aspiratiens resulting in the choice of & vocaticnal goal either gbove or below

their ability and the inabil.ity te identify the inappropristeness or appropri-
ateness of tagks. (7) Poer peer accevtance in relatioenship to the mainstream
of the scheel., They tended te cluster together and ferm their own groups ox
gangs. Wnile they seemed to gather togethor with youth of their own kind for
identify, they did net seem te develop any close personal relatienships or
strong group ties. They seemingly distructed their peere as they distruated
adults. (8) They were poor vocatienal rigks in that they tended te have few
salable vocatienal skills such #s goed work habits, punctuality, dependebility,
ability tc establish rapport with co-werkers and employers; they had difficulty
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in concentrating and nsintaining an adequate attention span and were poerly
motivated as indicated by lack of perseverance. Many of these youth had never
had any regular work experience either at home or in the community and those

whe had had jobs usually had not held them for any length of time, (9) Inade-
quate home environment as manifested by lower moral standards than in middle
class homes, less emphasis on learning for learning's sake, less interaction
between parents and children, more broken and-dirorganized homes, less gupervi-
sion of the activities of the youth, crowded home conditions, and Sewer materials

in the home to stimulate intellectual development and foster a desire to get an
education,

Case Studies

The following four case gtudies were selected as being representative of thesge
youth. Two were experimental subjects and received a prevocational curriculum
and services and two were in the control group and received no special treat-
ment. All names are fictitious and other identifying data have been omitted,




Case of Joe

(Experimental Subject)

Reason for Referral

The educational counselor referred Joe, a tenth grade Caucasian male, age 17
years and 7 months, as a likely candidate for thig Project in that he had a
long history of school failure, had been referred to the educational counselor
because of acting out behavior in the clgssroom, and had indicated to the
counselor that he was congidering dropping out of schoel,

Background History Prior to Entrance in Project

Social History

Joe was born of parents of low socio~economic status. His father, who was an
itinerant painter, was killed in ap automobile accident when Joe wag three

years of age. Hig stepfather was a laborer with a small construction company

and was usually unemployed several monthsg of the year. The mother was a waitress
in a bar; her working hours were from 5 pem, to 2 a.m,

In addition to Joe, who was the oldest child from the previous marriage of the

mother, there were three younger giblings, one girl by the former marriage and
two boys by the current marriage, /

Joe indicated in g discussion with hig counselor that his mother and stepfather

did not get along very well, Evidently there wag constant bickering, egpecially
during periods when the husband wag unemployed, Joe explained the situation as,
"We kids are in the middle of it all, 1 stay away from home as much ag I can.

I don't get along with Mom's old man, he takes a swing at me every time he gets

a chance. As soon as I can, I'm leavin' home,"

When both parents were away from home, Joe wag expected to take care of his
younger siblingas, Instead of staying home in the evenings while the mother
was working, the father spent his time in a local tavern where his friends
congregated. Thus, some of the wages that should have gone to his family were
spent on himself,

The mother seemed to be sincerely interested inp her children but had so little
time to spend with them that her influence was minimal, It was necessary for
her to work outside of “he home to provide the bare necesgities for her family
and by the time she did the household chores her eénergy was expended., In
addition, she had a long history of Physical problems,

In an interview, the mother expressed concern over the inadequacy of her husband
@8 & father but also seemed to feel that he was better than no father at all and
thus was "putting up with him", -
Joe seemed to have few sustained constructive leisure time interests suzh ag
reading, He ran with a gang of boys who were known to Juvenile authorities,

Joe had not been charged with any offense of récord, although some of his
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friends had been. The times he had been questioned by law enforcing officers

had resulted in beatings by his stepfather who refused to discuss thege
situations with him.

Schoel personnel were aware that this boy had a weak male role model who
rejected him and a mother who was so emotionally and physically spent coping

with the father and helping to earn a living that Joe did not receive much
emotioenal support or encouragement frem her,

Soclal workers had attemvted to work vith the Toy and with <te PaATETYE alzeost
ever since Joe enteved the first grade., .The stepfather had not been coocpera-
tive; in fact, he was openly hostile, .This attitude interfered with the mother's

following through with recommendations of the social worker.

When an interpretation was made of the project, the mother was eager to have Joe
+participste, She was particularly concerned about hig completing scheol and
seemed aware that he was on the verge of dropping out of school and possibly
becoming a delinquent. The gtepfather refused to participate in the conferen.

and let it be known that gince Joe was not his child, he would not concern him-
self as to what happened to him,

Medical History

According to the medical examinations found in the cumulative records, Joe had
had the usual childhood diseasges. Although he appeared to be healthy, according
to medical examinations required by the school, nevertheless, he was absent
frequently from school because of "illnesses" which the mother described as,
"Joe has a stomachache" or "a headache", or "is not feeling well", Social
workers felt that Joe’s illnesses were likely psychosomatic to avoid the

frustrations he was encountering at school as well 2s & bid for attention from
his mother,

At the time Joe was referred as a possible candidate for the project, he was of
average height and weight with no known physical defects.

School History

Joe entered the first grade at the age of 6 years and 5 months., His school
records indicated that he was socially and emotionally immature and wasg unable
to successfully cope with the academic expectations of the school. He was
retained in the first grade and again at the fifth grade level because of school
failure. His promotiong consistently were made on the basis of social factors
rather than academic acnievement. Hig grades were below average, usually fail-
ing, and achievement tests indicated that he was functioning academically two

to three grades below mental age expectancy. 7Jor example, when he was referred
to the project at the chronological age of 17 years and 7 menths, achievement
test results indicated that he was functioning at the 5.7 grade level in reading
and at the 5.2 grade level in arithmetic,

Teachers reported that Joe's attention span wvas short; he had difficulty concen-
trating on and completing tasks; he usually failed to complete outside assign-
wents; and he almost never volunteered teo participate in classroom discussions,
Whenever he was aware that a test was to be glven, it wes net unusual for him
to be absent on that day, His behavior in class was often objectionable and
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resulted in his being required to remain after school in a detention roum ag a
digciplinar ' measure., The only course in which he seemed interested was print-

ing, a subject in which he was enrolled at the time he was referred for the
project,

Psychological Findings

Joe was seen on several occasions by school peychologists over the years end
was given a comprehensive psycho-educational examination just prior to his
entrance in the project. Findings consistently revealed that Joe was function-
ing in the dull normal range of intelliggnce. The Stanford-Binet Individual
Intelligence Scale adminietered to Joe at the chronological age of 17 years and
7 months revealed a mental age of 13 years and 7 months, which yielded a devia-
tion IQ of 86. Previous WISC test results were egsgentially the same,

During the testing situation, Joe seemed uncertain and anxious and was extramely
reluctant to involve himself in the demands presented him in the course of the
evalustion. His responses were slow and he needed constant reassurance, He
seemed to work best on well structured tasks at which he could easily determine
the requirements expected of him. As would be anticipated, he did less well on
tasks that required abstract thinking., He was particularly weak on memory
items which possibly may have been due to emotional problems which interfered
with concentration., His higher level successes on the Binet were on tasks
measuring his general comprehension and the ability to integrate facts into

& meaningful whole. These tasks involved the use of concrete explanations and
materials in problem solving situations,

On the Vineland Social Maturity Scale, his social quotient was within the average
range; this seems to be logical since this scale evaluates independence rather
than interpersonal relationshipsz and Joe seemed to be somewhat independent for
his age, His interpersonal relationships were, however, poor. On the Taylor
Manifest Anxiety Scale, he was congiderably below the norm for his age, which

is compazible with observations of social workers and teachers,

The psychologlst's general overall evaluation of this boy's personality using
interview data and data from the California Psychological Inventory, was that
Joe was fearful of failure, had marked feelings of inadequacy, had strong needs
for succets, was distrustful of adults, and passively rejected suggestions from
them. He had not auade a positive identification with a male adult figure who
could serve 2s a good model for him, congsequently, he was seeking identity with
a group of peers of questionable character,

On the Purdue Pegboard and Minnesota Hand Tool Dexterity Tests, Joce's responses
indicated that he had at least gverage competencieg on these instruments which
meagure eye-hand and fine muscle coordination. This was of particular interest
since this boy had had little experience with tools.

Prevocational Experiences Prior
to Entrance in the Project

Joe's vocational experilences prior to his entrance in the proﬁect consisted
primarily of incidental cheres reguired of him by his family and several psrt-
time jobs of short duratfen at which he was unsuccessful. At the time he
entered the project he did not have & part-time job.
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A prevocational counselor’s intervieyw indicated that Joe
wWere greater than his assets, He was not dependable,

appearance was unkempt, he did not get along well with
had no short or long range realigtic Vocational goaleg,
what he would like t¢ do for a living, he gaid that he

of printing, He did not realize that such a position
dance,

'8 vocational liabilities
he did not persevere, hig
authority figures, and he
When specifically agked
would like to be a teacher
would require college atten-

Recommendad Educational Program and Services

After carefully evaluating all available data o

the project, the following Vocational rehabilit
the project staff:

Physical Examination. Since it was routine for all youth of the
experimental group to receive medical examinations prior to becom-
ing a client of DVR and since this youth was absent frequently from
school for reasons reported as illness, the project staff was
especially interested in obtaining medical information on Joe,

Individual Social Case Work. 1Iadividual social case work seemed
indicated since Joe had a long history of anti-social beha
peer acceptance, and hostility toward authority figures.

further recommended that a male social worker be assigned to him

since he had not had ap Opportunity co identify with a good male
model,

vior, poor

Gro..p Social Work, Group social work was recommended to enhance
interpersonal relationships with Peers since Joe had had relatively

little OpPportunity to communicate hisg feelings or share his ideas
about things of concern to him,

Prevocational Counseling and Work Experience. Since thisg youth had
no successful job experiences and had few salable vocational skills,
it seemed essential for him to be placed on a closely supervised

"Prepare him for the next progressive work phase of the pProgram,
Community Work Experience on a part-time basis. In view of Joe's
age and his need for financial remuneration, it seemed imperative
that he be placed on a Community Work Experience job at the earliest
possible time. An In-School job such as a duplicating machine

Placement in the Eleventh Grade. Since this youth had been retained
twice during his school attendance, which seemingly did not enhance
his level of achievement, it was felt that pPlacing him in a higher
grade in the project might have a positive effect on his attitude
toward attaining a high scl.ool diploma and attending a trade school,

Modification of Curriculum. While Joe was working at a level below
mental age eéxpectancy in academic areas, 1t was felt that at hig
age he would not make marked progress on a vertical basis, The
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approach recommended for Joe was one that would enable him to
develop skills in practical, work-oriented situations. Thus,
the In-School and Community Work Experience programsg were felt
to be the major focus, with the scademic progran supporting and

reinforcing learnings which would insure the vocational rehabili-
tation of this youth.

Referral to the Division of Vocational Rehabilitation. Although
2ll youth in the project had a vocational handicep and thus were
eligible for services from the Illinois Pivision of Vocztional

, Rehabilitation, each youth in the experimental group was referred
on an individual basis. The DVR counsgelor was involved with the
case from the time the youth entered the project; therefore, it
was recommended that Joe be reéferred to the DVR counselor as a
client to receive the rehabilitative services availsble through
that agency. Joe had such meager prevocational gkills that it
was felt imperative for representatives of the school and DVR,
the prevocational counselor of the school and the coungelor of
the Division of Vocational Rehabilitation, to work closely and
intensively on providing this youth with progressive work expe-
riences to foster the acquisition - ¢ good worker traits and to
cooperatively develop a realistic vozational plan with the youth

and with his parents, which might well include entry into a trade
school,

Results of Treatment Program

The results of a medical examination obtained through the I1linois Division of
Vocatioral Rehabilitaiion indicated that Joe had a 81! ht hernia which needed
attention. He underwent corrective gurgery during the Christmas holidays the
first year he was in the project.

An internist's examination did not reveal any further physgical basig for the
vomiting and headaches which had resulted in absences from school. Thus, the

project staff felt that absences were @ssociated with gocial end emotional
factors rather than physical ones.

The curriculum in the classroom focused on helping him acquire knowledge and
gkills needed in the world of work. His work habits and interests in learning
seemed to ilmprove &8s his class work became more vocitionally oriented and thus
more meaningful to him. Actuvally, he gained only about 1.5 years in reading
on a standardized achievement test, and about .5 years in arithmetic., Thus his
reading grade level was 7.2 and his arithmetic level was 5.6, The important
consideration, however, was that he was making uge of his academic skills in
pltuations that were meaningful to him and that his attitude towerd school hed

lmproved as reflected by more regular ettendance and an expreszed desire to
complete high school.

lemediate movement of Joe to the eleventh grade from the tenth grade, in addition

to the many services he was receiving, seemed to have an overall positive effect
on his attitudes, M

Joe received individual gocial case work from a msle socisl worker, As a result
of this gervice, coupled with other éspects of the program, Joe became more
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self-reliant and Competitive, better able to accept criticism angd guidance from

authority figures, gnd generally better abile to control himself, ge rarely had
to spend time iy a detention room for nisconduct in the Project classes,

The social worker reported that ,oe secencd to profit from group social work in
that he became more cutgoing in expressing himself and vas more willing to
&ccept comments and suggestions from his Peers without becoming overly threst-

ened, He likewise seemed to gain some insight as to how to deveiop a better
relationship with hig stepfather,

The prevocational counselor placed him in the In-8chool Work Experience Laboras-
tory as a duplicating machine operator, While initially hig worker traits -yere
far from desirable, he wag able to improve to the pPoint that after his corrective
Surgery at Christmas time, the counselor Placed him on o part-time cozmunity $ob
for remuneration, Thig job entajled working as a Printer's helper in g local

The employer encouraged Joe to 80 to trade school to g2in additional knowladge
of the Printing trade. The DVR counselor worked intensively with Joe and hie
parents during hig final year in gchool in Preparation for Joe's &ttending g
trade school, The recomnendationa from the prevocational counselor, employer
evaluations, Joe's vocational interests, results of vocational pPerformance tesgts
administered by Vocational Rehabilitation Personnel, and the trade school

for Joe to attain thig Vocational goal. After high school graduation, pyR pPro-

rejected by his stepfather and received littie éncouragement end support from
his mother, He had few palable Prevocational ckills and had a nazative attitvde
toward echool and authority figureg, Bis. grades wara geneenlly failing, excopt
in printing, apd his sceres on achievcizent teoaptg indicated considerublie retgy.
dation in reading end arithmetic, 3o cozpleined of nunereus phyoleal 8ilnents
and frequently wae gbgent fren school,

Joe waz an exporinanta subjeet vhe wag crovided wiehk ciosaly Srzarviced proe
cressive work expcricnces and g wodllicd cupriculen, Thg bHyd coungalor was
involved with the caaa ae soon 4as Joe wag placad in the aperivcatel progren,
A physical axanination previdaed by thig agcney revealed a nead for soue corvece
tion work which weg pPrompily cozpleted through pve,




fter gradustion from the experimental program, he attended a graphic arts

rade school in another state and upon return to the community became an appren-
ice printer, At the time this case study was vritten, his employer stated thet
e was getting along satisfactorily. It is anticipated that he will be able to
complete his apprenticeship and become 2 journeyman printer, Thus, it appears
that the experimental program vocationally rehabilitated this youth.




Case of Mary

(Experimental Youth)

Reason for Referral

A junior high school classroom teacher referred iary, a ninth grade Negro fémale,
age 15 years and 10 months, as a likely candidate for this project because of
her inattention in class, inability to accomplish classroom work, frequent tardi-
ness and her acting out behavior. The educational counselors verified that this
was Mary's typical pattern of behavior in all classes.

Background History Prior to Entrance in Profject

Social History

Mary was born of parents of low socio-economic status. Her mother stated that
she horself could have graduated from college if she had not had to quit high
school in the sophomore year to help her parents support their large family.
Mary's natural father, reported to have had some college training, died when
Mary was two years old., The mother remarried when Mary was five years old.

Her prescent husband was employed as a dishwasher in a local restaurant and the
mother remained at home as a housewife. Mary was the c¢nly ¢hild of the first
marriage. She had two younger stepbrothers and a baby stepsister by the present
union.

The family lived in a small two bedroom home which was in dire need of repair.
Although the mother attempted to maintain the interior of the home, the physical
structure and limited financial resources ¢f the family hampered her from
furnishing the home to her satisfaction,

Mary related to the school counselor that she did not get along with her mother
because ''she is always pushing me to make better grades so I can go to college"
Mary had warm feelings for her stepfather and felt sorry for him because her
mother downgraded his lack of education and his low paying job in front of the
children. In the case of an argument between the parents, Mary tended to side
with her stepfather rather than her mother.

Mary seemed to have few sustained constructive leisure time interests such as
reading. In fact, she rebelled when expected to read materials beyond her
comprehension which her mother attempted to force her to read. Her growing
reballion against her mother was evidenced by Mary's participation ir her
activities of a questionable nature, such as unchaperoned teen-age dances in
a local hangout, where many of the habitues were known to law enf{orcement
officinls.

School personnel were awara that Mary was faced with tremendous educational

conflicts; that is, on the one hand, Mary had extrewmely limited ability and

seemcd to recognize it and, on the other hand, her mother had inappropriately

high educational aspirations for her which Mary realized she could never attain.
AL

Mary and her mother had received the services of a school social worker for

several vears., The primary goal of the work with the mother was to get her
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During the testing situation, Mary was so defensive that at one time it was
Recessary to terminute, temporarily, the testing session because of her refusal

to participate in one series of tasks., She saw the examiner as another authority

figure trying to force more inappropriate (college-bound) tasks upon her; there-
fore, she was unwilling to involve herself in such activities, She worked best
at visual motor taskes and those tasks at which she was allowed to draw conclu-
slons from concrete examples, She was less capable at those tasks meaguring
quality of vocabulary, often indicative of one's general level of functioning.

On the Vineland Social Maturity Scale, her social quotient wag inappropriately
high for a girl whose mother was 30 protective of her, Thus, she was probably
reporting on those activities she preferred rather than upon those activities
ghe actually accomplished. On the Taylor Manifest Anxiety Scale, her scores
fell markedly below the norm, indicating that she had more anxiety than the
average youth of her chronological age, These data were compatible with the
reportg of the classroom teacher and swial worker,

The psychologist's general overall evsluation of this girl's perscnality, using
interview data and data from the California Paychological wnventory, was that
Mary was fearful of failure, had feelings of inadequacy, frequently appeared
depressed, was distrustful of adults and authority ilgures and had not developed
appropriate means of developing lasting peer relationships, In case of frus-
tration she was likely to withdraw from the situation, Her relationship with
her mother was so poor that Mary relied on her girl compenions for the sdvice
and suggestions other girls might gain from their mothers,

On the Purdue Pegboard and Minnesota Hand Tool Dexterity Test, her eye-hand and
small muscle performances were considered to be within the normsl renge,  The

results of the Wechaler-Bellevue, Form II, Digit Symbol subtest were esgentially
in agreement with thege findings.

Prevocational Experiences Prior
to Entrance in the Project

Mary's vocational experience prior to her entrance into the project as an exper-
imental subject consisted only of incidental chores in the home which were

forced upon her by her mother, ‘At the time she entered the project zhe did
not have a part-time job,

A prevocational counselor's interview indicated that Mary obviously lacked any
worker traits which would enable her to be ccployed. Although she had not
developed any short-term or long-term vocational gozlg becouse of the conflict
of interests within the home, when opeclally asgked what she would 1like to do
for a living, she stated, "I would like to fix pecple's hair"., She was umable
to identify the meansz to gain entrance to thig vocation, The prevocationsl

counselor felt that Mary's Personal appesrance indicated a decided interest
in this vocetional ares, '

Recormended Educational Progranm and Scrviéam

After carefully evaluating all available data on Haory priocr to her entramce in
the project, the following educationcl plan was delinsated by the project staff:
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Physical Examination, Although school medical records did not indicste

any physical anomalies, Mary should recelve a medical examinstion through
the auspices of DVR prior to her placement on a job. Thisz procedure wes

followed routinely with all experimentsal subjects,

Individual Social Case Work; Mary shomld be 2s8signed to a female

social case worker to assist her to accept adult authority figures
48 supportive and to develop sume skills for getting along more
anisbly with her mothor, Likewise, the sociai worker chould work
with the mother to help her accept her daughter's limitations and
build on her strengths. The motlher needed help to understand

that nagging and other types of pressure would not foster improved
achievement, It was felt that the social worker might refer the
mother to a community clinic for additional help since there ware
problems other than those directly relaced to Mary,

Group Social Work. To enhance interpersonal relationships with

peers, group social work was recommended since Mary had had iittle

opportunity to communicate her feelings or share ideas about thinge
of concern to her.

Prevocational Counseling and Work Experience, In view of Mary's

lack of vocational experiences and her limitred vocational skillg,
it seemed essential for her to pe placed in a closely supervised
In-8chool Work Experience job where she could learn what is
expected of her as an employee and to develop positive worker
traits which would pPrepare her for the next progressive work

phase of the program, Community Work Experience. 1In view of her
one positive vocational asget, good grooming, it seemed appropriate
to consider her for an In-School job where she could uge this asget
in a positive manner, such ag a kindergartcey helper, a hostess, or
a8 teacher's assistant,

Placement in the Ten.h Grade. It seemad advisable to place Mary in

the tenth grade even though her academic skills were limited, Her
attitude toward school and e long history of failure did not seem
to warrant keeping her back with younger youth. This plan was con-
sistent with project policy based on the knowledge that retention
generally does not enhance achievement or improve attitudes toward
school,

Modification of Her Curriculum. In view of Mary's dislike for

reading, the emphasis in the reading program should be on
descriptive material and pamphlets dealing with her gtated
vocational choice--beautician, Vigits to beauty schools in the
community were an integral part of her curriculum. A conference
with the head trainer at a local beauty school secemed tc be appro-
priate to obtain information regarding the factual material covared
in acedemic courses in such a school, For example, beauticians
need to have some knowledge and undergtanding of basic phyosiology
in addition to other skills r<lated to this trade. Thuo, the
curriculum could provide her with a foundation for entering this
treining program. The curriculum ghould, in general, revolve
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sround and enhance her success on a part-time job in the In-
8chool Work Expericuce program and in the subsequent Community
Work Experience program,

Refer to the Divipion of Vocational Rehabilitation. A1l youth

in the project had a vocational handicap and thus each expey -
imental subject was referred on an individual basis for services
from this agency that seemed necegsary for the vocational reha-
bilitation of the youth, In view of Mory's lack of prevocational
worker traits, it was imperative for the school staff and the DVR
counselor to intensively work on this case from the time of her
entrance in the program to insure her vocational rehabilitation,
8ince the mother had an unrealistic aspirational level for this
girl, it was important for the DVR counmselor to work clogsely with
the mother to interpret how this agency could agsist her daughter
in obtaining the training to encur an eppropriate vocation., The
DVR counselor and project staff should have frequent cage conferences
to share information and to mesh services.

iesults of Treatment Program

hrough the DVR, Mary was given a thorov an medical exa. ‘nation. The resu '8 did
ot identify any vocationally handicapp' .g physical abnormalities,

) female social worker was assigned to HMary during the time she wafn in the pro-
ject.s This social worker was able to establish good rapport with Mary, which
a8 lmportant since Mary had a poor relationship with her mother, Th=ough work-
ing individually with Mary and with the wmother to promote an improved under=-
standing of the underlying reasons for their conflict, some glight improvement
vi¢ noted, However, it was felt that it would be cdvantageous for the mother

lo be seen by an outside agency in that undue pressure placed on Mary by the
sother might possibly be associated with her feelings toward an inadequate
usband. In that event, it would be more appropriate for the mother to be seen
)y someone outside the school. This was accomplished and the school social
wrker and personnel of the Mental Health Clinic maintained close contact,

s the mother's attitude toward her daughter becdme more accepting and gupportive,
 Mary became more cooperative with authority figures in the school and geemingly
| va8 more motivated to learn. '

roup social work enabled Mary to realize that she was not the only youth who

j1ad conflicte with her parente, Through discussions of specific and hypotheti=
tal situations with peers, Mary seemed to gain some real "know-how'" as to ways

| of avoiding unpleasant and unproductive verbal battles with her mother. Coupled
With @ real change in the attitudes of the mother, Mary was expericncing & more
ton~enial home 1ife,

he prevocational counselor placed Mary on an In-School Work Experience job as a
hostese in the senior high school. This work entailed answering the telephone,
iteting and greeting visitors, running errands for the staff and collecting and
recording attendance, Initially she found it difficult to assume the regponsi-
bility for working independently. She was easily distracted, especislly by boys,
[ viich i{nterfered with her per forman
The prevocational counselor spent considerable time with Mary, helping her under-
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stand the {mportance of the tasks to waich she was ansigned. especially the
image of the school she conveyod by her irrespousible bahavior. The s aff
were encouraged to praise Mary for improvesonts or for tagxe well done go
that shs would be motivatal to put forth greater effort,

After one yesr in the Irn-S:uvol Work Experience phase of the prevocational pro-
gram, Mary wus placed on a Community Worlk Ixpericnce job as & waitress in a
Yshort order" lunch counter. \thile HMary generally eujoyed the work, she some-
times became frustrated and discouraged when other waltresses received more tips
end more attention from patrons. During peak periods she sometimes resented
curt instructions from the boss and on several occasions expressed a desire to
quit her job. Through interviews with her employer, counseling sessions with
Mery and on=-the-job visitations, Mary was helped to allay her self-doubts regard-
"ing her adequacy on the job., The DVR counselor was able to help the mother
become more supportive of her daughter. The mother began to see the importance
of Mary's success on her job in terus af preparation for subsequent vocational
tdjustment, She was asble to participate constructively in planning sessions
concerning Mary's post aschool training. The mother's interest and enthusiasm
for the program was conveyed to Mary and secmingly helped Mory weather some of
the harassing problems she sometimes faced on her Community Work Experience job,

During the course of the mother's intervieys with the DVR counselor, she revesled
her concern about her husband's physical problems vhich caused him to be absent
frequently from work because of backaches. The DVR counselor determined that the
father was eligible for the services of his agency, wag cccepted as a client, and
wag found to be in need of minor surgery which was performed through the agency.,

After he recupersted, he was sble to cbtain employment 8s a custodian under Civil
Survice,

The improved finencial status of the huwe due to the husband's regnlar employment
and the supplementary earnings of the daugiter geemed tc generite & more gatis- i
fying home environment. |

Mery's work skills devceloped to such a dagree that the prevocational department
of the school and the gtaff of DVR, aftor extensive coungeling and teating,
determined thet Ilury ghould be pPlaced in a training school for bcauticiens on
& half-time basis, The other half day, Mary was enrclled in high echool in
project classes,

S8ince Mary was co well thought of ot the restaurant vhere she had bacn werking,
‘her boas asked her to work caring the evenings, when possible, Hory was able
to work approximately 10 hours weakly. Thus, she was able to maintein some
inceme during hor training period in beauty school,

At the time this ccoe study was wvritten, Ilary woe enrolled in beauty school
making satisfactory progress and working port-tic.s in a restaurent. The DVR

counselor had several prospects in mind for Hory’s plecemcnt when her training
wvas completed,

Hery was placed in the tenth prade efter catrgnee in the projcct. This procedurs
did seea to encourage her to stay in schoel and Lave & worc 3ositive attituds -
toward learning., The fact that the curriculun tas veccticnally oriented gnd

took into consideration Mary®s vecatiomsl intorests seczod to be a major factor
in bringing about the acquisition of thosce tralts conducive to bacoming & good
e’é’?loyﬁeo




Post test results indicated that Mary had accelerated her reading achievement
approximately two years; however, in arithmetic she progressed only one year
during the three-year project period. It should be noted, however, that Mary

was working at a level approximately commensurate with her mental age at the
termination of the project,

Summary

In summary, Mary, a Negro female, was in the ninth grade when she was referred
as a possible candidate for the project because she was markedly educationally
retarded and manifested acting out and disruptive behavior in the classroom
which interfered with not only her school progress but that of others in her

class. An investigation of the home indicated that she was from a low socio-
economic level family,

Mary's relationship with her mother was poor, primarily because the mother set
unrealistic academic goals for her and put undue pressure on her to achieve,
She was openly rebellious and defiant toward her mother; this hostility mani-
fested itself in her identifying with peers who were well-known to law enforce-
ment officials, Through the combined efforts of the social worker, the DVR
counselor, the prevocational staff of the school and the project teachers, Mary's
mother began to set more realistic goals for her daughter. As the mother became
more realistic and accepting of Mary'’s strengths and weaknesses, Mary became
more conlident In herself aznd core =motiwvaced

T o mver
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The school modified Mary's curriculum in such a way that the learning activities
focused on helping her acquire the knowledge and skills essential to hecoming a

beautician, while the progressive work expericence program focused on helping her
develop salable worker traits.

The placement of Mary in the tenth grade seemed to have positive effects on her
attitude toward school. Also, her success in the In-School Work Expericnce pro-
gram as a hostess and in the Community Work Experience program as a waitress
enabled her to not only acquire knowledge of the world of work but also the
desirable worker traits necessary for subscquent vocational adjustment.
During Mary's senior vear, she was enrolled in a beauty school on a half-tine
basis with financial assistance from DVR. She continued to work approximately
10 hours a week in the restaurant where she had worked on a half-time basis,
Mary was making satisfactory progress in the beauty school. DVR had several
opportunities for her placement in beauty salons following her completion of
heauty school. There was every reason to believe that Mary was well on her
way to becoming wvocationally rehabilitated,




Case of Cindy
(Control Subject)

Reason for Referral

Cindy, a 17 year and 4 month old Caucasian female enrolled in the tenth grade,
was referred by a social worker as a possible candidate for this research
project because she had failing or near-failing grades, seemed to be poorly
motivated to apply herself to achieve educationally, and was associating with
youth who were anti-social, Her family background suggested that she was from
a low socio-economic level home, :

Background History Prior to Entrance in Prnject

Social History

Cindy and her twin brother were the youngest of five children in her family,

It was interesting that Cindy claimed to be the youngest in her family tecause
“2r twin brother was considerably "taller'" than she., The father wasg inter-
mittently employed by a local wholesale food concern. The mother had, at times,
been the primary wage earner in the family due to the frequent illnesses of the
father, Both parents had been reported to be in ill health., At the time Cindy
was referred for this project the mother was a cashier in a supermarket from

8 a.m, to 5 p.m.

The family moved to the present vicinity from a southern state when Cindy was
approximately 13 years c¢f age, Her three older sisters were married and main-
tained separate residences within the area at the time Cindy entered the project,
The mother stated that her older daughters had been '"wild" and she hoped that
Cindy would not get in trouble and dropout of school like they had,

Inconsistency seemed to best describe the child-rearing practices in the hLome.
Although the parents verbalized an interest in education, it was interesting

to note that none of the older siblings had earned a high school diploma. The
parents reacted in an aggressive fashion whenever they felt that their children
were slighted or unfairly criticized by authority figures, The mother expressed
strong feelings to the social worker that the reason Cindv was failing in school
was because 'the teachers are pickin' on her",

There were times when neither parent was present when Cindv returned home from
school. She had been known to bring friends into the house in the absence of
her parents. 0On several occasions the social worker made a home call when
Cindy was absent from school and found Cindy entertaining friends. When such
episodes wera discussed with the mother, she claimed that Cindy was not feeling
well and had her permission tn stay home, She blamed the parents of the other
children for not seeing to it that their children were in school instead of
bothering Cindy when she was ill,

Teachers' reports on Cindy contained such Statements as '"boy crazv', '"craves
fun", 'seems to be poorly adjusted", and the like, During t~r junior high school
years it was noted that she frequently was in the company of peers who were
prone to be anti-social,
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Medical History

There were no negative findings regarding Cindy's birth or early physical
development, She had measles, mumps and chicken pox with no apparent after-
effects. No abnorma’ities had been reported in any of the physical examina-
tions obtained in compliance with the school law. Cindy, however, claimed to
have frequent headaches. She stated that two of her sisters were forced to
dropout of school at the twelfth grade level prior to graduation because they
were '"meing blind". The girl said that she was ufraid that this might happen
to her, alsc. No support for these beliefs could be found in school records,
There were records to the effect, however, that these girls dropped out of
school because of pregnancy.

School History

Cindv attended school in a small town in Kentucky the first five vears of her
school attendance, She did not submit an official report card upon erntrance
to this school system but stated that she had previously made all '"A's", how-
ever, progress reports on Cindyv after she entered the schools in this area
inrdicated that she was unable to do grade level work in the sixth grade ard
was given a social promotion because she was overage. Lvidently she did not
enter the first grade in Kentucky at the usual age. She was so markedly
retarded in all areas and did so poorly in the seventh grade that it was
necessary {or her to repeat the grade, Her mother rationalized her failure
In ivia wav, "Cindv is upset goin! to a new school, She is afraid she isn'c
coin' *o do all risht, She's so nervous she can't remember anvthing. Those
teachers in that other school weren't verv good and didn't learn her much
either, That's whv she's havin' a hard time learnin' here."

Cindy told the social worker that she did rot like school because it was ''too
hard for her'. She also said that she felt very bad about failirg because she
did not like to bhe in a wrade with the "little kids",

She further confided to the social worker that she would dropout of school ifi
she could find a steady job but to date she had not been able to sccure full-
time emplovment., She did indicate that her mother wanted her to stav in
schicol and not be a '"good for nothin' like her older sisters', Cindv did scem
to waat to learn but apparently felt that succeeding in school was a hopeless
task for her.

At the close of Cindy's eighth grade attendance in school, after having made a
preponderance of failing grades, the teachers decided it would be of nro benefit
for her to be retained and, therefore, rave her another social promotion to the
ninth grade. She was passed on to thie tet*h orade for similar reasors., 1In

fact, shu became so' fearful of failure that her schoel prorress secemed to

regress the longer she stayed in school. ler riost frequent response to questions
asked by the teacher was, "I don't know'.

Prior to her entrance in the project, she achieved an average grade level in
reading of 6.0 and an average grade level in arithmetic of 5.4, Group intel-
ligence tests indicated that she was be.ow average in intelligence, Fven
thounh her group IQ scores placed her in the dull-normal range, she was at
least two years retarded academically according to expectancv based on mental

ane,
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Teachers reported that Cindy fourd it difficult to remember facts from ore dayv
to the next and was easily distrarted. Wher she failed a test it was rot
uncommon for her to cry, In addition to her short MEmOTV span, Cindv fournd it
difficult to transfer learnings and to gereralize, Her meager experiential
background was a decided handicap to her,

The homemaking teacher seemed to take a rea] interest ir Cindy and felt that
she was able to make average progress in practical aspects of the work that
did not require her to read. She gave Cindy the examirations orally ard Cindy
was able to make Passing grades in that subject, Cindyv also enjoved an art
class and was able to meet the requirements of that course makirg prades rawe-
ing from '"D" to "¢"., She was failing in all other subjects when ske was
referred to the proiect,

Psychological Findings

During the psvchological examination, Cindv was utusually quiet ard seldonm
smiled, Her behavior vacillated between responses which were rapid with a
facade of self-assurance, to ones which were s low, uncertain, and seeminely
painful, When the latter Occurred she became frustrated, frequentlv cricg,
and had to be redirected and reassured by the examirer., It is possibtle cihar
Cindv had some difficulty with visual perceptior, This girl was left=haiced
but her performance on paper and pencil tasks was nor consistently cmecutcd §o
@ manner appropriate for a left-handed indiv:dual, She frequently hLeld hwer
paper at an odd or at a totally inappropriate (richt-handed strle) ancle, Her
speech and expressive abilitv were adequate for the tasks presented her,

On the basis of her responses to tre 1960 Stanford-Binet Intellicence Scale
administered Prior to her entrance in the pProject, scores indicated :i at Cindv's
school learning ability was at the lower extreme of the slow learner raace, She
earned a mental age of 12 vears and 10 monrths which, whern compared wiith hor
chronological age c¢f 16 vears and 4 mor.ths, vielded a deviation TC of 83, Cinde
was able to satisfactorily accomplish all of the tasks ope normally expects of
the averane ten-vear-old child, Her higher level successes Were on tasks measur-
ing her ahilitv to associate verbal concepts with concrete marerial, She was
less capahle when required to accomplish abstract reasenins or tuo discrimirate,
to compare, and to utilize judement adaptirg responscs to specific situations,
Cindy had several hardicapping factors which might help explain her low rate oy
performance in the classroom; her slow rate of intellectual developmert, the
rigid affect which hindered her adiustment to rew material, a poor menory f{or
meaningful material, inability to acconiplish abstract reasoninge, ard possibly,

a visual perception handicap. On the rasis of her mertal age, Cindv should

have been capable of academic work at a low or middle sixth grade level,

On the basis of her responses to the Vineland Social Maturitvy Scale, (indv
apparently had not had the opportunities to develop independence as had other
youth of her chronological age., She scored markedly helow the rorm o social
aze and social quotient. Her teachers and her Peers reported that the oir]
apparently had few limits placed upon her behavior, and she seldom felt come
Pelled to stay within those limits which had heen placed. Yer mother scemd
to pernit her to have excessive freedom and at the same time fostered deperdence
upon her, Thus, the inconsistent handling of the 2irl in the home and the lack
of firm limits apparently prevented her from developing the indepe: dence necess
to score on this tvpe of social maturity scale,
-03-
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On the Taylor Manifest Anxiety Scale, Cindy was markedly below the norms for
her chronological age. ler responses to the California Psychological Inventory
indicated that Cindy had strong feelings of inadequacy. She appeared self-
defensive, apolopetic, under-controlled, impulsive and confused. Cindy appar-
ently lacked self-direction and self-discipline. She was suspicious of others
and had marked feelings of disbelief in herself and distrustfulnese of others
in social situations. At times she did appear to be sympathetic and helpful, i

On the Purdue Pegboard and Minnesota Hand Tool Dexterity Tests, Cindy scored
markedly below the norms. She likewise scored in the lower range of dull-normal
ability on the Digit Symbol subtest of the Wechsler-Bellevue, Form II. Thus, it

appeAars that Cindy had very limited abilities in eye-hand and fine muscle coor-
dination,

The psvchologist's general overall evaluation of this girl's personality using
interview data and data from the California Psychological Inventory and Taylor
Manifest Anxiety Scale was that Cindy was an immature, impulsive, irresponsive
girl who had deep seated feelings of inferiority and inadequacy which manifested
themselves in a strong dislike for school and poor school attendance, distrust
and disiike for authority figures, and identification with youth who were hostile
and who engased in anti-social acts.

Prevocational Experiences Prior
to Entrance in the Project

According to Cindy, she was assigned several responsibilities of a house-keeping
nature, but the parents were so accepting of the girl's behavior that it is
doubtful if she were ever required to accomplish the assigned tasks, Prior to
her entrince as a control subject in the project, her prevocational experiences
Lad larpgely been bahy sitting on an 'nfrequent basis, a "curb-hop" for a local
drive-in restaurant where she was dismissed after a few weeks because she did
not get to work on time, and as a waitress in a restaurant where she worked on
Saturdays for a short span of time and was dismissed hecause she '"couldn't keep
the orders straight'. 1In an inte.view regarding her vocational aspirations,
Cindy stated that she wanted to become a nurse. When further questioned regard-
ing her choice she explained, "I'd like to wear a white uniform".

Developments During the
Project Period

Cindy, a control subject, was provided with the regular educational program,

Her school progress continued to be poor resulting in faiiing grades., She
dropped out of schoel the second half of the eleventh grade after an argument
with a teacher who, she claimed, threatened to "flunk" her. She consistently
gearched for others to whom she could shift the locus of responsibility for her
actions and failures., These attitudes continued to >2 reinforced by her parents,

During a post interview with project staff, Cindy was unable to identify any
vocation in which she would be interested other than that of a housewife. She
wag, at the time, going 'steady" with a school dropout several years her senior.
This youth had been well known to the social workers and their files were bulg-
ing with recordings of attempts to help him ameliorateahia soc.al and emotional
problems, If Cindy choosea to take this youth for a mate, the“prospect of a
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stable happy marriage does not seem to be in the offing, This triendship
appears to be an example where two unsuccessful, uphappy, uon~productive
individuals have gravitaced toward each other seeking some support and satis-
faction that has not been available to them from other sources,.

This young female dropout appears to have been in need ot a vocationally~oriented
curriculum where the tool subjects were presented at a level consistent with her
learning ability and couched in content which was meaningful to her and where
success was possible, It appears that a progressive work experience program

may have offered her challenging and worthwhile experiences which would have
enabled her to acquire some salable worker traits, traits which she heretofore
had not been able to develop primarily because of the inconsistent handling in
the home and inappropriate educatioral offerings. Since she was interested 1in
the field of nursing, it is too bad that she could not have had the opportunity
to be a nurse's aide in a hospital in a work-study program.

School was so frustrating for Cindy that she finally gave up in despair and
dropped out without any tangible means of earning a living. As one mighc
anticipate, her weak parents gave her spending money and did not seem too
concerned about her dropping out of school as long as she "kept out of trouble",

It would appear, however, that Cindy's dropping out of school and being unem-
ployed set the stage for anti-social acts of one kind or another, especially
since she tended to associate with others whose values and goals did uot
suggest that they would become contributing members of society,

Sunsnary

In summary, Cindy was a Caucasian rewale of dull-normal intelligence who was
inconsistently handied by her pereats and acrually discouraged Irom takiny
responsibilicy ror her own acts, bhe attended the 1irst five prades in a
school in the south, and was i1: prepared to cupe with the curriculum ot a
sixth grade class iu this comaunity. lHer achievement scores indicated a
retardation in reading and arithumetic of from two to three years below mental
age expectations.

Uhile medical inforwation was essentially negative, Cindy complained ol 1requent
headaches., Her height was below average and her weight was somewhiat excessive
for her size. Generally, she appeared to be in good health,

Cindy dropped out of school the secoud half of her iunior vear in high school,
It secemed apparent that this girl was ot provided with the cirvicalum or
services she needed to hold her in school and to vocationally rvehabilitate her,
ihile she had not become a juvenile delinquent when the follow-up was made
after the termination of the project, there were some manitestations that were
waruing sigus as to what might be in the offing. Her agsoclates seemed tu be
hizhly questionable, They, too, were school dropouts aud some had already
become involved with law enforcing agencies because of violations of the law.
Cindy was unewmployed and did not seem to be tvo concerned about earuing a
living since her pareats continued to indulge her aud give her spending money.
She secued to place primary emphasis on having fun, Follow-up data also revealed
that she had no vocational aspirations, s
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Case of Barl

(Control Subject)

Reason for Referral

A junior high school assistant principal referred Earl, a ninth grade Negro
boy, age 16 years and 2 months, as a likely candidate for this project based
on Earl's history of school failure, poor social adjustment, and his apparent
dislike of school., He also was associating with youth who were manifesting
severe anti-social behavior,

Background History Prior to Entrance in Project

Social History

Earl moved to this vicinity from Mississippi., He was the third of four children
born to a father employed as a field hand and a mother employed as a domestic.
The family "split up'" when Earl was in the third grade at which time the mother
moved to this community with Earl and his younger brother. The father remained
in Mississippi with the older girls., According to reports, the father than
lived with his mother who took care of the girls. The mother lived with a
sister who had been a resident of this vicinity all her adult life, Although
Earl's mother had not divorced her husband and Lad not seen him since noving

to this area, she had four additional children., She worked as a domestic and
received welfare payments for the support of her children.

Earl indicated to the educational counselor and to the school social worker that
a procession of men visited his mother and aunt. Earl had mixed feelings con=
cerning this situation. He enjoyed the extra spending money he received but
rejected the social discomfort resulting from it, especially when he was involved
in a "Mammy-Whammy game".” Since he had not resolved his feelings regarding his
mother's promiscuity, he attempted to minimize emotional upsets by seeking out
companions with similar home situations,

Earl spent most of his spare time on the street with his small group of friends--
bound together by the many problems associated with unfortunate home environmments.,
The gang members were all classes as pre-delinquent by juvenile authorities,
Their offenses prior to the initiation of this project had been beatings of
smaller boys and suspicion of strong-arm robbery of paper boys,

Earl and his mother had received social case work services since he entered the
school in this area. The mother was verbally cooperative but did not Ffollow
through with any suggestions, The home conditions were so negative that they
seemingly negated any constructive work accomplished by the school. Earl seemed
to view the sccial worker as a neutral with whom he could talk or use as a
gounding board when the pressures were great., Apparently, however, lie was
unable to make any permanent changes in his attitudes and overt behavior as a
result of these services,

AR

* This is a geme that involves down-grading and ridiculing a boy's mother.
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Verbally the mother expressed interest in her children but did not seem to
have the ability to implement her verbalizations, The home was characterized
as having few if any qualities that would encourage a youth to attain an cduca-

tion or the interest and support that would foster healthy emotional and social
development,

Medical History

2ledical examinations required by the school, found in the cumulative folder,
showed that Earl had had the usual childhood diseases. His frequent absences

from school, reported to be due to illness by the mother, were knovn to be
for other reasons by school officials.

tarl's physical condition was felt to be good at the time of referral for this

pProiect. He was of average height but slightly underweight with no known
physical defects,

School History

Earl entered the first grade at the age of five years, eleven months, He
attended school in Mississippi for the first two years and part of the third
year. Upon moving to this area, he was placed at the third grade level but

was unable to cope with expectations and was retained at the close of the school
year., Earl attended the same elementary school for grades three through six,
His grades were consistently low, his achievement was poor, and his promotiors

were based largely on social and physical reasons rather than on academic attain-
ment,

Earl was retained in the seventh grade because he lacked background in the tool
subjects felt to be essential for coping with the academic work in subsequent
years. His promotions in junior high school, however, continued to be based on
social and physical factors in that he consistently remained academically [ron
two to three years below grade lev:l.

Tcachers reported that Earl's attention span was short, his interest in school
was lacking, and he had marked difficulty getting along with his pecers as well
as with authority figures in the school. The only bright spots on his report
card were his grades in industrial arts. He received "B's" and one "A" in

this subject in the eighth grade. His teachers said he was zenuinely interested
in and possessed some talent in this subject, All written material, includine
tests, were rcad to him. Earl frequently asked if the instructors were going

to have the shop open at night or on Saturday and was sure to be there if the
shop were open.

Whea referred for the project at the chronological age of 16 vears and 2 months,
achievement test results indicated that he was functioning at the 3,7 grade
level in reading and 4.2 grade level in arithmetic, Thus, he was poorly pre-
pared for making progress in académic areas at the junior high level,

L

Psychological Findings '

School psychologists had seen Earl on secveral occasions since his entrance to
the present school system. He was given a comprchensive psycho-educational
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MTiIlnt L3I oToucs =< Ld énmITano: 1N In: zro_ecc., The Sranforc-Ziper
Inte_.igzence Scale administered to Earl at the chroriolozical apre of
1o vears and 2 months revealed a mental age of 12 years and 11 months, which
yielded a deviation IQ of 84. Previous WISC test results were essentially the

sane,

4
{4
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During the testing situation Earl was sullenly cooperative, Although his speech
was intelligible, it contained many colloquialisms and sub-cultural mispror-n-
ciations., His rate of response during the evaluation was always slow with
frequent requests for repetition of questions. As the testing situation con-~
tinued, Earl frequently resorted to non-verbal physical movements in response

to the questions presented, such as a shake of the head or a wave of the hand,
even, at times, a sidewise movement of the eyes,

Earl's highest level successes on the Binet were attained on those tasks measur-
ing rote memory for meaningful auditory material and ability to apply logical
thought in solving concrete problems. His weaknesses were in the area of
vocabulary definition, abstract reasoring, and memory for visual stimuli,

On the Vineland Social Maturity Scale his social -quotient was within the avcrage
range, His mother allowed him considerable freedom to come and go as he liked,
thus, he did seem to have developed a measure of independence that seemingly

was reflected on the scores he obtained on this instrument, On the Taylor
Manifest Anxiety Scale, Earl scored markedly below the norms as would be

expected of a boy who had little security in his home or in the school situation,

The psycliologist's general impression of this youth's personality based on a
clinical interview, the above-mentioned test results and the California Psycho-
logical Inventory, was that Earl evidenced feelings of inadequacy and rejection
and was confused in his identity and role as a male figure. His feelings of
hostility were expressed through group participation in delinquent acts. On

@ one-to~-one basiz in the school setting, Earl was usually sullen and resistive,
giving the impression that he was suspicious of adults who might take advartage
of him or down-grade him,

On the Purdue Pegboard and Minnesota Hand Tool Dexterity Test which assess
eye-hand and fine muscle coordination, Earl was below average., The Wechsler-
Bellevue,” Form II, Digit Symbol subtest scores likewise indicated he was
functioning below the norms for his chronological age,

Prevocational Experiences Prior
to Entrance in the Project

Prior to his inclusion in the pProject as a control subject, Earl had not held

a part-time job. He was rot required to do any chores around the home and
voluntecred to do none. Hec worked one summer detasseling corrn but cuit after

two days because it was '"too hot", At the time of his entrance into the projcct,
he did not have a part-time job. When prodded to respond to the question, "W-at
kind of work would you like to do?", Earl's vocational choice was, "To be a pimp",
This youth did not appear to have acquired any knowledge and skills that would

be assets to him in the world of work, He was obviously badly in need of voca-
tional rchabilitation. His attitude toward work of any kind was negative, He

2

wanted to get money the tasy way without putting forth any cffort, His social
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skills werce so i\\d\"(‘\ltl.l((‘ that ha wounld a1 eNIvenely St e RS A
amicably with co-workers ov employers 1n alwosc any kind of work situation
His general attitude was that the world owed him a living and he owed the
world nothing, His hostile overt expression of his dislike and distrust of
the human race painted a very dreary and discouraging picture for nis future
life adjustment unless intensive help were forthcoming in the very near future.

LN
I

Developments During the
Project Period

During the course of the project, serving as a control subject, Farl's home
condition did not change. He continued to have minimal contact with the home,
using it primarily as a place to eat and sleep. During the second year of the
project Earl and a member of his gang were arrested and convicted on charges of
beating and robbing a pizza delivery boy. His mother paid his fine and Farl
was placed on three years probation with stipulations that he attend school

regularly and get a part-time job. Earl did not attend school regularly; how-
ever, his mother wrote to the school stating that he was ill. He centinued to
receive failing grades and dropped out of school in the latter part of the
tenth grade. Consideration was given by law enforcing authorities to sending
him to a corrective scliool, however, there was a long waiting list, The proba-
tion officer recommended that in the interim Earl obtain full-time employment,

Earl held two jobs in the community during the project period. Hec worked at a
car wash establishment on an irregular basis, particularly just prior to his
visit to the probation officer., For a one-wecek period, he worked as a kitchen
helper in a hotel but was dismissed because of failure to conform to caployee
regulations regarding time and quality of work, '

One month before the termination of the proiect, Earl and two of his gang were
arrested on charges of armed robbery. They called a cab to take them hoire, but
instead had placed a gun at the back of the driver's hecad, took his money and
fled, The cab driver reported the address of the robberv and an investigation
by the police resulted in the identification of Earl and his sanz., In view of
Earl's previous record, it was felt that he would be dealt with severely, liis
trial was scheduled for the fall and consequently the outcome was not known
when this case study was written, Earl broke several <ppointments with psvcho-
logists who had scheduled him for post testing even though he was to be paid

to come back and take the tests., He gave as a rcason for breakinpg appoi: tmerts,
"I had somethin' else to do'". The psychologist finally went out to his home
and brought him to the office for testing, He had essentially made no gains

on any of the post test measures. His rcading achicvement level was 4.0 and
his arithmetic achievement level was 4.4, Socially and emotionally he had
regressed. He indicated the acquisition of few if any salable vocational
traits as would be expected since he had no steady jobs during the project
year,

Summary
In summary, Farl, a Negro male of dull-normal intelligence, moved to this
vicinity from a southern state when he was in the third grade. The mother

deserted the father and moved to this area to live with an aunt. She took
the two boys with her and left the two girls to live with their father. The
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mother worked as a domestic and received payments from a welfare agency to
support her children.

This youth did not have a strong male figure with whom to identify, Therec was
a procession of men in the home, but no consistent stable positive male influe
ence. Earl was aware of the mother's relationship with these men and was
resentful of the stigma associated with such activities,

Earl received little support {rom his mother and did not think she was too
interested in his welfare. His self-cuncept was poor because he had experienced
so little success, Generally, he considercd himself to be an inadequate indivi-
dual. Because he had experienced so little success, he had little notion of
what he was capable of doing, thus, he was not able to formulate realistic
vocational goals., He had a negative attitude not only toward work but toward
society in general, His expressed desire to be a '‘pimp'" seemed to indicate

that he wanted to be given a "hand-out'" without putting forth effort.,

Earl persistently made failing grades in school., Thc only subject he liked was
industrial arts. The success in this one area was apparently not enough to hold
him in school. At the tenth grade level he gave up and dropped out of school
with no vocational plan in mind, While he was still in school, he and his gang
"beat up'" a delivery boy which resulted in their being placed on probation.
After Earl dropped out of school and while still on probation, he and his gang
vere arrested for the armed robbery of a cab driver.

It seemed safe to say that Earl did not have any salable worker tralts st the
termination of this project. The regular academic program coupled with a very
discouraging and socially unhealthy hom~ enviromment was not conducive to
fostering educational progress or adequate social and emotional development.
in a sense, society had really failecd this boy,

Earl's assoclates were of like kind and his delinquent behavior suggested that

if some drastic steps were not taken immediately to rehabilitate him, he would

wind up behind bars supported by the taxpayers rather than being a vocationally
rehabilitated contributing member of society.
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Chapter VIIIX

SUMMARY AND IMPLYCATIONS

Problem

Thirty to 40 per cent of the school population drop out of school, Drosouts

have difficulty obtaining and maintaining employment and unemployment ig a
breeding ground for delinquency, A majority of school dropouts come from low
soclo-economic status homes and have intelligence quotients which fall within

the classification of slow learners (IQ 75-90)., While all school dropouts are
not slow learners, delinquents, aind unemployed, there does geem to be a predig-
pesition for the slow learner to drop cut of scheol, to be delinquent, and to be
unemployable.

Changes in technology are making it mandatory that the school, community, and
such agencies as the Division of Vocational Rehabilitation improve theilr programs
and provide the training and services necessary to enable the aslow learner to
compete in the world of work, Since the number of jobs for minimally trained
workers is diminishing rapidly, it is imperative that the glow learner be pro-
vided with an educational program and post school trade training which will
prepare him to be employed at his maximal level,

“he general problem with which this research was concerned 1s the vocational
rehabilitation of slow learners from low socio-economic gtatus homes, The -~
specific problem was that of evaluating the effectiveness of a prevocational
curriculum and services designed to rehabilitate slow learners who are prone
to become school dropouts, delinquents, and unemployed,

Organization of the Study

A total of 537 youth between the ages of 13 and 21 were referred through screen-
ing procedures as potential candidates for this research project on the basis of
below average and failing grades, low achievement, poor social and emotional
adjustment, low socio-economic status homes, and below average group intelligence
quotientg. Socio-economic status was determined by applying portions of the
Warner's Scale to the father's occupations, area of residence, and condition of
housing. The final selection criteria was that each- subject attain an IQ between

75 and 90 on the Stanford-Binet Individual Intelligence Scale, Form LM, and be of
low soclo-economic status,

0f the 286 who met the final criteria, 91 matched pairs were established on the
basis of sex, race, 1Q, SES, and CA. One member of the pair was selected randomly

for inclusion in the experimental group and the other was agssigned to the control
group.

Only those subjects who were in the program for at least two years were included
in the final analysis., When data on one mezder of the pair could not be obtained
for such reasons as ingtitutionalization, service in the armed forces, move with-
out leaving forwarding address, and refuszl to cooperate, data on-the other member
of the peir was omitted from the statistical analysis, The number of matched
Palrs which constituted the final sample was 61, or 122 subjects,
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Methods of Appraisal

School retention and attendance data were obtained from school records and -
follow~up interviews with school personnel. Vocational adjustment was eval-
uated by means of structured interviews and records in the prevocational files

in the school and in the office of the Division of Vocation.l Rehabilitation,
Social and emotional adjustment were measured by using items from the

California Test of Personality; the Taylor Manifest Anxiety Scale; the Vineland
Social Maturity Scale; a measure of the subjacts' perception of appropriateness
and inappropriateness of tasks; and the Califormia Psychological Inventory.
Records of law enforcement officilals were utilized to determine the number and
severity of offenses. The subjects’ achievement in arithmetic and reading was
measured by the Stanford Achievement Tests, Eye-Hand Coordination was assecssed
by the Digit Symbol subtest of the Wechsler Bellevue Scale, Form II; the Purdue
Peg Board; the Minnesota Hand Tool Dexterity Test, and the Minnesota Clerical
Test. '

Other quentitative and qualitative data were analyzed by the case study approach.
These data include information from reports and interviews with employers, parents,
teachers, administrators, and personnel from community social agencies; social
case work files; prevocational and DVR records; medical reports and self reports
by subjects.

Results
Hypothesis: School Retention and Attendance

it was hypothesized that the experimental subjects who were provided with a
prevocational curriculum and services would have significantly better attandance
and fewer school dropouts as a result of this program than would be true of sub-
jects in the control group who were cnrolled in a conventional curriculum, These
expectations were confirmed. |

Of the 91 original experimental subjects, only 13 dropped out of school. In
sharp contrast, 30 of the 91 control subjects dropped out of school, Thus, 2,3
times as many youth dropped out of the ccntrol group as dropped out of the
experimental group. The difference between the two groups on number of dropouts
was significant at the .0l level of confidence,

Forty-two per cent of the male control subjects dropped out of school while only
11 per cent of the male experimental subjects dropped out of school. The number
of females who dropped out of school from each group was egsentially the same,
approximately 39 per cent. Although significantly more subjects as a whole
dropped out of the control group, the findings indicate that the experimental
program was highly successful in holding male subjects in school; it was no
better than the conventional program in holding female subjects in school.

It was predicted that the experimental subjects would be absent fewer days than -
the control subjects. Analysis of the data supported this hypothesis at the
.05 level of confidence. :

Ny
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Hypothesis: Vocational Adjustment

It was hypothesized that slow learners in the experimental group would have v’
significantly better employment records than subjects in the control group,

in evalustion of the findings regarding the number of full-time jobs held
during the project years revealed that the expcoimental subjects did less "job
hopping" than did the control subjects. This difference was significant at
the 405 level of confidence,

v

¥hile the level of jobe attained by “he experimental subjects was not statige
tically significent (higher than the control subjects) there was a trend in
the hypothesized direcilon (p £.10).

A slgnificantly larger number of experimental subjects continued their training _
on the job or in trade schools as compared to cubjects in the control group,
Eight experimental subjects had completed or ere enrolled in trade schools

while only onecontrolsubject had enrolled in a pest school training program

but dropped out after one semester because of academic failure., In addition

8 experimental subjects were employed in semi-gkilled or skilled jobs where -
the employer provided on the job training as compared with 2 control subjects

vho held jobs under similar conditions.

It was predicted that the experimental subjects would be more realistic in
their selection of vocational goals than would bc true of control subjects.
This hypotheslis was accepted. Analysis of the data indicates that the
experimental subjects set more realistic vocational goals than the control '
subjects who tended to select vocational goals which were either beyond or ‘
beiow their capabilities,

Although it was hypothesized that the experimental subjects would score higher .
on cerfain measures of eye~hand coordination as a result of the treatment pro-
gram, this hypothesis was not confirmed,

Hypothesis: Social and Emotional Adjustment

It was hypothesized that subjects in the experimental group would be signifi=- :
cantly superior to subjects in the control group with regard to gocizl and :
emotional sdiustment, This hypothesis was essentially refuted {r rhar trere {
were no significant differences detween -he two groups that could be attziu--4

to the experimental treatment program in regard to numbar of encounters with

law enforcement agencies; severity of offenses of subjects during the project

period; social maturity; perception of acceptance by peers; maifest anxiety;

or tbility to determine inappropriateness or appropriateness of tasks.

The only significant findings on social and emotional variables that differen-
tlated between the two groups were on data obtained from the California Psyché-
logical Inventory. Only three of the 18 subtest gcores on thls measure attained
statistical significance., Experimental subjects attained higher scores on the
Mlexibility scale (p£.05), while the control subjects attained higher scores

o0 the Sociability and Achievement via Conformance scales (p £.05).

.
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Hypothesis: Achievement

1t was stated in this hypothesis that the experimental group would achieve ac a
significantly higher level in the tool subjects of arithmetic, reading, and
spelling than would subjects in the contro. group. The analysis of the data
did not support this hypothesis. The experimental subjects made essentially
the same progress during the project period as did the control subjects,

Additional Relevant Findings

The experimental subjects who participated in the ’n-School and Community Work

Experience programs reported that these programs were the most helpful learning
activities provided them during their school attendance.

Analysis of the two groups concerning communication with parents indicated that
the youth in the experimental group did converse with parents significantly

more than was true of youth in the control group. This difference reached the
.05 level of confidence. -

Significantly more experimental subjects received services from the Public
Health Department as a result of additional referral services. The same held
true in regard to receilving public assistance,

Implications

Implications of this study are discussed under the following headings: (1)
Administrative Plans, (2) Personnel, (3) Curriculum, (4) Facilities, (5) Com-
munity Resources, (6) Vocational Rehabilitation, (7) Selection and training of
Personnel, and (8) Home-School Relationships.

Administrative Plans

Initiating and implementing an educational program for the type of vouth served

in this study requires competent plans for administration, supervision, and
coordination., Prcgrams of this type ure complex in nature because they include
youth who have many and varied problems. Education for them should, of necessity,
be individually tailored to meet these specific and unique needs. General admin-
istrators and supervisors do not, as a rule, have the time to devote to a program
which is so demanding. As is true in all programs,- the quality of the program is
no better than the leadership. Programs of this type should require especially

strong leadership. Thus, specially trained administrative personnel must be
employed.

Specific procedures for screening and identifying youth who are in need of the
special services such as those provided in the experimental project should be
included in every school testing program. Screening and referral can be facil-
itated by providing school personnel with workshops which discuss the ways in
which the problems of these youth are manifested. Such workshops should help
school personnel make better use of achievement test data, observations, atten-
dance records, psychological reports, medical reports and other data found in
cumulative folders., Screening and identification should be a continuous process.

vith systematic re-evaluation of the effectiveness and efficiency of the identi-
fication procedures,
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Criteria for eligibility for the program should be carefully spelled out and .

interpreted to school personnel. An admission and dismissal committee composed i@

of key school personnel is frequently very advantageous, ;f
|

To implement the instructional program, special classes in certain selected
areas seem to be effective., In addition, plans need to be made for integrating
youth into regular classes where success is possible. Such plans would of
necessity require flexible scheduling. The ratio of teacher to youth should
be no greater than one to 20, Since these youth need more individualized
instruction, more reassurance, and more feedback than the average youth,

It is imperative that an adequate system of record keeping is developed., Design=
ing of forms to streamline and insure record keeping is essential. The system
of recording and filing of data should provide sufficlent detail, on the one
hand, but, on the other hand require a minimum amount of professional time.

Time spent in developing a record system prior to the initiation of the project
is time well spent. The data that is compiled must be meaningful to those who
use the data. This data should be appropriate to achieving the goals of the
program as well as provide for its evaluation. The evaluation program should
include a follow-up of all youth who have participated in the special program.

Budgets should reflect a recognition by the top administration and board of - i
education that such a program entails greater costs per pupil than for the
so-called average youth. Reduced class loads, more specialized and intensive

services, special equipment and materials of instruction, and transportatiou ?
211 make for a more expensive program,

Provisions for a public relations program which presents the special provisions
for these youth in such a way as to elicit understanding, acceptance, and support
among the school staff, pupils, parents, and the lay community should be made.

Personnel

An adequate program must include personnel from varicus disciplines if these
youth are to be provided with essential services. It would seem crucial to

the operation of the program that a school staff would include teachers with
special training, psychologists, social workers, prevocational counselors,
educational counselors, and supervisors and/or an administrator of the program.
A counselor from the Division of Vocational Rehabilitation would be an impor-
tant and integral member of a total rehabilitative team, Other ancillary

services that should be made available are the services of nurses, doctors,
dentists, and psychiatrists,

Curriculum

The curriculum for these youth must be functional, individualized, and voca-
tionally oriented. The progressive work program seemingly should be the focal
point of the cvrriculum with the academic work stressing those learnings which

promote the acquisition of knowledge and skills needed to‘énsure vocational
success,

The findings of this study suggest that these youth may, in fact, be approach-
ing theilr limits in terms of vertical attainment in the academic arcas, It

may well be that at this point in their development the best that can be hoped
-106-




for is that these youth are helped to use whatever academic skills they have
achieved in situations which are directly related to their social-vocational
development. On the other hand, it may be that a different approach to remed-
sation than that used in this project could result in more significant gains,
It would seem probable that initiating a remedial program or preferably a
preventive developmental program at an early age might result in significant
gains in academic areac.

Developing the academic curriculum for such a program is very difficult and
requires a specialist in curriculum construction, Schools should strongly
consider including such a person on the staff to work closely with teachers
during the school year and during the summer months. The curriculum should
be directly related to specific local conditions as well as state and regional
needs.

Facilities

The size, shape and location of the physical facilities is dictated by the
content of the program. For example, laboratories should be provided to allow
for the teaching of vocationally oriented skill development, Counseling rooms
for prevocational counseling, educational counseling, and individual and group
social casework are essential,

In-School Work Experience Laboratories are an integral part of this program.
Depending upon the over-all administrative plan, consideration might be given
to purchasing mobile units for the In-School Work Experience phase of the -
program in addition to or in place of having a central laboratory.

Community Resources

To insure close working relationships with community agencies and groups, it
may be well to have a broadly representative advisory committee. Snch an
orcanization may be especially helpful during the initial stages of launching -
the program.

There is no substitute for face to face meetings when developing a good working
relationship with an agency. Periodic meetings to clarify and/or develop more
effective procedures are desirable when school personnel and representatives
from an agency are working toward common goals,

Every effort should be made to become familiar with and utilize all resources,
both public and private, that provide scrvices to this segment of the school
population.

Vocational Rehabilitation

The Division of Vocational Rehabilitation has the primary responsibility for
helping the schools vocationally rehabilitate these youth. This agpency hope-

fully will have sufficient counselors to scrve such a program. The working
relationship between the schcol and DVR which should be a mutually reinforcing

one, requires joint planning for individuals, delination of agency regponsibi-
lities, and evaluation of the total rehabilitative process. The DVK counselor
should become a member of the rehabilitative team as soon as the youth is admitted
to the proaram and should serve as consultant in all matters that deal spccifically
with the vocational rehabilitation of the youth.
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In ozder for the DVR counselor to function effectively as a member of the team,
he must have access to all pertinent information in the school records. Like-
wise, the DVR counselor records should be available to appropriate school
personnel,

0

The DVR counselor and the prevocational staff must work closely with the parents'
of the youth to enlist their assistance in helping their child develop and attain
a vocational goal.

A close working relationship between DVR and the school, such as that developed
in this project, assists the youth in making a smooth and immediate transition |
from the school to a trade school or full-time employment in the community. ’

The numerous significant findings of improved vocational adjustment in this
study strongly suggest.the need for the school and DVR to join forces and pro-
vide cooperative rehabilitative services to such youth,

Selection 2ad Training of Personnel

It is felt that the personal characteristics of teachers are of utmost importance
to their success when working with this type of youth. Teachers should be care-
fully screened before being allowed to enter this specialized field. Personal
attributes of particular importance include emotional stability, maturity,
respect for the individual, friendliness but firmmess, consistency, creativity,
and flexibility. Ability to work as a member of a team is also important.

Teacher training institutions should develop training programs to prepare -
teachers for working with such youth., Their program should include a practicum
early in their training. A formal background of training in a vocational arca

is highly desirable, Course work in teaching the tool subjects and in rcmedia-
tion and correction of deficits utilizing a vocationally oriented approach should
also be included in the formal training of these teachers. Course work in socio-
lozy and anthropology which would give teachers a background for understanding
the cultural and social factors associated with this segment of the population
should also be helpful when teachers work with such youth and their parents,

Public schools should not expect ingtitutions of higher learning to take the
entire responsibility for keeping school personnel up to date on research
findings and new developments, Therefore, the school should develop a well
orzanized program of in-service training utilizing various methods and tech-
niques that have proved to be effective. Innovative approaches to in-service
training should also be developed.

—e s

A

Home-School Relationships

Contacts between parents of youth such as in this project and school personnel,
unfortunately have been largely precipitated by problems. These experiences
coupled with their own frequent lack of success in school has tended to create
a zap between home and school. The findings of this study, however, indicatc
that the parents would like for their children to graduate from school and
obtain a good job. Again, unfortunately, they do not know how to help their
children., The school must devise ways of working with parents that will elicitJ/
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their cooperation and support of the special program, provide them with infor-
mation, and train them to help their children. Individual and group social
casework seem to be of help in this respect. Counseling of parents by prevo-
cational counselors and DVR counselors also has proved to be highly valuable,

Problems Encountered During the Course of the Study

Identification of Subjects

One problem encountered early in the study was the identification of subjects,
Initially school personnel tended to refer youth with severe acting out behavioral
problems without considering other important criteria. Thus, youth who were not
slow learners and were not from low SES status homes were sometimes referred.
Many who scored within the average range of intelligence were referred because
of educational ratardation and poor grades. Attendance problems were also
referred but, agaln, regardless of other criteria. Screening, identification,
and decision making regarding eligibility for the project was a time consuming
procedure. Some time was saved through carefully planned meetings designed to
explain characteristics of these youth to principale, guidance counselors, and
teachers.,

Services of additional psychologists on the school staff were initially required
to assist the project psychologist in administering scales necegsary to assess
the pupils' functioning on the criterion variable. This additional psychclo-
glcal service hastened the identification process.

Personnel

3ince there was no specific training program at an institution of higher learn-
ing designed to prepare teachers for positions in this project, the problem of
securing the project staff demanded a great deal of time and effort. It was
felt that project teachers should have an academic background and/or experience
in a vocational area such as industrial education, home economics, and business
education, as well as an ability to teach in the tool subject areas. Training
and, when possible, experience in spaclal education were also considered impor-
tant. Since fully trained personnel were unavailable, it became necessary to
employ those who had the necessary personal attributes as well as basic training
in a vocational area, They were then required to enroll in the university
courses that were felt to give them an essential understanding for working with
guch youth. Concurrently, the project director and coordinator of prevocational
education conducted in-service training on a regularly scheduled basis with
project personnel.

The problems of the youth were very severe and seemingly bringing them together
in ¢. .sses accentuated their probiems for a time. It appeared that negative

behavior was being reinforced by thelr peers. At the beginning, project
teachers had difficulty handling behavior problems and for a time teacher
mortality loomed up as a threat to the project. As teachers began to under-
gtand the youth, they began to realize that these youth were not personally
attacking them but were merely venting their hostility toward school and
society in general. As a result, teachers beceme less threatened and better
able to cope with the problems that arose in the classroom. ™
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In a project of this magnitude with so many disciplines working as a team,

comnunication was initiatlly a problem. Regular group meetings and regul arly
scheduled conferences among ‘personnel minimized this problen.

Materials of Instruction and the Curriculum

Comme:ically prepared materials suitable for use in this project were not availe
able at the start of the project, For the most part, teachers used portiong of
various publications where possible and then devised additional instructional
materials, Teachers were allotted two periods dally for preparation of materials

and planning., Additional time was allotted during the summer to work on the
curriculum,

Although teachers were expected to devise the curriculum in accordance with the
goals of the experimental project, these teachers were not specialists in cure
riculum development., There was considerable variability among the group in
their ability to write resource units and to develop an integrated curriculum,
Although tlie curriculum that was developed was more functional and vocationally
oriented than the traditional curriculum, the problem of developing a refined
curriculum persisted throughout the project,

It soon became evident to project staff that a refined curriculum worthy of
distribution would not be posaible within the scope of the time, funds, and
personnel available to this project., It is hoped that some fund granting
agency will liberally support a curriculum development project for comparable
youth which is able to utilize the special skills aund knowledge of curriculum
experts as well as the knowledge and skills of the disciplines that were
represenced by personnel in the proj~-:, Hopefully, this curriculum will

be made available on a nationwide basis.,

Methodology and Techniques of Teaching

Initially teachers tended to revert to the more traditional methods and tech=-
niques of instruction. Although they were aware that the youth had experienced
a preponderance of failures in school with traditional methods, they, them=-
selves, felt more secure using methods with which they were familiar, While
teacher behavior did change over the period of the project yeasrs, it is now
felt that a theoretical model for instruction might be very useful in bringing
about a real change in teacher behavior., One advantage of a theoretical model
would be that it might assist teachers in analyzing their methods and techni-
ques for eliciting pupil responses. Since these youth are deficient in
comnunication skills, perhaps a communication model such as that developed

by 0sgood (1957) could serve to guide the instruction of these youth.

Discipline

Although all youth who presented severe school digcipline problems were not
eligible for the project, these subjects typically manifested the major disci-
pline problems apparent in the school. 4s the impact of the trectment progrem
began to take effect and as teachers became more alept at &verting serious
digcipline problems, the general over-all vehavior of the group improved., It
mugt be remembered that many disciplines and agencies were cooperatively working
with the youth and their parents to bring about desirable changes.,
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Facllities

Existing classroom facilities were not appropriate for the experimental program,
therefore, the Champaign School Board provided funds to rencvate space aspecifi=
cally for the project. Problems of planning, budgeting, and lag time were
encountered while making these changes.

Scheduling
Since the educational program for each youth was dpproached on an individual
basis, scheduling was a real problem. Since the progressive work program was
the focal point around which classes had to be scheduled, untold number of
conflicts between and within class, employer, and individual schedules had
to be resolved. For example, integration into regular classes necessitated
coordination not only with the progr.ssive work committment but also with
enrollment in special classes. Cooperation between key personnel in the
project and the administrative staff of the high school enabled successful
scheduling of each individual so that he was provided with a meaningful program.

Acceptance of the Program

Any program that is different encounters resistance and thus requires consider-
able interpretation. An all out effort was made to give youth, parencs, regular
teachers, and administrators a thorough interpretation of the project. Once a
youth was enrolled in the experimental program and experienced success and
satigfaction, the problem seemed to resolve itself. In fact, many control

subjects requested tobe admitted to the experimental program. This, of course,
posed additional problems.

Collection of Post Data

It was not only difficult to obtain post data on subjects who dropped out of
school from both the experimental and controi groups, it was literally imposgsible
in some instances when the subject had joined the armed forces or covertly left
town. In other instances, dropouts were go hostile they refused to return for

an evaluation even though they would have been paid for their efforts.

Since attrition was so high, special caution had to be observed when statisti-
cally analyzing the project. Fortunately the number of subjects included in
the research was such that even after the loss of subjects, the remaining
number was sufficiently large enough to adequately evaluate the program.

Recommendations for Further Research and Programming

The findings of this research prOJect indicate a need for the following
investigations:

. Since most approaches for accelerating academic achievement among these youth
have resulted in negative findings, other innovations must be developed and
tested. One study might be to determine the extent to which academic achieve-

ment can be promoted by the use of teaching machines and vocationally oriented
programmned materials,

-111-

v




Since dropping out of school severs all ties of the youth with an educational
institution, a .study is needed to test the efficacy of a2 special vocational '
program housed in a separate building for school-age youth who are eilther
dropouts or who are extremely negativistic toward school and are on the verge
of dropping out. This approach might be considered as a 'half-way school”
where the goal would be to rehabilitate the youth to the point where he

could go back to the school in the regular program or in a combination of

a special and regular program. The emphasis would be on the egtablishment

of and working toward the ycuth's vocational goal. Personnel from Vocational
Rehabilitation should be closely involved with these youth from the time they
are admitted to the "half-way school",

Various approaches for fostering improved social and emotional adjustment
among these youth should be investigated. One approach might be a type of
family therapy where a psychiatrist, counseling psychologist, or group
social worker with this type of specific training and skills would work
with the whole family as a group, sometimes even including relatives or
other significant persons.

Another possible approach might be one whereby the teachers would become a
teacher therapist who would work with the youth, teaching him not omnly
academic or vocational concepts, but also how to handle behavioral problems.
They might also work closely with parents handling problems that teachers
ordinarily are not trained to handle. These teachers would undergo inten-
sive in-service training and be closely supervised by a qualifed therapist.

Still another approach might be for a professional, trair.2d to cope with
gsocial and emotional problems, to work with significant adults in the area
where there is a concentration of this type of youth. These adults would
be employed to work with the youth and with their parents under the close
supervision of such a therapist.

It would seem worthwhile to test on a research basis & camp-like program for
youth errolled in the late elementary and early junior high years. These
youth wculd be transported to & site provided by the school and supervised
and instructed by school employees. The focus would be on the development
of desirable social skills through structured activities requiring youth to
work together to achieve common goals. An educational program taking
advantage of the offerings of this enviromment would be provided. This type
of program might be conducted for the entire school year, for a summer, or
for short but significant periods of time throughout the year.

Various approaches for providing these youth with recreational activities

to enhance their social skills should be developed and tested. For example,
making use of eristing school facilities after school, during the evenings,
and on Saturdays and holidays offering a wide range of recreational activi-
ties sup2rvised by personnel who understand these youth and can work effec~
tively with them should be considered. The entire families might be included
in such a program,

Educationally oriented tours of the country with groups of these youth should
provide staff with an opportunity to not only promote improved social gkills
among these youth but should also breoaden their experiential background and
foster among them a desire to perticipate in the advantage of their broader

cultural heritage.
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An investigation needs to be made of the cost to society of school dropouts,
delinguency, and unemployment among such youth versus the cost of an inten-
sive cooperative Vocational Rehabilitation School program guch ag the one

in this study which increased the school holding power and Promoted improved
vocational adjustment of youth, Data on amount of money earned over a
period of years, levels of jobs held, unemployment records, violations of

law, and financial dependency on agencies are some lmportant areas that
should be included in such a gtudy,

Since the treatment program for the male subjects in thig study was more
effective than with the females, approaches need to be developed and
tested {".at will more adequately rehabilitate females,

Characteristics of successful teachers, methods of ldentifying these
characteristics, and training programs designed to prepare teachers
for working with these youth need to be investigated,

Studies need to be conducted to determine the effectiveness of various
approaches to in-service training of teachers and other personnel
working with these youth,

The use of an instructional model in changing teacher behavior in the
classroom would seem to be worthy of pursuing on a research bagis,

The development of a community type program which involves ali the familv
members of these youth and focuses on their reaabilitation should be
evaluated, In such a pProgram community resources including the school
and DVR should be coordinated, The program might well extend from the
preschool to the geriatric levels., Comparison groups might be identified

in comparable communities, Such a study would need to be conducted on a
longitudinal basis,

Since the progressive work program and vocational counseling seem to have
had the greatest impact on these youth, a radically different approach to
teaching - learning should be evaluated. Such a plan would involve voca-
tional facilities wherein salable products would be produced on a mass
scale, All academic work would be based on the specific needs of the
youth as related to their program, The organization would be set up on

#§ corporate type basis, All youth would be shareholders according to a
set of well developed criteria and would share in the profits of this
organization., A comparable group of youth in a traditional program

would serve as the controls, The vocational adjustment of thege youth

in subsequent years would be the prime factor evaluated,

Studies need to be conducted to determine the most effective and effi-
cient ways of identifying thesge youth, especially at an early age, The
effectiveness of various experimental preschool and elementary .programs
for such children need to be evaluated, especially in terms of pPrevention
of school dropouts, delinquency, and unemployment,
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o Instruments that more appropriately and sensi
attitudes, self-concept, vocational aptitude,
vocational adjustment, and the effectiveiness o
teacher preparation, and selection of teachers

interests, social skills,
f in~gervice training,

tively measure motivation, [
need to be developed, |

VTS
[

« Since the social adjustment of the experimental subjects in the vocational
setting was better than that of the controls, as evidenced by better work
records, follow-up studies should be made to determine whether or not
tuis improved social behavior generalized in time to other social situae- ;
tions such as encounteres with law enforcement agencies, 1

[
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Prevocational Department Forms *

J
'
!

eferral for Prevocational Services

Teachers, counselors, project staff, and school administrators refer pupils to
the Prevocational Department by completing a referral form. Upon receipt of
this form all pertinent information relative to the pupil is assembled and
reviewed, A conference between the initiator of the referral and the Prevo-
cational Coordinator is then held and a determination of eligibility of the
pupil is made. In some instances a staffing attended by professional personnel

working with the pupil is required to determine eligibility and the nature of
the service needed,

lPupil Prevocational Record

|

Each prevocational counselor maintains a casebook for ready reference on matters
concerning any of his pupils., The Pupil Prevocational Record is kept in the
casebook and contains all vital information relative to the pupil. On the
reverse side of the form the counselor writes short notes on his contacts with

or concerning the pupil and uses these notes to complete the counseling record
at the end of each day,

Counseling Record

The cov .seling record form records the day by day contacts between the personnel
of the Prevocational Department and the pupil, his employer, teachers, and
parents, The prowth made by the pupil is readily discernible by reviewing

this record of counseling activities,

gducational Record

The prevocational counselor must be aware of the pupils' academic achicvement
in order to provide rcalistic services during the time the pupil is atternding
school. Planning of and working toward long term vocational goals require up
to date knowledge of the pupils' educational progress.

york Record

Prior work history of each pupil is recorded on a gpecific form designed for
this purpose. This vocational history provides meaningful information that

ﬁs helpful to the prevocational counselor in the placement of the pupil on
either an in-school or work-study job, :

Job Specification
:

Each school administrator is enlisted to assist in the identification of part-
time jobs within the school setting which are appropriate for project pupils,
Individually, or in conjunction with the Prevocational Department, he outlines
the requirements of the job, The prevocational counselor then identifies
gpecific pupils who are suited, by choice and ability, for this particular
job., These pupils are then interviewed by the school administrator and/or

Fcademic or non-academic employee who makes the final selection,
i
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¥otice of Employment ~ In-School Goererative lork Exparience Program

35 soon as a pupil has been hirad for zn iIn-school job, but before his first
dcy at work, & notification of employment is completed, signed by the pupil
heoloyee, the employer, and other designated staff members, Coples of this
orm is then distributed to eppropriate school personnel.

Punil Evaluation - In-School Coonsrative Work Experience Program

e major purpose of the In-School Work Experience Program ig to foster the
icquisition of good worker traits. The evaluation form is completed monthly
by the in-school employer on his pupil-employee, ™his monthly evaluation, in
nddition to the prevocational counselor’s interviews with the pupil and the
in-school employer provides for continuous evaluation of the pupil's vocational

rogress. 8elf evaluation by the pupil is encouraged as a means of teaching
self-realization,

;ommunity Work Experience Agreement

'he Prevocational Department requires that the pupil and ‘employer sign a work
greement form., This form delineates the responsibility of the pupil and the
eriployer and the intent of the formal sigring of the agreement is to impress
pon the pupil-employee especially his responsibility to the employer and to
he school,

Notice of Empioyment - Community Work Experience Program

‘he administrative staff of the pupil's attendance center is notified of the |
work-study placement of erch pupil by this form,

Pupil Evaluation - Community Work Experience Program

community Work Experience employers are asked to complete a monthly placement
ollow-up form on each pupil-employee. The form is designed to provide a
omprehensive evaluation of the pupil's progress but requires & minimum amount
f employer time.

Report to Principal - Work Experience Job Termination .

Emmediate notification of job termination is made to the administrative staff
lf the pupil's attendance center by using this form.

Eollow-Up Interview with Graduate or School Dropout

Program evaluation leading to improvement requires a follow-up of former

pupils., Information recorded on the follow-up forms are used by project

personnel to gain a better understanding of the former pupils' ad justment
fo the world of work. In addition, these forms provide information which
{s ugeful in the evaluation of the offerings of the school to this group

o f youth .

o~

f Forms available upon request to Guy R, Jones, Prevocational Coordinatozr,

Champaign Community Unit #4 Schools, 705 South New Strecet, Champaign,
Illinois, 61820,
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STIOMRATRE

rour Name Age Crade

1. HKave you mor: or less decided what you’d like

to do one day for a living?

if YE5, say what career yeu have dacided on

2. "'hat made you dscide on this particular carcer? Please desecribe fully

: 3. 1If you were to g0 into this kind of work,

what part of it do you think you
) would enjoy most?
L. "hat abilities Or personal qualities do you have which you feel will be in
your favor if you g0 into this kind of work?
b,
5. 'ho has encouraged you to make this your careor?
nat reasons do they give?
"ho has advisged JOuU against going into this kind of work:
"hat reasons do they zive?
B . How certain are ¥ou that this is the right carcer for You: underline onc of
&, the following:

Very sure F-irly sure Not sure

Explain wiyy you feel this way about it

-/
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2,

7o Is there anything (for example; lack of money, low grades, family oprosition)
that might prevent you from getting into this kind of work? If so, say

what?

8. If, for some reason, you have to give up the idea of entering this occupation,

what might you do instead?

9. What job would you like to be doing when you're thirty? L

10, What occupations or careers have you considered so far (even though you may

have changed your mind about them)?

What made you change your mind about them?

11, What occupations have your parents suggested you look into?

LR ey

Why do they think that these would be good occupations for you to look into?

12, Are your parents leaving the choice of a career up to you?

Even though they may not want to influence you, what occupation do you think

they would most like for you to enter?

13, Are there any kinds of work that your parents would definitely not like to

see you go into?
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14, ‘'here does your father work?

"hat does he do? (for example: janitor, clerk, machire operater, trvck driver)

15, How would you like to do the same kind of work as your father? Yes No

~hat are some ol tihe things you think you might like about ris jot?

hat thiags woula you definitely, not Tike?

15. lew would your best fricnd describe youl

How év you think somebody whe knows you very well, but doesn’t particularly

1ike you, would describe you._ _
17. ‘How many brothers do you have? dow many brothers are

IrKing? ‘ Jow many sisters 4o you have?

licw many sisters are working’ hat kina of work do they aco?

=3, lave ywu any friends who are working? If so, what kird of work do they

ac

o Tz oyour r3thor unre? _ if so, vhat does shie do?

g

. xinl of work lid your motier do before she goi married:

S &0 W vou kave any unclos? hat kind of worlc do they ao?

‘s




21,

22.

23,

24,

25

b

Do you ¥~7e any aunts who are working? A What do they -do?

If they aren't working now, what work did they do before they got married?

Do you know anybody who has what you would consider a really gocd job?

What job? Why do you feel it is

such a good ;ub?

Have people ever told you that you were cut out for a certain type of work?

If so, say what and why they think

you would do well in this type of work,

What are some of the things that you feel will be in your favor in making a

success of life?

What are some of the things that you feel might prevent you from being as

successful as you'd like to be?

What are gome of the things which you feel you can do better than most people

your agel?

v,___._«__a
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20« lhat grade do you expect to finish before you leave school?

<7. lhat do you intend to do immediately upon leavirg school?

Get & job? If so, what kind of job?

Continue ycur education? there?

(et special training? Vhat kind of training?
Wher .?

23. Have you ary hobties? If so, what are they

<9+ ‘hat are the three things that you like to do most in your spare time?

If you had the time and noney, what other things would you like to do in your

spare time?

30 iihich of your personal rossessions (things that you have tzen given or

thal, you have bought with yowr own money) do you prize the most?

3l. Each persor. has a different idea of what it means to make a success of 1life.
vhat do you feel you would have to do, or be, or have, in order to consider

yourselfl a success?

32« Is there any subject that you feel you knew more about than mest pecple

yow age? If so, say what it is

23. Are you saving up for anyihing jarticulac ab the moment? what are you

saving up for?

«hat are some of the things that you have bought with your o:m roney in the

past
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, Eave you ever belonged to a club or g society that you really got a great

deal of rleasure out of? If so, say what kinc of club or society it

was

and what made it such an enjoyable

exrerience for you

. Is there any particular subject that you like to read about (in the newspaper,

in rmagazines, in books), What”

» As you look back, what are some of the things in 1ife that have given rou

greatest pleasure?

» Is there anything that you have been interested in for as long as you can

reremter? If so, cay what it is

, alch of the things that interest you a: the ;.oment do you feel you will

keep or. being interested in?

+ As you look back, what are some of the things vhich you were interested in

for a while and then quickly lost intercst in?

.Jhat made ycu losc interest?

+ “lhat are some of the things you like to alk akout to your friends?

what kinds of things are your friends most intercsted in?

+ Jhat are some of the things you feel you are quite good at?

LR AVELR REIIL DAY i gt
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5C.

Te
what are some of the things your friends will sometimes ask you to help them

with?

Is there anything that you do in your spare time which you feel you do fairly
well?

As you look back, can you recall anything you have done which brought you a

lot of praise or made new friends for you? . what. was it?

What are some of the things which you feel you are not much good at?

Is there anything tha® you have really tried vsry hard to become good at?

If so, say what it is

and how well you succeeded

In which two subjects do you usually get your highest grzdes?

What grades do you usually get in these two

subjects?

In which tws subjects do you usually get your lowest grades?

Wrat grades de you usually get in *these two subjects?

Do you feel your grades are a fair indication of your ability?

Of all the courses which you have taken at school, which two did you like

best? Vhy?

vWhich two did you like loast? Wy ?

Is there arything that you are really interested in that they don't teach

et your school? — If so, say what it is

g,
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53.
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8.

What would you say has been your greatest achievement or greatest -uccess

to date? ‘

Have you any health broblems (e.g. a weak chest, weal heart, weak eyesigh*t e*c

that would affect the type of work you can do?

Have you ever been seriously 1117 Had 2 serious accident?

Had a serious operation? if so, explain

Do you belong to any clubs, societies or organizations (out of school as well

as at schocl)? If so, say which

Have you ever held a position of responsibility, out of school as well as at
school? For example: games captain, secrstary or chairman of a club, ratrol

leader in the Boy Scouts or Girl Scouts etc. If so, give details

Have you ever won a prize or an award of any type? If so, give details

Waat types of books and magazines do you enjoy reading most?

Name two books which you have read recently which you enjoyed very much__

Vhat Gecupations or careers would you like to know more about?

If you have any questions about any career which You are considering at the

moment, vrite them down below.

N
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€1,

62.

63.

9.

Would you like some help in choosing and preparing for a careert

Yhat kind of heln do you feel would be most useful to you right now?

Do you have any other problems which you would like to discuss with a

counselor? Sinply write YES or NO

"hich would you prefor - an occupation whicn doesn't require very much

training or one that requires a long period of training?

hy?

How keen are your parents that you should go to high school? Underline
one of the following:
They very much want me to finish high school.

They will probably insist on it

They would like me to go, bt rhey doubt whether
they will be able¢ to swing it financially.

The would like m2 to zo to high school, but they won’t
insist on it.

They naven't said anything to me about it.
The feel that I will be able to get ahead without going to high school.

The fecl that I should go to work so that I can contribute to the
expenses of the family.

Mo




10.

6hs Below is a 1ist of 11 different types of occupations. Read the list very

carefully, then decido:
1. In whizh three you would most like to earr your 1iving, that is which

thrae do you think are the most =nterestireg. Indicate your choices
(in order of preference) by writing 1, 2, or 3,

2. In which three do vyou think your chances of success would be best, that

1s in whiclh three do ¥ou think you have the most abilits. Indicate
| your choices (in order of preference) by writing A, B, or C.

‘ Interest Ability
Work with machines and tools
Work with figures (arithmetic, Mathematics,
etc.
\ . Science and/or laboratory work.
Read and study reference books and other
i written material.
Work with peopiz who are needy,underprivileged,
| £ick or in trouble.
! Work in an office ard do clerical vorlk, such
as record K=2eping and the writing or typing
| of business letters.
— Business activities, such as puying and selling.
| - Special artistic work, such as drawing, paint-
| inz, creative writing, designing, music, acting.
| Explain things to people or instruct and

advise them.

Work with plants and/or animals.
|

e
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65 Wa don'’t all want the same things in life,

bolow and indicating

whether they are of great importance to you, of medium

irportance or of little or no importance.

Lf it is Very imwortant to you, write V¥
If it is only of Medium importance, write M
If it is of Little or no importance, write L

Yrite V,M or L

WHAT I WANT FROM A JOB

A chance to try out new ideas and new ways of doing things
Work that people look up to and respect
Work where I lnow exactly what to do

Work that is easy and I can do well

| Vork that pays enough for food, clothing, and car.

Work I can be sure of even when times are bad
Work with people I like

Work helping my fellow man

Work where I do things my own way

Work that pays very well |

Vork where I tell others what to do

Vork with many different things

Viork where I'm told what to do

Wlork that is challenging even if it is difficult
Work that I can do alore

Now go back and look at the statements you marked V. Rank them in order of

importance by writing next to each Vs

1 for the most important, 2 for the

-

next in importance and so on for all the V's on your list. Do not rank the

1i's and L's

nor do we all want the same things
in a job., Indicate what you want most in a Job by reading the statements




67.

68.

69.

_'hat_do_vou admire about them?

If you could be any of the following persons, which would you most like to
pe? - (Choose 5) Vrite 1 next to your first choice, 2 next to your second
cholce, 3 next to your third, 4 next te our fourth and 5 next to your
fifth choice.

an honest and fair person

a popular person (lots of friends)

a person who finds school work ecasy

a person who earns his own way

a religious person

& person with a sense of humor

a person with lots o. poise and confidence

a person who can male up his own mind

a person who doesn't let other people push him around

a person who can work without being told what to do next

a person who 'is neat appearing

a person who is good at sports (football, basketball,
ete.) '

a person who makes a lot of money

a person who helps others

a tactful person - gets along well with others

a person that is liked by the oprosite sex

& person who can goet help from others

a 1eadcr

a person who always finishes a job

a person who will have a better chance in life than
his parents had

a person who always does his best

If you were to ask a friend who knows you very well to say which of the
items in the preceding section best describs you, which three do you
think he would choose? Make a cross (X) next to the three items you
think he would seclect.

Of all persons vhom you have knouﬁ or read about, which two do you admire
most?
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13.

B 7l. Which three boys or girls would you most like to work with on a job.

First choice o wWhy?
Second choice Why?
Third choice - | Why?

72+ Vhat are some of the improvements you would introduce if you were in
charge of a school and wanted to have a really good school?

e




e e o e e O e T

SCHOOL

DATE

DIRECTIONS: Put an "X" mark on the number to the right of each

statement that best tells how you feel about the
statement,

1 T 2 3
Hardly ever

Lots of times Sometimes

SAMPLE

1. Do you enjoy playing by yourself more than playing
with other people?




le. Is it easy for you to talk to your class?

20
3,

b

Se

7e

8o
9,
10,
i1,
12,

i3,

15,
16,
17,

18,

19,

20,

21.
22,

23,

Do you talk to the new children at school?
Is it hard for you to talk to new people?

Does it make you angry when people stop you from doing
things?

Do you say nice things to children who do better work
than you do?

Do you sometimes hit other children when you are playing
with them?

Do you play games with other children even when you don't
want to?

Do you help new children get used to the school?

Is it hard for you to play fair?

Do the boys and girls often try to cheat you?

Do you feel very bad when people talk about you?

Are many of the boys and girls mean to you?

Do you feel bad because people’ are mean to you?

Do many children say things that hurt your feelings?

Are many older people so mean that you dislike them?

Do you often feel so bad that you do not know what to do?
Would you rather watch others play than play with them?

Do you often do anice things for the other children in
your school?

Are there many bad children .n your school?

Do the boys and girls seem to think that you are nice to
them?

Do you think that some teachers do not like the children?

A

Would you rather stay home from school if you could? \e,

Is it hard to like the children in your school?

1254
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6o

7e

8e

9.
10,
i1,
12,
13,
14,
15.
16,
17.

18,

19,

20,

21,

22,

23,

Is it easy for you to talk to your classg?
Do you talk to the new children at school?
Is it hard for you to talk to new people?

Does it make you angry when people stop you from doing
thinga?

Do you say nice things to children who do better work
than you do?

Do you gsometimes hit other children when you are playing
with them?

Do you play games with other children even when you don't
want to?

Do you help new children get used to the school?

Is it hard for you to play fair?

Do the boys and girls often try to cheat you?

Do you feel very bad when people talk about you?

Are many of the boys and girls mean to you?

Do you feel bad because people are mean to you?

Do many children say things that hurt your feelings?

Are many older people so mean that you dislike them?

Do you often feel so bad that you do not know what to do?
Would you rather watch others play than play with them?

Do you often do nice things for the othez children in
your school?

Are there many bad children in your school?

Do the boys and girls seem to think that you are nice to
them?

Do you think that some teachers do not like the children?

Would you rather stay home from school if you could? (g

Is it hard to like the children in your school?

2 3
2 3
2 3 ;,
2 3 ;
2 3 f
2 3 L
2 3
2. 3
2 3
2 2
2 3
2 3
2 3
2 3
2 3 |
2 3 '
2 3

£
2 3
2 3 ’
2 3
2 3
2 3 H
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30,

31,
32,

33.

34,
35,
36,
37,
38,
39.
40,
41la
42,

43,

45,
46

47,

Do the other boys and girls say that you don't play
fair in games?

Do the children at school ask you to play games with
them?

Do you play with some of the children living near your
home?

Do the people near your home seem to like you?

Do you need to thank everyone who helps you?

Are there people near your home who are not nice?

Do you have good times with people who live near you?
Are there many mean bovs and girls who live near you?
Are you asked to play in other people's yards?

Do you have more fun near your home than other children
do near theirs?

Are you often mad at people without knowing why?

Do the children think you can do things well?

Do the other children often do nice things for you?
Do you have fewer friemnds than other children?

Do most of the boys and girls like you?

Do people seem to think that you are not very smart?
Can you do things as well as other children?

Do people think that other children are better than you?
Are moat of the children smarter than you?

Do you need to have more friends?

Do you feel that people don't like you?

Do you have good times with the children ac school?
Are the children glad to have you in school?

Are you lonesome even when you are with people?

b,

= v g~ -y o




Do people like %o have you around them?
Do most of the people you know like you?

Do lots of clhildéren have more fun at home
than you do?

‘\r\_
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COULD YOU EVER

Directions:

Here are some things that boys and girls do, or think about doing.
Read each item and check *Yes® 1f you think you could do it. Oheck

“No'' if you think you could not do it. Look at the sample below while
I explain.

Sample
Yes No l. Could you ever know how to dance?




Yes No
Tes No
Yes No
Yes No
Yes No
Yes No
Yes No
Tes No
Yes No
Yes No
Yes Mo
Tes No
Yes No
Yes No
Yes No
Tes No
Yes No

14.

15.

Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you

Could you
yeacr?

Could you
Could you
Could you
Could you
Could you

Could you
buy them?

Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you
Could you

ever: learn how to swim?
ever teach a dog 10 new trdicks?

ever eat a pint of ice cream by yourself?

ever play softball at school?

ever be the best liked person in your school?
ever play the leading part in a school play?

ever learmn how to typewrlite?

ever go down the highest slide-board in the park?

ever make VA on every test you took in school for a

ever sew a button on your clothes?

ever teach your cléss if your teacher got sick?
ever fix a lunch to take to school?
ever play a guitar on TV?

ever go down town and buy yourself a toy?

ever make such good toys and games that people would

ever learn how to ride a bike?

ever write a poem?

ever make people do just as you told them?

ever learn to fly a rocket ship?

ever be a famous musician?

ever count from 1 to L0 without a mistake?

ever capture a gang of robbers? |

ever have a maid in your house?

ever get anything you wanted Just by wishing?
ever call the firemsn to come to & house on fire?

sver be ths prasident of our country?

ever read & book by yourself?

+ o o s




Yoo No <7¢ Could you ever learn how to whistle?

: N No 30. Could you ever take a pilcture with a Brownle canera?
‘} Yes No 3l. Could you ever be the smartest person in your school?
Yes No 32. Could you ever learn to climb & tree?
Yes No 33« Could you evervbe a dentist?
Yes No 34 Could you ever be the most faﬁous verson in your state?
Yes No 35+ Could you ever feed a pet dog or cat?
Yes No 36. Could you ever win a prize for dancing?
Yes No 37« Could you ever learn how to work a TV?
Yes No 38. Could you ever ride a herse?
Yes No 39. Could you ever be a hero of your country?
g Yes No 40. Could you ever make a snow man?

Yes No 4l. Could you ever go to a movie by yourself?

Yes No 42. Could you ever know how Lo tell time?

Yes No 43. Could you ever learn how to play checkers?
Yes No Lhe Could you ever win a prize for coloring the best picture in
Jour room?

Tes No L5+ Could you ever fly an airplane all around the world?

Yes No L6« Could you ever own a bank?

Yes No L7. Could you ever put on all of your clothes without help?

Yes No 48. Could you ever become a teacher?

Yes No 49. Could you ever be a doctor?

les No_ 50. Could you ever go to college?

Yesg No 51. Could you ever learn how to skate?

R ies No 52. Could you ever not be late at school for one week?

leg No 53. Could you ever save 1 dollar?

e3 No 54 Could you ever be a famous movie star?

les No 55+ Coulu you ever meke a toy horse out of modeling clay?

‘es No 56« Could you ever woits & book?

g Ko 57« Could you ever lmow how to comb your hair?
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58, Could you ever know ali there is to know?

59.‘ Could you ever write a letter to a friend?

60, Could you ever paint a victure o good that people would
buy it?

6l. Could you ever go to the store and buy some groceries to
take home?

62, Could you ever tie you own shoes?
63, Could you ever save a friend from drovning in the river?
64, Could you ever wash the dishes after supper?
Yes No 65. Could you ever put a new light bulb in a lamp?
Yes No 66, Could you ever show someone how to find the principal's
office?
Yes No 67. Could you ever help a 5 yeer old child cross a busy street?
Yes No 68, Could you ever have more money than anyone in the world?
Yes No 69, Could you ever set a table for dinner?
Yes No 70. Could you ever become a barber or beauty operator?
Yes No 714 Could you ever learn to drive a bus?
Yes No /2, Could you ever mail & letter at the post office?
Yes No 73. Could you ever be a famous boxer or dancer?
Yes No 74. Could you ever make a sled or a coat?
* Yes No 75. Could you ever find the right bus to ride to town and back
home?
Yes No 76, Could you ever invent a new gas engine?
Yes No 77, Could you ever carry out the trash for your mother everyday?
Yes No 78. Could you ever learn how to guide a sled?
Yes No 79, Could you ever own a food store?
Yes No 80. Could you ever wash your ovm hair?
Yes No 8l. Could you ever go to a birthday party by yourself?
Yes  No 82. Could you ever fix a broken automobile?
Yes No 83. Could you ever write a song?
Yes No 84, Could you ever call a friend on the telephone?




